Other Languages

12

Corpora from Other Languages

This is a guide to CHILDES data on the acquisition of other languages, apart from those found in the databases for Celtic, East Asian, English, Germanic, Romance, and Slavic.  For a general introduction to the CHILDES database, please consult intro.pdf. The links in the table below are clickable, as are the thumbnails to the left.

	Corpus
	Age Range
	N
	Comments

	Basque – Luque on page 3
	2-4
	38
	Sampling of different class contexts with three visits for most children

	Berber – Kern page 7
	0;8-2;0
	2
	Early phonological development

	 Estonian – Argus on page 3
	1;8–2;5
	1
	Case study of an Estonian child

	Estonian – Kohler on page 9
	0;11-2;8
	8
	Children in Tartu

	 Estonian – Vija on page 10
	1;7–3;1
	1
	Case study of an Estonian child

	Farsi – Family on page 11
	1;11-2;11
	1
	Case study of a Farsi child

	Farsi – Samadi on page 12
	1;8 – 3;0 
	3
	Short sessions in Romanized form.

	 Greek – Stephany on page 13 
	1;9, 2;3–2;9, 

1;9– 2;9, 1;11– 2;9
	4
	Data on Greek acquisition collected in natu​ral speech situations in the home and school

	Hebrew – Berman Longitudinal on page 14
	1;7-3;3 1;5-3;1 1;4-2;4 1;9-3;0
	4
	Four children followed longitudinally.

	Hebrew – BSF on page 18
	1;6–5;11
	100 
	Cross sectional, naturalistic speech samples of Hebrew-speaking preschool children. 

	Hebrew – Levy on page 23
	1;10–4;11
	11
	Several Israeli children studied for a short period of time, along with a few studied for up to two years

	 Hebrew – Na’ama on page 24 
	1;7–2;6
	1
	Longitudinal study made in the home with or without the mother present

	 Hebrew -  Ravid on page 25
   
	1;8–6;10 (37)
	1
	Longitudinal study of Hebrew in a naturalis​tic setting

	 Hungarian - MacWhinney on page 27
	1;5–2; 10
	5
	Longitudinal study of five Hungarian chil​dren in a nursery school environment

	Hungarian –

Reger on page 29
	1;11-2;11
	1
	Longitudinal case study

	Sesotho – Demuth on page 30 
	2;1-4;1
	4
	Focus on morphosyntax

	Tamil – Narasimhan on page 37
	0;9–2;9
	1
	Longitudinal study of a Tamil child during unstructured situations with her parents in the home

	Tunisian – Kern page 44
	0;8-2;0
	4
	Early phonological development

	 Turkish – Aksu Koc on page 45
	2;0–4;8
	34
	Cross-sectional data collected during the visit to the children’s home or preschool with some follow up four months later

	Turkish – Kern page 46
	0;8-2;0
	4
	Early phonological developmentt


1. Basque – Luque
Maria-Llanos Luque Sánchez

University of The Basque Country (UPV/EHU)

Department of Social Psychology, Faculty of Psychology 

Campus Ibaeta, 20080, Donostia/San Sebastián

Tfno: 34 (9) 43 01 80 00

janilukesa@euskalnet.net
These data were collected, transcribed, coded and analyzed by Maria-Llanos Luque. They are a part of a larger corpus from Maria-Llanos Luque’s doctoral thesis entitled “Adquisición-aprendizaje del Euskara a través de la inmersión total precoz (2-4 años): Análisis psico-socio-lingüístico-pedagógico” directed by Maria-Jose Azurmendi (University of Basque Country). This research project has received support from Basque Government’s Department of Education, Universities and Research (BFI94.101, Mod.AE). These transcripts are adapted and analyzed in the research project entitled “Adecuación y adaptación del Modelo psico-socio-lingüístico-pedagógico de adquisición-aprendizaje del euskara, a través de la inmersión total precoz (2-4 años)” carried out by Maria-llanos Luque and directed by Maria-Jose Azurmendi (University of Basque Country), and Elisabet Serrat (University of Girona). This research project is awarded by Basque Government’s Department of Education, Universities and Research (BFI03.338, Mod.DE).

This corpus contains the transcripts from a longitudinal study of 38 children schooled in preschool (at age 2 and 3) in D-education model (totally in Basque) from the Autonomous Community of the Basque Country (Bizkaia). In both Basque and Spanish, 11 children started school at age 2 and 8 at age 3.  Data collection with those who began at age 2 occurred in January and February 1996 (Visit 1) with a follow-up in May and June (Visit 2).  The same pattern was followed in 1997 for the total sample for Visits 3 and 4.

Classroom contexts: the communicative interaction was videotaped during two complete and consecutive mornings in each classroom from three schools. All participants in this context are pupils from classroom (selected children from sample and the rest of children). Two contexts are distinguished in this situation:

“Corro”: children are placed in semicircle, looking at the blackboard and the teacher. This situation is repeated during the class day: in the morning welcome, having breakfast, when the teacher shows a story book, numbers, colors, etc. These activities are carried out as a ‘formal’ teaching. 

“Txokos”: children play in txokos or corners. They are grouped in the different corners. During a fixed time, they do different activities in the corners: painting, drawing, puzzles, theatre, clay, etc. All the children do all the activities. 

Individual contexts. The communicative interaction was videotaped during 20 minutes. The researcher plays with each child in individual play sessions. Moreover, each child tells a well-known story book (Red Riding Hood).

Participants’ dictionary:

EÑO:
teacher

LAG: 
teacher assistant

C2: 
erdaldun (L1=Spanish), starting school at age 2.

B2:

bilingual (L1=Spanish and Basque), starting school at age 2.

E2:

euskaldun (L1=Basque), starting school at age 2.

C3: 
erdaldun, starting school at age 3.

B3:

bilingual, starting school at age 3.

E3:

euskaldun, starting school at age 3.

C01, C02, C03, C04, C06, C10, C11, C15, C16, C17, C18: selected erdaldun children, starting school at age 2. 

E05, E07, E08, E09, E12, E13, E14, E19, E20, E21, E22: selected euskaldun children, starting school at age 2. 

C23, C24, C25, C26, C32, C33, C34, C35: selected erdaldun children, starting school at age 3. 

E27, E28, E29, E30, E31, E36, E37, E38: selected euskaldun children, starting school at age 3. 

BAT:
several children talking at a time.

BET:
an unknown child.

BBT:
another unknown child.

TAL:
the full children group.

TLÑ:
the full children group, the teacher and the assistant.

OBS:
observer or researcher.

Tabla.2: Contributed files.

	
	1ª application
	3ª application
	4ª application

	Subject age
	2 years old
	3 years old
	3 y 4 years old

	1.1 Txoko 

group context
	0LAN1PFELItxo.txt
0LAN1PARRItxo.txt

0LAX1PESTItxo.txt
	0KAR3PLEIREtxo.txt
0LAN3PFELItxo.txt

0LAN3PKARMtxo.txt

0LAX3PKARMtxoA.txt

0LAX3PKARMtxoB.txt

0LAX3PMARTItxo.txt

0LAX3PINMAtxo.txt
	0KAR4PLEIREtxo.txt
0LAN4PFELItxo.txt

0LAN4PKARMtxo.txt

0LAX4PKARMtxo.txt

0LAX4PMARTItxo.txt

0LAX4PINMAtxo.txt

	1.2 Corro 

group context
	0KAR1PAMA1.txt
0LAN1PFELIko.txt

0LAN1PARRIko.txt

0LAX1PESTIAko.txt
	0KAR3PLEIREko.txt
0LAN3PFELIko.txt

0LAN3PKARMko.txt

0LAX3PKARMko.txt

0LAX3PMARTIko.txt

0LAX3PINMAko.txt
	0KAR4PLEIREko.txt
0LAN4PFELIko.txt

0LAN4PKARMko.txt

0LAX4PKARMko.txt

0LAX4PMARTIko.txt

0LAX4PINMAko.txt

	Individual

context
	0CHI01cas1.txt
0CHI02cas1.txt

0CHI03cas1.txt

0CHI04cas1.txt

0CHI06cas1.txt

0CHI10cas1.txt

0CHI11cas1.txt

0CHI15cas1.txt

0CHI16cas1.txt

0CHI17cas1.txt

0CHI18cas1.txt
	CHI01cas3.txt
CHI02cas3.txt

CHI03cas3.txt

CHI06cas3.txt

CHI10cas3.txt

CHI11cas3.txt

CHI15cas3.txt

CHI16cas3.txt

CHI17cas3.txt

CHI18cas3.txt

CHI23cas3.txt

CHI24cas3.txt

CHI25cas3.txt

CHI26cas3.txt

CHI32cas3.txt

CHI33cas3.txt

CHI34cas3.txt

CHI35cas3.txt
	0CHI01cas4.txt
0CHI02cas4.txt

0CHI03cas4.txt

0CHI06cas4.txt

0CHI10cas4.txt

0CHI11cas4.txt

0CHI15cas4.txt

0CHI16cas4.txt

0CHI17cas4.txt

0CHI18cas4.txt

0CHI23cas4.txt

0CHI24cas4.txt

0CHI25cas4.txt

0CHI26cas4.txt

0CHI32cas4.txt

0CHI33cas4.txt

0CHI34cas4.txt

0CHI35cas4.txt

	
	0CHI05eus1.txt
0CHI07eus1.txt

0CHI08eus1.txt

0CHI09eus1.txt

0CHI12eus1.txt

0CHI13eus1.txt

0CHI14eus1.txt

0CHI19eus1.txt

0CHI20eus1.txt

0CHI21eus1.txt

0CHI22eus1.txt
	0CHI05eus3.txt
0CHI07eus3.txt

0CHI08eus3.txt

0CHI09eus3.txt

0CHI12eus3.txt

0CHI13eus3.txt

0CHI14eus3.txt

0CHI19eus3.txt

0CHI20eus3.txt

0CHI21eus3.txt

0CHI22eus3.txt 0CHI27eus3.txt

0CHI28eus3.txt

0CHI29eus3.txt

0CHI30eus3.txt

0CHI31eus3.txt

0CHI36eus3.txt

0CHI37eus3.txt

0CHI38eus3.txt
	0CHI05eus4.txt
0CHI07eus4.txt

0CHI08eus4.txt

0CHI09eus4.txt

0CHI12eus4.txt

0CHI13eus4.txt

0CHI14eus4.txt

0CHI19eus4.txt

0CHI20eus4.txt

0CHI21eus4.txt

0CHI22eus4.txt

0CHI27eus4.txt

0CHI28eus4.txt

0CHI29eus4.txt

0CHI30eus4.txt

0CHI31eus4.txt

0CHI36eus4.txt

0CHI37eus4.txt

0CHI38eus4.txt


Symbols added for coding these data:

File headers:
@Participants:
Group Target_Group Teacher

@Teacher:
*



@School:
*



@Child Education:
*



@Application:
*



@Total Time:
@t<hh:mm:ss> @t<mm:ss>

Letters:

@k
used to mark Spanish words.



@m
used to mark bilingual mixing words (Basque-Spanish).

Publications using these data or part of them:

Luque, M.LL. (2004). Adquisición-aprendizaje del Euskara a través de la inmersión total precoz (2-4 años): Análisis psico-socio-lingüístico-pedagógico. Tesis Doctoral, Universidad del País Vasco (UPV/EHU). 

Luque, M.LL. (2003). Euskararen irakaskuntza eta jabekuntza-ikaskuntza estrategiak (2-4 urtekoek) D-ereduan. BAT-Soziolinguistika, 49,111-129.
Luque, M.LL. & Azurmendi, M.J. (2000). Adquisición del euskara en aulas de inmersión: un enfoque comunicativo. In D. Caballero, M.T. Méndez & J. Pastor (eds.) La mirada psicosociológica: Grupos, procesos, lenguajes y culturas (pp. 476-82). Madrid: Biblioteca Nueva.

2. Berber – Kern

Sophie Kern

Laboratoire de Dynamique du Language

Université Lyon II et CNRS

75, rue Duguesclin

Lyon 69006 France

sophie.kern@ish-lyon.cnrs.fr

These files record phonological productions from two Tachelhit (Berber) children.

Ima (F) from 0;9.26 to 2;0.15 with 31 sessions.

Red (M)  from 0;8.07 to 1;10.11 with 28 sessions.
3. Estonian – Argus

Reili Argus

Ugala 25

Talllinn, Estonia EE0016

T.Argus@crebit.ee, reili@sdi.ee
Reili Argus of Tallinn, Estonia, has contributed a set of 17 files documenting the lan​guage development of a single Estonian-speaking child, Hendrik, between ages 1;8 and 2;5.

4. Estonian – Kohler
Kaja Kohler 
Nedlitzer Str. 65 
D-14469 Potsdam 
Germany 
kohler@kronos.ling.uni-potsdam.de 
kajale@gmx.de 

Kaja Kohler collected these data from eight Estonian-speaking children in Tartu for her dissertation on verb morphology in Estonian children at the University of Potsdam under the supervision of Jürgen Weissenborn. The investigator was born in 1974 in Tartu and studied German language at Tartu and Griefswald from 1992 to 1999, before entering Potsdam in 2000. All eight children in the study are monolingual and are growing up in families with both parents. The material consists of 61 recordings, about 20-40 minutes each, covering an age range of 0;11-2;8 years.  The recordings were normally made in the children’s homes, and the child was usually talking with his parents and with the investigator. 

	Name 
	Sex 
	Birth Date 
	# Sess
	Ages 

	Helen 
	f
	02-NOV-1999 
	7
	1;1-1;10 1 

	Sandor 
	m
	18-OCT-1999
	10
	1;2-2;2 1 

	Stella 
	f
	21-JUN-1999
	9
	0;11-1;6 2 

	Taimo 
	m
	21-JAN-1999 
	9
	1;5-1;11 1 

	Carlos 
	m
	27-OCT-1998 
	9
	1;7-1;10 2 

	Anna 
	f
	14-AUG-1998 
	7
	1;10-2;1 2 

	Henri 
	m
	10-JUN-1998
	3
	2;2-2;3 2 

	Mari 
	f
	JAN-1998
	7
	2;5-2;8 3 


Researchers using these data should cite Dr. Kohler’s doctoral dissertation:

Kohler, K. (2004)  Erwerb der frühen Verbmorphologie im Estnischen. Ph.D. thesis University of Potsdam.  

This can be downloaded from: http://pub.ub.uni-potsdam.de/2004meta/0028/door.htm
5. Estonian - Vija

Maigi Vija

Tartu University

Ilmatsalu 48-28

50408 Tartu Estonia

maigi_v@ut.ee
maigi1710@hot.ee
This corpus contains 74 files with 30911 child utterances, recorded between ages 1;7 and 3;1.13. Sixty of these files (2;0.1-2;1.12 and 3;0.0-3;1.13) were recorded and transcribed with support from the Max Planck Institute in Leipzig. Andreas (also called Antsu) is a firstborn Estonian-speaking child growing up in Tartu, Estonia. He was born on February 26, 1998. He can be called an early talker. Antsu is a very talkative and active boy. His father was working in construction materials supply and his mother was a student of linguistics. Andreas started to attend nursery school before the period of data collection, at the age of 1;6. The recordings were mainly carried out at home, where the child was playing with his mother and/or father. Meal time and other home activities were included. The recording sessions lasted 45-60 minutes each.

6. Farsi – Family

Neiloufar Family

Paris, France

neiloufar@gmail.com
http://nfamily.free.fr
The Lilia corpus is comprised of 31 sessions that span across approximately one year. The subject is Lilia (F), 1;11-2;10.

The Minu corpus has 103 sessions spanning across over one year. The subject is Minu (F), 4;0-5;2.
Recordings for both corpuses were collected in the children’s respective homes in Tehran, in a natural setting, without the presence of a researcher. For more detailed information, please contact the author.  

This project was funded in part by the Institute for Cognitive Science Studies (Tehran, Iran) and the ANR funded project COLAJE (Paris, France).

Articles based on the use of these data should cite:

2009. “Lighten Up: The Acquisition of Light Verb Constructions in Persian.” BUCLD Proceedings 33. Cascadilla Press, Sommerville, MA
Articles based on the use of these data should cite:

2009. “Lighten Up: The Acquisition of Light Verb Constructions in Persian.” BUCLD Proceedings 33. Cascadilla Press, Sommerville, MA
7. Farsi - Samadi

Habibeh Samadi

Department of  Human Communication Sciences

University of Sheffield

(supervised by Mick Perkins) 
This corpus includes transcriptions in romanized Farsi from three Farsi-speaking children.  Faeze was recorded at 2;4, 2;7, 2;9, 3;0, and 3.2.  Mahdi was recorded at 2;2, 2;4, 2;5, 2;6, 2;7, 2;8, 2;9, 2;10, and 3;0.  Shahrzad was recorded at 1;8 and 1;10.

8. Greek – Stephany

Ursula Stephany

Institut fur Sprachwissenschaft

Universität zu Köln

D-5000 Köln 41, Germany

stephany@rs1.rrz.uni-koeln.de

The Greek child data in this corpus were donated by Ursula Stephany. They were col​lected between 1971 and 1974 in natural speech situations in the homes and Kindergarten from four monolingual Greek children growing up in Athens, Greece.

The boy Spiros was observed at 1;9.

The girl Maria was observed at 2;3 and 2;9.

The girl Mairi was observed at 1;9, 2;3, and 2;9.

The girl Janna was observed at 1;11, 2;5, and 2;9.

File names (e.g., MAI21A1.cha) are structured as follows:

Child’s name: SPI, MAR, MAI, JAN

Child’s age in months

Period of observation: A (1;9 or 1;11), B (2;3 or 2;5), C (2;9)

Running number of file at period A, B, or C.

The transcription is phonetic/phonemic. Capital letters have been used for the interden​tal fricatives (D voiced, T, unvoiced) and the voiced velar fricative (G). Grammatical cod​ing is to be found on the %mor line; phonetic detail is indicated on the %phon line; adult correspondences are indicated on the main line or on the %err line.

Ongoing work on this corpus is being conducted in collaboration with Dimitra Katis, University of Athens, Evangelia Thomadaki, University of Thrace, and Anastasia Christofidou, Academy of Athens and University of Athens.

Publications using these data should cite:

Stephany, U. (1992). Grammaticalization in first language acquisition. Zeitschrift für Pho​netik, Sprachwißenschaft, und Kommunikationsforschung, 45, 289–303.

Stephany, U. (1995). The acquisition of Greek. In D. I. Slobin (Ed.), The crosslinguistic study of language acquisition. Vol. 4. Hillsdale, NJ: Lawrence Erlbaum Associates.

9. Hebrew – Berman Longitudinal

Ruth Berman

Department of Linguistics

Tel Aviv University

Ramat Aviv, Tel-Aviv 69978, Israel

rberman@post.tau.ac.il
This Hebrew longitudinal data-base is contributed by the Tel Aviv University Laboratory headed by Ruth A. Berman, holder of the chair “Language across the Life Span”.  Funding for data-collection and transcription of these materials was provided by grants to Ruth Berman, Tel Aviv University, and Jürgen Weissenborn, Max-Planck Institute for Psycholinguistics, Nijmegen, from the German-Israel Binational Science Foundation (GIF) – 1988 to 1991 – and from the Deutsche Forschungsgemeinschaft (DFG) – 1988 to 1990 – for the crosslinguistic study of early language acquisition in French, German, and Hebrew. Additional assistance with funding and equipment was provided by Brian MacWhinney as director of the CHILDES Laboratory at Carnegie Mellon University, and by Wolfgang Klein, director of the Language Acquisition section at the Max-Planck Institute for Psycholinguistics. 

Sharon Armon-Lotem supervised data collection by graduate student research assistants of the Department of Linguistics and School of Education, Tel Aviv University. Sigal Uziel-Karl and Bracha Nir-Sagiv standardized the files, following the latest version of the CHILDES transcription system (MacWhinney 2000).

The data-base consists of naturalistic longitudinal data collected on a weekly basis from four Hebrew-speaking children, three girls (Hagar, Smadar, and Lior) and one boy (Leor). All four children are native speakers of Hebrew raised in monolingual, highly educated Hebrew-speaking homes, with both parents professionals, in urban communities of central Israel.  Smadar was the youngest of three girls, Hagar and Leor were only children at the time of recording, and Lior had a baby brother.

Each child was audio-recorded at his or her home for a total of around one hour per week, typically two or three times a week in different situations (mealtime, bath time, playing on their own or with siblings or parents and grandparents). Recordings were done over a period of one to three years (see Table 1 below). The contact person and main recorder for three of the children was the mother, and in one case (Leor’s) the aunt – all four native speakers of Hebrew that had majored in linguistics at the university.  The research assistants kept close touch with the family contact person, and caretaker-recorders were encouraged to maintain a natural and spontaneous atmosphere throughout recording situations, but they were also instructed to repeat or extend what the child had said in cases where an utterance might be unclear or unintelligible to transcribers.  Those doing the recording were also instructed to specify the exact situation in which recording took place at the outset and in the course of each session.  Information about the situation in specific sessions is provided in each file under the @Situation heading. As former students of the department and/or research assistants in associated projects, all caretaker-recorders and parents agreed to giving over the materials for further use by the Berman lab.   

This data-base has several features that make it well-suited to child language research.  The interactions are natural since they were recorded in the homes, a setting familiar to the children, in the presence of a primary caregiver and / or other members of the family. The data were collected over several sessions each week and so allowed a variety of contexts for the children to express themselves. Rich contextual information was provided by the caregivers, and the latter were regularly available to the transcriber for consulting and clarifications. Finally, both the transcribers and the researchers involved in the project knew the children and their parents, and were familiar with the children’s linguistic development beyond the data provided by the recorded sessions.

Table 1 gives details of the complete data-base recorded and transcribed for the four children.  
Table 1   Size and Range of Database from Four Hebrew-speaking Children

	ID                 


	Subject
	Sex
	Age Range
	#Files   
	#Child Utts
	Utts Range
	Mean Utts Per File

	LONGIT  
	Hagar
	F
	1;7 - 3;3   
	135
	15238
	31 - 288   
	113

	LONGIT
	Lior
	F
	1;5 - 3;1   
	141         
	21920
	missing
	149

	LONGIT
	Smadar
	F
	1;4 - 2;4    
	34          
	7144
	44 - 374   
	210

	LONGIT
	Leor
	M  
	1;9 - 3;0    
	82        
	16470       
	62- 423   
	198


The transcripts were all transcribed in the CHAT format (CHILDES) with adaptations to Hebrew. A special system of broad phonetic transcription of Hebrew devised by Ruth Berman in earlier studies (and used in an earlier, cross-sectional Hebrew data-base of 100 children between ages one to five years, entered on the CHILDES archives in the late 1980s) was improved and extended for use with the audio-recordings in the longitudinal study.  The transcription applied to the longitudinal database made it possible to represent in a consistently standardized way the children’s target forms; that is, how they would be pronounced in the standard Hebrew speech of these children’s caretakers.  This procedure was adopted in order to facilitate lexical searches across the same forms for the same words.  This also meant, however, that the resulting transcriptions are suited to analysis at the levels of morphology (inflectional and derivational) as well as syntax and the lexicon, but are not adequate for details of phonological development.  

The children’s target forms are typical of “standard” Hebrew usage of well-educated Israelis for whom Hebrew is a first and major language (Berman 1987, Ravid 1995, Berman & Ravid 1999). In order to reflect the genuine usage of such speakers (and the primary input to the children in this research), the transcription deliberately departs from both the historical or underlying forms represented by conventional Hebrew orthography and from the normative pronunciation stipulated by the Hebrew language establishment (Hebrew Language Academy, school grammars, official broadcasting and media, etc).

Children’s actual pronunciation of certain forms and pronunciation errors were marked as such on the main tier. For example, when a child used a form like nanu for gamarnu ‘finished-1pl-pt = alldone’, this was represented on the main tier (text-line) as nanu [: gamarnu] [*]. More general comments regarding child and adult pronunciation were included under the heading @Comment. This procedure was adopted (1) to allow for lexical searches, since Hebrew orthography represents vowels and phonological processes such as spirantization and voicing assimilation only very partially;  (2) to facilitate analysis of data based on situational context or on caretaker reaction prior to coding (for example, whether a form such as pes ‘climb’ should be taken to mean letapes ‘to climb’ or metapes ‘climb-ms-sg-pr’ (Cf. Armon-Lotem & Berman 2003, Uziel-Karl 2001);  (3) to make the contents of the transcripts more readable and so more accessible to outside investigators and students. As a result, as noted, the materials are well suited to analysis at the morphological, lexical, and syntactic levels, but do not allow for detailed phonological analysis.  Further, the efforts to ensure rich contextual information by means of cues provided by the adults who did the recording make the material available to semantic and pragmatic analyses as well. 

Transcription conventions

	Letter 
	Symbol
	Example
	Gloss
	Letter
	Symbol
	Example
	Gloss

	Aleph
	(
	(aba(
	Daddy
	Kaf
	k

x
	kdur

rax
	ball

soft

	Bet
	b

v

	bayit

tov
	house

good
	Lamed
	l
	layla
	night

	Gimmel
	g
	gag
	roof
	Nun
	n
	ner
	candle

	Daled
	d
	dag
	fish
	Samech
	s
	sefer
	book

	Heh
	h
	har
	mountain
	Ayin
	'
(
	na’al

(ale
	shoe

leaf

	Vav
	v

u
	vered

sus
	rose

horse
	Pe
	p

f
	pil

sof
	elephant

end

	Zayin
	z
	ze
	it, this
	Tsade
	c
	mocec
	pacifier

	Chet
	x
	xam
	hot
	Qof
	k
	kar
	cold

	Tet
	t
	taim
	tasty
	Resh
	r
	rosh
	head

	Yod
	y
	yad
	hand
	Shin
	sh
	shana
	year

	
	
	
	
	Sin
	s
	se’ar
	hair

	
	
	
	
	Tav
	t
	calaxat
	plate


	Vowels
	Example
	Gloss

	a
	aba
	Daddy

	e
	sefer
	book

	i
	sipur
	story

	o
	or
	light

	u
	sus
	horse


Below are listed publications, research studies, and talks using the data-base attached herewith.  

Armon-Lotem, S. (1997). The Minimalist Child: Parameters and Functional Heads in the Acquisition of Hebrew. Unpublished doctoral dissertation, Tel Aviv University.

Armon-Lotem, S. & R. A. Berman.  (2003). The emergence of grammar: Early  verbs and beyond.  Journal of Child Language, 4, 845-878.

Berman, R. A. (1990). Acquiring an (S)VO language: Subjectless sentences in children's Hebrew. Linguistics, 28, 1135-1166.

Berman, R. A. (1996). Form and function in developing linguistic and narrative abilities:  The case of ‘and’. In D. Slobin, J. Gerhardt, A. Kyratzis, & J. Guo, eds. Social Interaction, Context, and  Language:  Essays in Honor of Susan Ervin-Tripp. Mahwah:  Erlbaum, 243-68.

Berman, R. A. (1997). Theory and research in the acquisition of Hebrew as a first language [In Y. Shimron, ed., Studies in the psychology of language.  Jerusalem: Magnes, 37-69.   [in Hebrew].

Berman, R. A. & S. Armon-Lotem. (1996). How grammatical are early verbs?  In C. Martinot, ed.  Annales Littéraires de l’Université de Franche-Comté:  Actes du Colloque International sur l’Acquisition de la syntaxe, 17-60.

Berman, R. A. & D. Ravid. (2000). Research in acquisition of Israeli Hebrew and Palestinian Arabic. Hebrew Studies, 41, 83-98.

Berman, R. A. & J. Weissenborn (1991). Acquisition of word order: A crosslinguistic study. Final Report. Jerusalem:  German-Israel Foundation for Research and Development (GIF).

Uziel-Karl, S. (1999). The early make-up of children’s verb lexicon. Proceedings of the 30th Child Language Research Forum, 41-50.

  Uziel-Karl, S. (2001).  A Multidimensional Pespective on the Acquisiton of Verb Argument Structure. Unpublished doctoral dissertation, Tel Aviv University.

Uziel-Karl, S. (2001). Acquisition of verb argument structure: Canonical mapping or verb-by-verb? Proceedings of the 26th Boston University Conference on Language Development, 701-717.

Uziel-Karl, S (2001). Early morphological development: Evidence from the acquisition of verb morphology in child Hebrew”. Proceedings of the Conference on Early Lexicon Acquisition, Lyon, France.

Uziel-Karl, S. (in press-a). Acquisition of verb argument structure in a developmental perspective. Studies in Theoretical Psycholinguistics, Dordrecht: Kluwer.

Uziel-Karl, S. (in press-b) A developmental approach to the acquisition of verb argument structure. Hebrew Linguistics [in Hebrew].

 Uziel-Karl,  S. & R. A. Berman (2000). Where’s ellipsis: Whether and why there are missing arguments in Hebrew child Language. Linguistics, 38, 457-482.

Uziel-Karl, S. & N. Budwig (2002). The development of non-agent subjects in Hebrew child language. Proceedings of the 27th Boston University Conference on Language Development.

Note: Copies of publications using this data-base should be sent by e-mail to rberman@post.tau.ac.il and/or by air mail to Dr. Ruth Berman, Department of Linguistics, Tel Aviv University, Ramat Aviv, Israel 69978.  

For more information regarding the data-base, contact Bracha Nir-Sagiv brachan@post.tau.ac.il or Sigal Uziel-Karl at sigal@alum.mit.edu 

10. Hebrew – BSF

Ruth Berman

Department of Linguistics

Tel-Aviv University

Ramat Aviv, Tel-Aviv 69978, Israel

rberman@ccsg.tau.ac.il

The materials in this Hebrew data set were gathered during the first phase of a crosslin​guistic project on the development of tense-aspect funded by a grant from the United States-Israel Binational Science Foundation (BSF) awarded to Ruth A. Berman, Tel Aviv University as principal investigator and Dan I. Slobin, University of California, Berkeley, for three years starting in September 1982. The first undertaking of this study was to collect as much as possible in the form of naturalistic speech samples for Hebrew preschool chil​dren. This was done in some cases by recordings and transcriptions carried out by members of the project team (native speakers of Hebrew majoring in linguistics, including Inbal Gozes, Galia Hatab, Yona Neeman, and Ziva Wijler); in others by typing up transcriptions of students doing seminar and other research papers under the aegis of Dr. Esther Dromi of the School of Education and Dr. Anita Rom of the School of Communications Disorders at Tel Aviv University; and in yet others by materials collected in the course of work on grad​uate theses by students of Ruth Berman, including Dafna Kaplan, Shoshana Rabinowitch, and Batya Zur. Around 160 transcripts varying from under 50 to over 500 utterances in length were collected and typed up in this way. The ones that allowed for this were then optically scanned and reformatted at CMU for entry on CHILDES, whereas the rest were entered onto an IBM-clone PC computer at Tel Aviv University according to the current CHAT format. The data are without English glosses.

All this material was then reviewed and checked by Ruth Berman (when on sabbatical at Berkeley in 1985 and 1986), and 100 of the best, most reliable transcripts were selected for inclusion in CHILDES, providing a data-set of approximately 100 individual transcripts for each year.

The children all came from middle-class homes and were monolingual Hebrew speak​ers whose parents were in most cases also native speakers of Hebrew. They come mainly from metropolitan Tel Aviv and its environs, and are from urban and rural backgrounds, where “rural” refers to children who are raised on the communal settlements (kibbutzim) or in the cooperative villages (moshavim) which constitute part of the middle- to upper-middle-class stratum of Israeli society.

Table 1: BSF — Ages 1;6 to 1;11

	File
	Investigator
	Present
	Utterances
	Comment

	alita18.cha
	M. Hirsch
	INV
	280+
	problematic

	gadi111.cha
	E. Dromi student
	INV
	350
	few combinations

	keren11.cha
	E. Dromi
	MOT
	60
	early one-word

	keren13.cha
	E. Dromi
	MOT
	150
	rich one-word

	keren15.cha
	E. Dromi
	MOT
	120
	few combinations

	*liro111.cha
	A. Rom student
	FAT
	125
	basic syntax

	mixal16.cha
	E. Dromi student
	INV
	109
	combinations

	noa111.cha
	A. Rom student
	INV
	132
	some syntax

	ran19.cha
	E. Dromi student
	INV
	63
	few combinations

	uris11.cha
	Y. Strassberg
	CHI
	48
	mainly one-word

	uris12.cha
	Y. Strassberg
	CHI
	15
	several strings

	yifat11.cha
	E. Dromi w/mother
	INV
	300+
	mainly input

	yifat14.cha
	E. Dromi student
	INV
	56
	

	yifat16.cha
	E. Dromi student
	INV
	108
	mainly one-word


Table 2: BSF — Ages 2;0 to 2;11

	File
	Investigator
	Present
	Utterances

	adi26.cha
	D. Kaplan
	INV
	198

	asaf26.cha
	A. Rom student
	INV
	105

	chen211.cha
	M. Hirsch
	INV
	320

	eran26.eng
	A. Rom student
	INV
	135

	hay21.cha
	N. Shoham
	MOT
	203

	hay22.cha
	N. Shoham
	MOT
	225

	hay24.cha
	N. Shoham
	MOT
	180

	kobi21.cha
	E. Dromi student
	INV
	203

	maya29.cha
	A. Weiss
	MOT
	-

	nimro22.cha
	E. Dromi student
	INV
	141

	nimro23.cha
	E. Dromi student
	INV
	101

	ori20.cha
	L. Dganit
	MOT
	61

	ori21.cha
	L. Dganit
	MOT
	71

	ori22.cha
	L. Dganit
	MOT
	186

	ori23.cha
	L. Dganit
	MOT
	60

	ori24.cha
	L. Dganit
	MOT
	72

	roi23.cha
	A. Rom student
	INV
	129

	ronit20.cha
	B. Zur
	CHI
	61

	sharo20.cha
	A. Rom student
	INV
	80

	tomer27.cha
	M. Hirsch
	INV
	-

	urik25.cha
	D. Kaplan
	MOT
	112

	urik26.cha
	D. Kaplan
	MOT
	86

	urik211.cha
	D. Kaplan
	MOT
	-

	yahel23.cha
	A. Rom student
	INV
	75

	zohar26.tem
	Z. Wijler
	INV
	72

	tomer27.cha
	M. Hirsch
	INV
	265

	maya29.cha
	A. Rom student
	INV
	242

	urik211.cha
	D. Kaplan
	MOT
	220

	yael211.cha
	Z. Wijler
	MOT
	90

	yahel23.cha
	Hadas
	MOT
	-

	zohar26.cha
	Z. Wijler
	INV
	-


Table 3: BSF — Ages 3;0 to 3;11

	File
	Investigator
	Utterances

	amit30.cha
	B. Zur
	50

	avi36.cha
	B. Zur
	31

	aviad31.cha
	Mirit / Rom
	153

	boy36.cha
	Sara / Rom
	102

	chen31.cha
	M. Hirsch
	253

	dani311.cha
	A. Rom
	46

	debby35.cha
	S. Rabin
	

	dotan31.cha
	S. Rabinowich
	103

	guy311.cha
	Z. Wijler
	239

	inbar36.cha
	D. Kaplan
	78

	keren36.cha
	S. Rabinowitz
	128

	limor311.ch
	M. Hirsch
	159

	limor40.cha
	M. Hirsch
	78

	*mayan39.cha
	Y. Neeman
	204

	merav38.cha
	G. Hatab
	582

	mixal33.cha
	B. Zur
	52

	mor310.cha
	M. Hirsch
	265

	*mor311.cha
	M. Hirsch
	100

	moti311.cha
	B. Zur
	50

	rafi211.eng
	D. Kaplan
	157

	rafi30.cha
	D. Kaplan
	198

	ravit38.cha
	B. Zur
	49

	reut32.cha
	M. Hirsch
	208

	shlom36.cha
	D. Kaplan
	323

	smadr37.cha
	Z.Wijler
	201

	yael32.cha
	S. Rabinowich
	80

	yotam30.cha
	Smadar / Rom
	151


Table 4: BSF — Ages 4;1 to 4;11

	File
	Investigator
	Utterances
	Comments

	adi43.cha
	S. Rabinowitz
	67
	long narratives

	adit41.cha
	A. Rom
	32
	

	arel42.cha
	A. Rom
	11 +18
	

	avi47.eng
	A. Rom
	32
	

	barux42.cha
	A. Rom
	21
	

	dana41.cha
	S. Rabinowitz
	83
	

	dudi41.cha
	A. Rom
	19
	

	elad43.cha
	A. Rom
	26
	long utterances

	eran43.cha
	I. Gozes
	275
	

	girl46.cha
	B. Zur
	45
	some narrative

	ido46.cha
	S. Rabinowitz
	104
	

	keren44.cha
	B. Zur
	43
	

	or411.cha
	Z. Wijler
	330
	long utterances

	oren410.cha
	B. Josman
	15
	

	oshra41.cha
	A. Rom
	43
	

	saa47.cha
	A. Rom
	
	

	shar411.cha
	A. Rom
	32
	

	shay410.cha
	A. Rom
	37
	

	tali46.cha
	B. Josman
	190
	

	yaron42.cha
	A. Rom
	28
	

	yifat42.cha
	B. Zur
	40
	narrative

	yoni44.cha
	S. Rabinowitz
	123
	

	yonit45.cha
	B. Josman
	178
	

	yuval46.cha
	Z.Wijler
	197
	

	ziv41.cha
	B. Zur
	45
	narrative


Table 5: BSF — Ages 5;0 to 5;11

	File
	Investigator
	Utterances
	Comments

	amnon53.cha
	S. Rabinowitz
	168
	plus narratives

	*ari56.cha
	S. Rabinowitz
	65
	

	aron511.cha
	A. Rom
	23
	picture description

	asaf51.cha
	S. Rabinowitz
	88
	

	ben51.cha
	S. Rabinowitz
	79
	

	david55.cha
	B. Josman
	15
	story retelling

	elad56.cha
	B. Josman
	15
	story retelling

	gil52.cha
	A. Rom
	29
	long utterances

	gilad54.cha
	B. Zur
	42
	stilted

	girl52.cha
	B. Zur
	31
	narratives

	idit58.cha
	A. Rom
	19
	picture description

	*keren50.cha
	G. Hatab
	160
	

	*oren52.cha
	B. Josman
	15
	long utterances

	shar510.cha
	A. Rom
	29
	

	tal54.cha
	A. Rom
	29
	long utterances

	yifat54.cha
	B. Zur
	32
	narratives

	*yonat56.cha
	B. Josman
	23
	part narrative


* Files marked with asterisks have English glosses for the Hebrew.

Publications using these data should cite:

Berman, R. (1985). The acquisition of Hebrew. In D. I. Slobin (Ed.), The crosslinguistic study of language acquisition, pp. 255-372. Hillsdale, NJ: Lawrence Erlbaum Associ​ates.

Berman, R., & Dromi, E. (1984). On marking time without aspect in child language. Papers and Reports on Child Language Development, 23, 23–32.

11. Hebrew – Levy

Yonata Levy

Department of Psychology

Hebrew University

Mount Scopus

Jerusalem, Israel

msyonata@mscc.huji.ac.il

These data were contributed by Yonata Levy of Hebrew University in Jerusalem. The samples were collected in naturalistic settings, mostly in the children’s homes by the ex​perimenter with sometimes one other member of the family present. The data were tran​scribed and coded by the experimenter who had collected the data. The following table gives the list of pseudonyms and ages:

Table 6: Levy Files

	Child
	Age
	#Files

	Bar
	2;4
	4

	Erez
	2;3–2;5
	3

	Keren
	2;10–2;11
	3

	Maor
	2;3–2;5
	3

	Mika
	3;1–3;6
	2

	Noya
	3;1–3;7
	9

	Oren
	2;7–2;8
	3

	Rotem
	3;4–4;4
	8

	Ruti
	1;10–2;4
	29

	Sigal
	3;0–3;1
	3

	Xamtal
	2;11–3;8
	10


For further information regarding these children, please contact Dr. Levy.

12. Hebrew – Na’ama

Ruth Berman

Department of Linguistics

Tel-Aviv University

Ramat Aviv, Tel-Aviv 69978, Israel

rberman@ccsg.tau.ac.il

This corpus contains files from a Hebrew-speaking child between ages 1;7 and 2;6. Na’ama was the firstborn child of middle-class, fairly well-educated, native-speaking par​ents. She was recorded by Dafna Kaplan, a friend and neighbor of the family, as part of Ka​plan’s M.A. studies in linguistics at Tel Aviv University in 1983. The recordings were all done in her home, with or without the mother present.

Table 7: Na’ama Corpus

	File
	Age
	File
	Age

	1
	1;7.8
	10
	2;2.12

	2
	1;7.27
	11
	2;3.2

	3
	1;8.25
	12
	2;3.23

	4
	1;9.2
	13
	2;4.14

	5
	1;10.0
	14
	2;5.4

	6
	1;11.0
	15
	2;5.8

	7
	2;0.10
	16
	2;6.0

	8
	2;0.24
	17
	2;6.4

	9
	2;1.12
	
	


13. Hebrew – Ravid

Berman, Ruth

Department of Linguistics

Tel-Aviv University

Ramat Aviv, Tel-Aviv 69978, Israel

rberman@ccsg.tau.ac.il

This directory contains 37 files collected by Dorit Ravid from her daughter Sivan be​tween the ages of 1;8 and 6;10. The recordings were made between May 1980 and April 1985 Sivan (SIV), was a first-born female, born June 14, 1978. Her brother Asaf (ASA) was born July 30, 1979. The mother (MOT) is a linguist. The father (FAT) is Arik. The family lives in an apartment in a high rise building in a provincial town called Yahud in the center of Israel (Tel Aviv metropolitan area). Their mother is a (second generation) native Hebrew speaker, their father came to Israel as a small child, and the children were definitely monolingual Hebrew speakers throughout the period of the recordings. The family back​ground and lifestyle is typical of well-educated, literate Israeli middle-class salaried pro​fessionals. The recordings were made by the mother when the children were playing at home in their bedroom or the living room — sometimes just the two of them, most of the time one or both of them with one or both of their parents, occasionally with (maternal) grandparents or with another child from the same neighborhood. Sivan, the older child, was linguistically highly precocious with an unusually developed metalinguistic feel for lan​guage, and in these recordings she did not often give her brother much floor space! Asaf was 0;9.16 in file 111a. There is not much speech from him until file 206b when he is 1;4:8.

Table 8: Ravid Corpus

	File
	Age
	Utts
	File
	Age
	Utts

	111a
	1;11.2
	600
	304d
	3;4.17
	229

	111b
	1;11.12
	87
	304e
	3;4.18
	377

	202a
	2;2.18
	223
	306a
	3;6.11
	371

	202b
	2;2.19
	264
	306b
	3;6.21-29
	209

	203a
	2;3.5
	112
	307a
	3;7.9
	40

	203b
	2;3.12
	195
	307b
	3;7.18
	197

	204a
	2;4.3
	848
	307c
	3;7.21
	499

	205a
	2;5.7
	1075
	404a
	4;4.22
	188

	205b
	2;5.24
	1036
	404b
	4;4.24
	390

	207a
	2;7.20
	495
	404c
	4;4.24-29
	547

	207b
	2;7.29
	501
	407a
	4;7.17
	116

	300a
	3;0.23
	1100
	407b
	4;7.21
	511

	301a
	3;1.2
	156
	410a
	4;10.6
	482

	301b
	3;1.27
	147
	410b
	4;10.9
	442

	303a
	3;3.26
	66
	505a
	5;5.12
	572

	304a
	3;4.5
	41
	505b
	5;5.25
	192

	304b
	3;4.10
	200
	506a
	5;6.11
	754

	304c
	3;4.14
	308
	603a
	6;3.22
	542

	
	
	
	611a
	6;11.4
	405


14. Hungarian – MacWhinney

Brian MacWhinney

Department of Psychology

Carnegie Mellon University

Pittsburgh, PA 15213

macw@cmu.edu

These data were collected by Brian MacWhinney in Hungary during the 1970 academic year. They were donated to CHILDES in 1985. The children studied were Zoli, Moni, An​di, Gyuri, and Eva at the National Institute for Nursery School Methodology (BOMI). The children all came from middle-class families with two working parents. The recordings were made by using a wireless microphone and a radio receiver. The microphone was sewn into a pocket in one of the standard nursery school aprons worn by the child. The particular apron used had the figure of a fox on it and the children often competed to be allowed to wear the “fox apron.” Recording began in November when it was already too cold for the children to go outside for long periods and continued through March. There was a one month break during April. When recording resumed in May, the children were often out​side playing in the garden.

Activities at the nursery school were very highly structured. Each child had a symbol that identified a particular closet, a particular chair, a particular towel, and so on. There were only a few children under the age of 1;3 in the school. Those children were kept in cribs in a special room. The children between 1;3 and 2;0 were in a second play group. Zoli, Andi, and Moni were in that group. The older play group had children from 2;0 to 3;0 and Eva and Gyuri were in that group.  Three files from the child Ocs, studied by Zsolt Lengyel, are also included.

Table 9: Zoli and Moni

	Sample
	Age
	Hrs.
	Utts.
	MLU
	Dates

	Zoli1
	1;5.2-5
	4
	51
	1.10
	Dec 7-8

	Zoli2
	1;6.29-30
	6
	228
	1.58
	Feb 3

	Zoli3
	1;8.6-8
	8
	2675
	1.60
	March 11-16

	Zoli4
	1;10.0-6
	7
	1911
	1.87
	May 5-11

	Zoli5
	2;0.0-5
	6
	835
	2.58
	July 1-7

	Zoli6
	2-2-0-3
	7
	1826
	2.50
	Aug 31-Sept 3

	Moni1
	1;11.18-27
	8
	1478
	1.53
	

	Moni2
	2;2.0
	8
	576
	1.28
	

	Moni3
	2;4.16-17
	5
	797
	1.15
	

	Moni4
	2;5.10-13
	8
	700
	1.03
	


Table 10: Andi, Éva, Gyuri, and Ocs

	Sample
	Age
	Sample
	Age

	Andi2a
	2;1.22
	Eva3d
	2;10.25

	Andi2b
	2;1.27
	Eva3e
	2;10.26

	Andi2c
	2;2.4
	Eva3f
	2;10.27

	Andi2d
	2;8.4
	Gyuri1
	2;3.7

	Eva1a
	2;7.12
	Gyuri2
	2;3.8

	Eva1b
	2;7.18
	Gyuri3
	2;3.11

	Eva1c
	2;9.0
	Gyuri4
	2;3.12

	Eva2a
	2;9.19
	Gyuri5
	2;3.13

	Eva2b
	2;9.20
	Gyuri6
	2;3.14

	Eva2c
	2;9.21
	Gyuri7
	2;3.21

	Eva2d
	2;9.22
	Gyuri8
	2;3.22

	Eva2e
	2;9.24
	Gyuri9
	2;3.23

	Eva2f
	2;9.25
	Ocs1
	1;10

	Eva3a
	2;10.20
	Ocs2
	1;11

	Eva3b
	2;10.21
	Ocs3
	1;11

	Eva3c
	2;10.22
	
	


Most of the interactions are with a dyad of children and the investigator. Some of the interactions, particularly those with Zoli, involve only the investigator and the target child. The nursery school teachers only rarely engaged the children during the recordings. The in​vestigator is not a native speaker of Hungarian and, particularly during the first few months of the recording, the investigator’s use of Hungarian was fairly weak. Listening back to the tapes, it is difficult to detect any influence that this had on the children who seemed more interested in the investigator’s moustache and the toys that he was carrying than in the rath​er nonstandard nature of his language.

MacWhinney (1975) conducted a detailed analysis of the syntactic patterns for Zoli, Moni, and Andi with particular emphasis on the relative contributions of word-based posi​tional patterns and general topic-comment patterns to word ordering. MacWhinney (1974) provides additional information on data collection and transcription. Zoli was born July 5, 1969. Samples 1 and 2 are not complete. They were kept in a separate notebook which now appears to be missing. Publications using these data can cite:

MacWhinney, B. (1974). How Hungarian children learn to speak. Unpublished doctoral dissertation, University of California, Berkeley. 

MacWhinney, B. (1975). Pragmatic patterns in child syntax. Stanford Papers And Reports on Child Language Development, 10, 153–165.

15. Hungarian - Réger

These data were collected by Zita Réger from the boy Miki between 1;11 and 2;11.  They were transcribed and coded with financial assistance from the Child Language Strand, Study Centre on Language Contact, Netherlands Institute for Advanced Study (Co-ordinator: Annick De Houwer). The Hungarian members instrumental in transcription were Anna Babraczy and Szilvia Papp.

16. Sesotho – Demuth

Katherine Demuth

Cognitive and Linguistic Sciences

Brown University

Providence, RI 02912

Katherine_Demuth@brown.edu

The Demuth Sesotho Corpus was compiled by Katherine Demuth in the southern African country of Lesotho from 1980-82. Data was collected in a small Lesotho mountain village of 550 people in the district of Mokhotlong, where it was possible to establish close rapport with both the children and their families. The Corpus contains a longitudinal study of four target children’s language development as they interacted with members of the extended family including mothers and/or grandmothers, an uncle and occasionally the father (in one family), and especially older siblings, cousins, and peers. These target children are:  Hlobohang (boy) 2;1-3;0, Litlhare (girl) 2;1-3;2, ‘Neuoe (girl) 2;4-2;9, and Tsebo (girl) 3;8-4;1.  The two older girls were cousins living in the same household, and where therefore recorded together.  Monthly recordings of spontaneous speech consisted of 3-4 hours each over approximately one year, resulting in a corpus of 98 hours of speech containing approximately 13,250 utterances containing lexical verbs or approximately 1/2 million morphemes.

Transcription and Organization of the Corpus

Broad phonemic transcription was conducted by Katherine Demuth with the assistance of the mothers and grandmothers as soon as recording sessions were complete.  These transcripts were then verified independently by a researcher at the National University of Lesotho. The original transcription was by hand.  The data were subsequently computerized and one third of the corpus hand-tagged by Sesotho speakers at Brown University in the 1990’s.  A computational morphological parser was then developed (with the assistance of Mark Johnson, Brown University) to tag the remaining part of the corpus, files were then converted to CHILDES format, and the audio tapes were digitized. These still remain to be linked to the transcripts.

The data contain a transcription of the utterance (using a modified form of disjunctive Lesotho orthography, where orthographic ‘e’, ‘o’, and ‘l’ are rendered as phonetically more transparent ‘w’, ‘y’ and ‘d’ respectively.  This is followed by a morphologized ‘adult’ (i.e. grammatical) equivalent, where hyphens correspond to morphemes within a prosodic word. Since Sesotho, like most Bantu languages, is a null subject language, with a rich grammatical agreement and morphological system, this means that an entire utterance may consist of one morphologically complex ‘word’.  This is then also followed by morphological tags (see below), an English ‘running’ gloss, and situational comments.

The corpus should therefore be accessible to and of broad interest for researchers of child language, Bantu linguistic structures, and computational linguists interested in morphological parsing and/or machine translation.  Collection of this corpus was supported in part by Fulbright and SSRC (Social Science Research Council) dissertation funding.  Computerization and tagging of the corpus has been supported in part by NSF grants BNS-08709938 and SBR-9727897.  Thanks to all who have assisted with this research over the years, and the children and families who provided the data.

Speakers

There are three groups of files, organized by target child:  H, L and T & N.  The name of each file indicates the target child of that file, the session from which it was taken, and the audio tape on which it was recorded. There are a total of 131 transcript files, each corresponding to 30 minutes of original tape.   For example, file ‘LVIIC’ is from the set of files with L as the target child (“L files”), from session number seven (VII), and the letter C indicates that it is the third tape from which the file is transcribed.  Since there are two target children in the T files, the older child T has been give the designation CHI, and the younger target child is identified by her three character name abbreviation NAI.  Thus, researchers wanting to extract all information on these 4 target children will want to include NAI along with CHI in there search process.

Since these data were collected in spontaneous home and neighborhood situations, many of the files include many speakers, especially once the target children are over the age of 2;6.  These include younger peer children (2;6-4-year-olds), older sibling children (5-7-year-olds), and adults (teen-aged cousins, parents, grandparents, visitors).  Thus, researchers wanting to examine typical Sesotho adult speech can extract data from these speakers, all identified at the top of each file.  About 40% the corpus contains utterances from the 4 target children, about 40% are adult utterances, and about 20% are from peers or older siblings

The target children, session numbers and ages are given below in year;month format. 

	Hlobohang -boy
	Litlhare- girl
	16.1 ‘Neuoe - girl
	16.2 Tsebo – girl

	I
2;1

II
2;2

III
2;3

IV
2;5

V
2;6

VI
2;7

VII
2;8

VIII
2;9

IX
2;10

X
3;0
	I
2;1

II
2;2

III
2;4

IV
2;5

V
2;6

VI
2;7

VII
2;9

VIII
2;10

IX
2;11

X
3;2
	1 
2;4 - 2;5

II
2;6

III
2;8

IV
2;9

V
2;11

VI
3;1

VII
3;3


	1 
3:8 - 3;9

II
3;10

III
4;0

IV
4;1

V
4;3

VI
4;5

VII
4;7




Morphological Tagging and Codes

· Morphemes that constitute ‘words’ are connected with a hyphen in the adult:

ke-a-e-rek-a
sm1s-t^p-om9-v^buy-m^in

I’m buying it.

· Fusion of two morphemes is indicated with a slash ‘/’ in the morphological tags:

ke-u-rek-ets-e 
sm1s-om2s-v^buy-ap/t^pf-m^in
I bought for you.

Nominal System

· Noun-class prefixes are separated from the base noun by a hyphen.  The class to which the noun belongs is indicated in parentheses:

n^
noun class marker
se-kolo

n^7-school(7,8)

•
Names for people, places, games and songs are indicated as follows:

n^name

person’s name

n^place

name of a place

n^game

name of a game

n^song


name of a song

· Other nominal concords are indicated by the number of the corresponding noun class:

ps
possessive


ya-ka

ps9-1s

tsa lona
ps10 pn2p

ps/home



hahabo, hahao, hae, heso, etc.






beso

ps2/home

pn
independent pronoun

wena

pn2s

tsona

pn10

d
demonstrative pronoun
tse, tsena
d10






eo, ena, etc.
d9


aj
adjective 


tse-ngata
10-aj







le-le-phutswa
5-5-aj







e-mo-holo
1-1-aj







e-nyenyane
9-aj







e-ngwe

9-aj







se-se-ng
7-7-aj







tse-di-ng
10-10-aj







ba-ba-ng
2-2-aj

nm
numeral


ele-ngwe
9-nm

tse-pedi
10-nm







di-le tharo
10-cp nm

lc
locative marker
-ng 
tafole-ng
table(9,10)-lc
On the table.

dim
diminuitive


-na, -ne, -ana

Verbal System

· Copulas are not coded as verbs and may or may not reflect the noun class of their argument:

cp
copula

ke se-sepa

cp n^7-soap(7,8)
It’s soap.




nna ke e-mo-holo
pn1s cp1s 1-1-aj
Me, I’m big.




e ka moo

cp9 pr loc

It’s over there.




u le-shano

cp2s n^5-liar(5,6)
You lie.


neg:

ha se nna

ng cp pn1s

It’s not me.

· Ideophones are denoted by ‘id^’ and their semantic meaning.  They may be preceded by the verb ho re ‘to say’ or they may stand on their own.  On occasion an ideophone may occur with tense and a subject marker, similar to a verb:

o-tla-r-e polopoqo
sm1-t^f1-v^say-m^in id^fall_over_and_over
He will fall.

u-tla-polopoqo

sm2s-t^f1-id^fall_over_and_over

You will fall.

yare chobe

cj id^enter




It enters.

· Verbs are denoted by ‘v^’ and their semantic meaning.  When there is no overt (phonologically realized) tense marker, the present tense marker is linked to the verb (or object marker, see below)  using an underscore (‘_’):

ke-a-u-shap-a

sm1s-t^p-om2s-v^thrash-m^in

I’m thrashing you.

ke-j-a se-wete

sm1s-t^p_v^eat-m^in n^7-carrot(7,8)

I’m eating a carrot.

· Subject markers prefix to the verb.  First and second person subject markers are marked singular or plural, other subject markers are marked according to the noun class to which they belong:

1st pers. sing.
ke-
ke-rek-il-e
sm1s-v^buy-t^pf-m^in
I bought.

1st pers. pl.
re-
re-y-a

sm1p-t^p_v^go-m^in

We go.

2nd per. sing.
u-
u-a-ultw-a
sm2s-t^p-v^hear-m^in
You hear.

2nd per. pl.
le-
le-pheh-il-e
sm2p-v^cook-t^pf-m^in
You cooked.

Class 1

o-
o-a-j-a

sm1-t^p-v^eat-m^in

He eats.

Class 2

ba-
ba-tl-a

sm2-t^p_v^come-m^in
They come.

Class 9

e-
e-w-el-e
sm9-v^fall-t^pf-m^in

It fell.

· Object markers/reflexives prefix to the verb stem.  If an object marker is present and there is no overt tense marker, the present tense is attached to the object marker so as not to come between the object marker and the verb.  Sesotho permits only one object marker:

1st pers. sing.
-n-
u-n-hat-a
sm2s-t^p_om1s-v^step-m^in
You step on me.

1st pers. pl.
-re-
u-a-re-sheb-a
sm2s-t^p-om1p-v^look-m^in
You look at us.

2nd per. sing.
-u-
ke-u-rat-a
sm1s-t^p_om2s-v^like-m^in
I like you.

2nd per. pl.
-le-
ke-le-pheh-a
sm2p-v^cook-t^pf-m^in
You cooked.

Class 1

-mo-
ba-mo-otl-a
sm2-t^p_om1-v^beat-m^in
They beat him.

Class 3

-o-
ke-a-o-ten-a
sm1s-t^p-om3-v^wear-m^in
I wear it.

Class 9

-e-
ke-e-tseb-
sm1s-t^p_om9-v^know-m^in
I know it.

Reflexive
-i-
ke-a-i-pat-a
sm1s-t^p-rf-v^hide-m^in
I hide myself.

· Verbal extensions are infixed after the verb stem and before the final vowel:

ap
applicative

-el-, -ets- (ap/t^prf)

rc
reciprocal

-an-

c
causative

-is-, -es- (chesa) , -y- (kenya)

p
passive


-w-

nt
neuter/stative         
-ahal-
bon-ahal-a 
v^see-nt-m^in

be visible






-eh-
lahl-eh-a
v^lose-nt-m^in
get lost

xt
extensive 

-aka-

rv
reversive

-oll- 
fas-oll-a
v^tie-rv-m^in

untie

cl
completive

-ell-

Tense (t^)

· Every verb must have a tense marker expect for the imperative or infinitive.  ‘_’ is used where t^ is not an isolated morpheme.

· Simple tenses do not require a second subject marker.  Most tense markers are infixed after the subject marker and before the verb stem (before an object marker if one is present), except for the perfective (t^pf) which is infixed after the verb stem and before the final vowel:

p
present


-a-, -ø-

pf
perfective

-il-, -ets-

f1
future


tla




neg:
ha ke-na-ho-rek-a
ng sm1s-t^f1-if-v^buy-m^in

f2
future


-tlilo-, -tlo-

f3
future


-ya-

f4
future


-ilo-

f5
future


-yo-

if
infinitive

ho-

sa
persistive

-sa- 
ke-sa-y-a
sm1s-t^sa-v^go-m^in






ke-sa-ilo-rek-a
sm1s-t^sa-t^f4-v^buy-m^in


np
narrative past

-a
ka-bon-a
sm1s/t^np-v^see-m^in

po
potential

-ka- 
n-ka-rek-a
sm1s-t^po-v^buy-m^in

po/ng
negative potential
-kebe-, -keke-

be



-be-

ba



-ba-

ts
recent past

-tswa-
ke-tswa-rek-a
sm1s-t^ts-v^buy-m^in

ke



-ke-

tloha



-tloha-

tena



-tena-, -tene

· Compound Tense Forms require a second subject marker after the tense marker.  With compound tense forms all morphemes are written conjunctively.  In the affirmative, the mood of the verb is participial (m^pt), in the negative it is x (m^x).

ne
past continuous -ne-




ke-ne-ke-rek-a

sm1s-t^ne-sm1s-v^buy-m^pt




ke-ne-ke-rek-il-e
sm1s-t^ne-sm1s-v^buy-t^pf-m^pt



neg: 
u-ne-u-sa-thus-a 
sm2s-t^ne-sm2s-ng-v^help-m^x

pp
past progressive -ntse-




o-ntse-a-y-a

sm1-t^pp-sm1-v^go-m^pt

ps
past -ile- 

o-ile-a-bon-a

sm1-t^ps-sm1-v^see-m^pt

ny
not yet
-eso-, -so-


ha-ke-eso-j-e

ng-sm1s-t^ny-v^eat-m^x

se
exclusive -se-

re-se-re-qet-il-e
sm1p -t^se-sm1p-v^finish-t^pf-m^pt 

o-ne-o-se-o-ents-e
sm2s-t^ne-sm2s-t^se-v^do/t^pf-m^pt



neg:
ke-se-ke-sa-bin-e
sm1s-t^se-sm1s-ng-v^sing-t^pf/m^x

Relative Clauses

· Subject and object relative markers are coded according to the noun class of the nouns to which they refer.  Relative clauses are always participial mood (m^pt):

sr
subject rel. marker


... mo-tho ya il-e-ng

... n^1-person(1,2) sr1-v^go/t^pf-m^pt-rl

or
object rel. marker


ntho eo ke-e-bon-e-ng

thing(9,10) or9 sm1s-om9-v^see-t^pf/m^pt-rl

lr
locative relative 


... moo ke-ba-bon-e-ng teng
….r sm1s-om2-v^see-t^pf/m^pt-rl

obr
oblique relative (object of by-phrase or time)


mo-hla oo re-y-a-ng ...
n^3-day(3,4) obr3 sm1p-t^p_v^go-m^pt-rl ...

-rl
relative suffix

moo ke-ba-bon-e-ng teng
lr sm1s-om2-v^see-t^pf/m^pt-rl loc

sr/cp
relative copula


mo-nna ya le-venkele-ng
n^1-man(1,2) sr1/cp n^5-shop(5,6)-lc

Mood (m^)

· The mood of infinitives is m^in if affirmative indicative, m^x if neg
in
indicative
assertive, declarative, affirmative statements

pt
participial
in compound tenses, subordinate clauses, relative clauses


x
negative
in negative utterances


ha ke-tseb-e
ng sm1s-t^p_v^know-m^x

I don’t know

i
imperative


m-ph-e

om1s-v^give-m^i


Give me.

ip
imp plural


bon-ang
v^see-m^ip



Look!

s
subjunctive  

ere ke-bon-e
ht sm1s-t^p_v^see-m^s

Let me see.

sp
plural subjunctive

ha re-y-eng
ht sm1p-t^p_v^go-m^sp

Let’s go.

Particles

cm
complementizer
hore

cj
conjunction

le, kanthe, ebile, kapa, hobane, etc.

cd
conditional

ha, haeba

pr
preposition

ka, ha, ho, etc.

ht
hortative particle  
ha, ere 

ng
negatives 

ha, sa, ska, skana, skaba, etc.  

loc
locatives 

mane, moo, nqa, fatse, kwana, mona, pela, hodima, etc.

av
adverb


pele, maobane, etc.

ij
interjection 

ee, ako, hei, oo, etc.

wh
question

eng,  kae, neng, mang, hobaneng, etc.

Questions

-wh
question marker
o-bin-a-ng ?
sm1-t^p_v^sing-m^in-wh ? 





di-ng 

10-wh

ho-kae

17-wh

q
question markers
hakere, na, hana

?
questions

o-batl-a papa ? 

Other issues

ako
ako bone => ake u-bon-e
ij sm2s-t^p_v^see-m^s
Please (you) look.


ako bona => ako bon-a
ij v^see-m^i


Please look.

ska (seka, skaba, skana, etc.)
ng
always with imperative verb


ska n-qal-a

ng om1s-v^attack-m^i

Don’t pick on me.


u-skaba-bolel-a
sm2s-ng-v^tell-m^i


Don’t tell.

Repetitions

x2, x3, etc.

Identical consecutive renditions of the same utterance are indicated 


under the situational comments

Those wishing to use this corpus should notify Katherine_Demuth@brown.edu, and cite the following reference:


Demuth, K. 1992. Acquisition of Sesotho. In D. Slobin (ed.), The Cross-Linguistic Study of Language Acquisition, vol 3, 557-638. Hillsdale, N.J.: Lawrence Erlbaum Associates.

17. Tamil – Narasimhan

R. Narasimhan

Tata Institute of Fundamental Research

Homi Bhabha Road

Bombay 400-005 India

The files in this directory are from a longitudinal study of a single Tamil child conduct​ed by Dr. R. Narasimhan of the Tata Institute of Fundamental Research in Bombay and by R. Vaidyanathan of the Audiology and Speech Therapy School of the Nair Hospital in Bombay. They were contributed to the CHILDES in computerized form in 1984 and refor​matted into CHAT in 1986. The files are taken from language interaction between a child and her parents during unstructured caretaking situations.The interactions were audiotaped in her home over a period of 24 months, from the time the child was 9 months old to the time she was 33 months old. The recording relates to 25 sessions in all at approximately biweekly intervals. The typed transcripts of the corpus are about 450 pages. The language is Tamil which is spoken in South India. Transcription has been done phonemically. 

Com​plete English glosses and contextual notes are provided. The following non-English terms appear in the English glosses. 

	Term
	Explanation
	Term
	Explanation

	aay
	Dirty [T] (used as prohibitive term)
	kyaa 
	What [H]

	acci (ad^i)
	Spank [B]
	lol-lol
	Dog [B]

	d^am-d^am
	Baby-talk form
	maaSaa 
	Fish [M]

	ammaa
	Mother [T]
	maamaa 
	Uncle [T]

	ammaacci/ummaacci 
	God [B]
	maami 
	Aunt [T]

	appal^am 
	A variety of roast or fried eatable [T]
	mam-mam 
	Cooked food [B]

	appaa 
	Father [T]
	mammikkaa cummi 
	A song [H]

	baai 
	Maidservant [H]
	masaalaa doosaa 
	South Indian snack [T]

	bam 
	Cracker [B]
	mircci 
	Chilly [H]

	bas 
	Enough [H]
	mokagaa (molagaa) 
	Chilly [B]

	baw-baw 
	Dog [B]
	mosambi 
	Sweet lime [H]

	caappaatti
	Tortilla-like wheat bread [H]
	naanaa (veen^d^aam) 
	No [B]

	cappal 
	Slipper [H]
	oombi| (od^ambi|) 
	Body (Health) [B]

	cikku 
	fruit [H]
	pat^t^i 
	Plaster [H]

	cuut^ar 
	Scooter [B]
	paat^t^i 
	Grandmother [T]

	dooSaa 
	A rice preparation [T]
	pappi| (pari|ppi|) 
	Dal [B]

	gandaa tun^i 
	Rug [H]
	pattaa 
	Leaf [H]

	goli|si| 
	Anklet [T]
	periyammaa 
	Aunt [T]

	good^aa 
	Horse [H]
	pulaa (ppuraa) 
	Pigeon [B]

	id^li 
	Rice cake [T]
	puuccaan^d^i 
	Bogeyman [B]

	jat^t^i 
	Underwear [T]
	puucci 
	Insect [T]

	jin-jin 
	Anklet [B]
	saadaam 
	Cooked rice [T]

	joo-joo 
	Bathe; bath [B]
	saambaar 
	A lentil-preparation [T]

	juuvaa (juulaa) 
	Swing [H]
	sakaaraam 
	Policeman [M]

	kaaccaad^aa 
	Dirty [H]
	taaccaa-taaccaa 
	Lie down; sleep [B]

	kapad^i 
	A game [H]
	taattaa 
	Grandfather [T]

	kari|pala (kari|kapla)
	Curry leaves [T]
	t^aat^aa 
	Bye-bye [English colloquial]

	kottarambaa (kottavarangaay) 
	A green vegetable [T]
	tilak
	A cosmetic mark worn by women on the forehead


17.1 Participant

Vanitha, the target child in these transcripts, was born on June 6, 1979. She was the first born child. The father was an engineering graduate and worked as a civil engineer. The mother, a graduate of science, worked as a research officer in a forensic laboratory. The child’s father was born and brought up in Tamilnadu, and her mother was born and brought up in Nagpur. The family belonged to the middle class.

During the data collection period, when the parents were away working, Vanitha was looked after by a caretaker whose mother tongue was the same as that of the family. The caretaker was the mother of a 15-year-old girl and 12-year-old boy. When at home, during holidays, Kiran, the neighbor’s child (girl) used to visit Vanitha and play with her. Al​though Kiran’s mother tongue was Telugu she used to interact with Vanitha in Hindi.

Vanitha’s mother was transferred to Nagpur when the child was 20 months old. The mother and child stayed in Nagpur for 10 months. During this period they came to Bombay to visit the father every 2 months, at least. Vanitha joined a nursery class at Nagpur when she was 25 months old. The medium of instruction in the class was English. Sree, Vanitha’s maternal uncle’s daughter of the same age, also attended the class with her. Vanitha’s ma​ternal uncle and aunt worked as doctors in two different hospitals in Bombay. They used to visit Vanitha’s family often. Her grandmother used to visit her family frequently also.

17.2 Recording Procedure

Data collection of the parent–child interaction was started when Vanitha was almost ex​actly 0;9. Home visits were made by R.V. for data collection at intervals of approximately 2 weeks (but with some gaps when the child was away from the city). R.V. was a stranger to the household until the start of this field study. The home visits lasted for about 2 hours during which time about 45 minutes of audio recording was made using a portable cassette recorder (Orion, model MC) with a built-in condenser microphone.

The parents were informed that they and the child were being audiotaped for a field-study of parent–child interaction in the early stages of language behavior acquisition. They were asked to interact with the child as they would normally do in the absence of the ob​server. The recordings were made inside the house while the parents were involved in un​structured caretaking (feeding, dressing, and so forth) and free-play situations. During the recording sessions R.V. was essentially a silent observer of the parent–child interactions. The audio recordings were supplemented by manually written notes. The observer kept a running account of the child’s and parents’ actions, and of all interactions including the ob​jects and events referred to in them. Comments were noted down on the situational contexts in which utterances were made and also the nonverbal behavior of the interacting partners.

17.3 Transcription

Phonemic transcriptions of the utterances from the tapes as well as the manual notes, including intonations (where relevant), were made by R.V. using his linguistic background (R.V. is a trained linguist who works in the Audiology and Speech Pathology Division of one of the major hospitals in Bombay). Initial typescripts prepared by him of his transcrip​tions were keyed into a computer (DEC 1077 system at NCSDCT) using a text-processing and text-composition software, DIP, developed at NCSDCT. The printouts from the com​puter were then used as working copies by three research students to verify the complete​ness and correctness of the transcribed corpus against the original tape recordings.

The corpus consists of transcriptions of the language behavior interaction in the verbal dimension only. Intonation contours are not marked (except rarely, to identify questions), nor are the gestural accompaniments of speech. Clearly both these are important and rele​vant inputs to language behavior acquisition. They are not included in the corpus, because our primary interest is in the analysis of the corpus in the verbal dimension.

The English translations of the utterances that accompany their phonemically tran​scribed Tamil originals should be used with great caution. These are primarily intended to give a rough idea of the ongoing interaction. The English translations do not convey the structures and patterns of the originals faithfully. Hence, all inferences about the syntax and semantics of the parent–child interaction should be drawn only from the original Tamil ver​sions. Nursery terms and idioms in Tamil have not been translated into “equivalent” ones in English because such correspondences for the most part are not valid. Many Tamil ex​pressions are very culture-dependent and quite often untranslatable into English “oral speech.” In some cases Tamil terms have been left untranslated and a directory of transla​tions has been separately provided.

Segments of conversations between the parents, and of conversations in Hindi (between Vanitha and her parents, or between Vanitha and her friends) have been omitted in this cor​pus, except where they blend with and are necessary to establish and maintain context. Al​so, nonverbal vocalizations, singing and other rhythmic or rhyming vocal behavior have not in general been transcribed except when they form an integral part of the context for the ongoing verbal interaction.

Table 11: Tamil Phonemes

	Tamil
	English
	Example

	I
	I
	pin

	ii
	ee
	sheep

	e
	e
	bed

	ee
	a
	shape

	I|
	ɨ
	children (ibar)

	u
	u
	push

	uu
	oo
	boot

	o
	o
	obey

	oo
	oa
	coat

	a
	u
	but, cup (pronounced as E when word final)

	aa
	a
	car, father

	ay
	i
	kind, island

	aw
	ou
	bound

	p
	p
	pin, spin

	b
	b
	bag

	t
	t
	Tanya (Rus) A name

	d
	d
	DOM (Rus) house

	t~
	ṭ
	table (tip of tongue curled) (tdot)

	d~
	ḍ
	dance (tip of tongue curled) (ddot)

	k
	k
	kit, sky

	g
	g
	gun

	m
	m
	man

	n
	n
	net

	n~
	ṇ
	(ndot)

	S
	s
	sit

	s
	sh
	ship

	c
	ch
	chain

	j
	j
	jug

	l
	l
	lip

	l~
	l
	(ldot)

	l|
	ł
	(lbar as in Polish)

	r
	r
	ring

	v
	v
	win

	y
	y
	yes


Publications using these data should cite:

Narasimhan, R. (1981). Modeling language behavior. Berlin: Springer.

18. Tunisian – Kern

Sophie Kern

Laboratoire de Dynamique du Language

Université Lyon II et CNRS

75, rue Duguesclin

Lyon 69006 France

sophie.kern@ish-lyon.cnrs.fr

These files record phonological productions from four Tunisian Arabic children.

Zai (M) from 0;8.11 to 2;0.11 with 32 sessions.

Mal (M)  from 0;10.06 to 2;0.03 with 26 sessions.

Iye (M) from 0;8.23 to 2;0.00 with 30 sessions.

Fer (F) from 0;8.09 to 2;2,20 with 27 sessions.

19. Turkish – Aksu Koç

Aksu-Koç, Ayhan

Department of Psychology

Bogazici University

80815 Bebek

Istanbul, Turkey

koc@boun.edu.tr

These data were gathered in 1972 and 1973 in Istanbul, under the direction of Dan I. Slobin, with support from The Grant Foundation. All of the children came from urban, pro​fessional families in which at least one parent had a college education. They were selected at 4-month age intervals, from 2;0 to 4;4. Some of the children were visited a second time, 4 months later, resulting in a full age range of 2;0 to 4;8. The first visit occurred within 1 week on either side of the day of the month corresponding to the child’s birthday. Children were visited in their homes or preschools over the period of a week, during which they were given a battery of cognitive and language tasks, as described in Slobin (1982). The overall study included Turkish, Serbo-Croatian, Italian, and English. The Turkish phase of the study was designed in collaboration with Ayhan Aksu-Koç.

These transcripts represent all of the adult–child spontaneous and guided conversation during the course of those visits. (A number of standardized comprehension questions are interspersed in the conversations.) The interviewer was female (either Ayla Algar or Alev Alatli’); as indicated at the top of each sample, other adults and children took part in some sessions. All words are in lower case; only proper names are capitalized. Uncertain tran​scriptions are enclosed in parentheses; standard equivalents of child or colloquial forms are given in square brackets. Child utterances are separated into morphemes by hyphens. Dia​critics are marked by the apostrophe which indicates umlaut following o and u, dot follow​ing I, dotless following i, macron following g, and cedilla following c and s.

These data were entered onto computer and coded with support from the National Sci​ence Foundation (BNS-8812854), using facilities provided by the Institute of Cognitive Studies and the Institute of Human Development of the University of California at Berke​ley. The transcripts were typed and morphemicized by Abdul Bolat and Mine Ternar; they were checked and grammatically coded by Aylin Ku’ntay. Further information can be ob​tained from Dan I. Slobin.

Publications using these data should cite:

Slobin, D. (1982). Universal and particular in the acquisition of language. In E. Wanner & L. Gleitman (Eds.), Language acquisition: The state of the art, pp. 128-172. New York: Cambridge University Press.

20. Turkish - Kern

Sophie Kern

Laboratoire de Dynamique du Language

Université Lyon II et CNRS

75, rue Duguesclin

Lyon 69006 France

sophie.kern@ish-lyon.cnrs.fr

These files record phonological productions from four Turkish children.

Can (M) from 0;7.28 to 2;1.20 with 33 sessions.

Ekin (F)  from 0;8.01 to 1;9.28 with 28 sessions.

Irem (F) from 0;8.00 to 2;1.16 with 34 sessions.

Ogun (M) from 0;8.02 to 2;1,25 with 25 sessions.

•


•























� The stops /b/, /k/ and /p/ alternate with the spirants /v/, /x/ and /f/, respectively, in certain morphological contexts.





