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This is a guide to CHILDES data on bilingual language acquisition.  For a general introduction to the CHILDES database, please consult intro.pdf. The links in the table below are clickable, as are the thumbnails to the left.
	Corpus
	Age Range
	N
	Comments

	Aarssen / Bos on page 2
	4–10
	250
	 Arabic-Dutch bilinguals, Turkish-Dutch bilinguals, and monolingual control groups for Arabic, Dutch, and Turkish

	De Houwer on page 4
	2;7–3;4
	1
	Longitudinal study of an English-Dutch bilingual child over an 8-month period.

	 Deuchar on page 12
	1;3–3;3 
	1
	Longitudinal study of a Spanish-English bilingual child in England

	FerFuLice on page 15
	
	2
	Bilingual identical twins learning English and Spanish in Valladolid

	Genesee on page 15
	1;2-4;0
	5
	French-English bilingual children in Montreal

	Guthrie on page 15
	6;4–8;0
	14
	Classroom interactions of Chinese-English bilingual students

	 Hayashi on page 33
	1;0–2;6
	1
	Study of a Japanese-Danish bilingual child in Denmark

	 Ionin on page 36
	2;4–12;5
	22
	Russian immigrant children learning English

	Klammler on page 40
	1;9-2;1
	1
	A girl learning Italian and Austrian German in Naples

	 Krupa on page 41
	6;2–8
	1
	Study of a Polish boy learning English as a second language

	MCF on page 45
	0;1-5;7
	3
	Portuguese-Swedish bilinguals

	Navracsics* on page 51
	2-5
	2
	Persian, English, Hungarian trilingual chil​dren

	Perez-Bazan on page 53
	1;3-3;3
	4
	Spanish-English bilingual children in the United States

	Serra / Sole on page 54
	0;10–4;4
	4
	Catalan-Spanish bilingual children

	van Oosten

 on page 55
	4-13
	20
	Italian-Dutch bilinguals compared with monolinguals in picture descriptions

	 Vila on page 59
	1;9–5;4
	1
	Bilingual Spanish-Catalan girl with 50 monthly recordings

	 Watkins on page 60
	1;3–7;2
	7
	French-English bilingual children studied for their use of deixis

	Yip-Matthews on page 61
	1;3-4;6
	8
	Longitudinal study of three Cantonese-English bilingual children in Hong Kong


1. Aarssen / Bos

Jeroen Aarssen

SARDES, Unit Taal

St. Jacobstraat 63

3500 GJ Utrecht

J.Aarssen@sardes.nl
Petra Bos

Free University of Amsterdam

phf.bos@let.vu.nl

This database contains 1021 transcripts collected in the Netherlands, Turkey, and Mo​rocco by Jeroen Aarssen and Petra Bos, at Tilburg University. Bilingual data (either Turkish-Dutch or Moroccan Arabic-Dutch) were collected within the framework of a longitudinal study into development of bilingualism among Turkish and Moroccan children in the Neth​erlands.

Beginning in 2003, work began in two sites on digitizing the audio files for this corpus.  The Turkish data were being digitized by Ad Backus (a.m.backus@uvt.nl) and the Moroccan data were being digitized by Louis Boumans at Nijmegen University.

The age range of the bilingual informants was from 4 to 10. The design of the study is pseudo-longitudinal with two consecutive cohorts of 25 informants. The younger cohort was followed for four rounds (from age 4 to age 7) and the older cohort for three rounds (from 8 to 10). The first round of data collection took place in 1991, and data collection was repeated in 1992, 1993, and 1994. The interval between subsequent rounds of data collec​tion was about 1 year.

Turkish, Moroccan Arabic, and Dutch monolingual control data were collected as well in Turkey, Morocco, and The Netherlands, respectively. The Dutch control data were col​lected according to the same pseudo-longitudinal design as described above. The Turkish and Moroccan control data, however, were collected cross-sectionally from three different age groups (ages 5, 7, and 9).

Each transcript contains retellings of six short six-picture stories and the frog story (Mayer, 1969). The six short stories were constructed according to the following set-up: two stories with a clearly identifiable main character; two with two equivalent main char​acters; and two without a clearly identifiable main character.

The file names use the following code. First comes the child’s pseudonym. Next comes a number for the child’s age group. These numbers are often off by a year, so please rely on the ages as given inside the files. Then comes a letter for the language of the interaction (t=Turkish, m=Moroccan Arabic, n=Dutch). For the monolingual children, no letter is giv​en. The files are structured into five directories:

ArabBiling: 350 files, ages 4–10

ArabMono: 71 files, ages 5, 7, 9

DutchMono: 175 files, ages 4–10

TurkBiling: 350 files, ages 4–10

TurkMono: 75 files, ages 5, 7, 9

Some adjustments were made in order to represent some Moroccan Arabic characters in Roman:

1. Arabic Characters

	Character
	Code
	Character
	Code
	Unicode

	ch of “loch”
	x
	pharyngealized h
	h2
	bar h

	j
	j
	emphatic t
	t2
	t glottal

	uvular r
	gh
	emphatic s
	s2
	s glottal

	ayn
	c
	emphatic d
	d2
	d glottal


This research was supported by the Linguistic Research Foundation (Grant No. 300-172-002), which is funded by the Netherlands Organization for Scientific Research, NWO. This research resulted into the two doctoral theses cited below.

Publications using these data should cite:

Aarssen, J. (1996). Relating events in two languages: Acquisition of cohesive devices by Turkish-Dutch bilingual children at school age. Studies in Multilingualism, Vol. 2. Til​burg: Tilburg University Press.

Bos, P. (1997) Development of bilingualism: A study of school-age Moroccan children in the Netherlands. Studies in Multilingualism, Vol. 8. Tilburg: Tilburg University Press.

Mayer, M. (1969). Frog, where are you? New York: Dial Press.

2. De Houwer

Annick DeHouwer

Department of Communication

University of Antwerp

Sint-Jacobstraat 2

2000 Antwerpen, Belgium

annick.dehouwer@ua.ac.be

The child featured in this corpus is an only child who we will call Kate. Kate’s first ex​posure to Dutch and English occurred within the period of a week after her birth, and ex​posure to two languages was regular up to and including the period of investigation.

Kate was born of an American mother and a Flemish father in a hospital near Antwerp, Belgium, where the language used by the nursing staff in conversations with patients is a standard-like variety of Dutch as spoken in Flanders. Kate roomed in with her English-speaking mother, who stayed in hospital for a week. Kate’s Dutch-speaking father was present at the birth and afterwards visited daily. In her first days of life, Kate heard English spoken to her by her mother, and Dutch by her father and various members of the nursing staff. Thus, first exposure to two languages occurred within the period of a week.

Kate lived with both her parents up to and including the period of investigation and was usually addressed in a different language by each parent. Apart from short intervals when one of the parents was away on a trip, or when both Kate and her mother were in the United States without Kate’s father, exposure to two languages was a pseudo-daily occurrence. Kate’s mother, who is also her most regular care-giver, almost always addresses Kate in mainstream American English with a slight Midwestern accent. The term “mainstream American English” here is meant to refer to that variety of English that on the morphosyn​tactic level is not substantially different from the type of language used on national United States television. Kate’s father almost always addressed Kate in standard Dutch with a slight Ghent accent. The term “standard Dutch” here refers to the supraregional variant of the language spoken in the Belgian region of Flanders and in most of the Netherlands.

Both parents are university graduates and hold prestigious jobs: Kate’s mother was a part-time free-lance journalist for a variety of international publications, and Kate’s father was a university professor. Kate’s social background thus could be described as upper mid​dle class. Kate’s parents spoke English with each other, because Kate’s mother spoke a heavily accented, often ungrammatical Dutch (she understood a lot more than she could produce herself), whereas Kate’s father spoke English with a close to native competence.

At the beginning of the study, Kate’s mother was asked to fill out a form with questions about the child’s language background up to the time of the study. The information ob​tained is represented below.

2. Countries Visited by Kate

	Age
	Country
	Duration

	birth-0;4
	Belgium (Antwerp)
	3 months

	0;4-0;9
	Australia (Canberra)
	6 months

	0;10-0;10
	USA and Great Britain
	3 weeks

	0;10-1;6
	Belgium (Antwerp)
	8 months

	1;7-1;8
	USA
	5 weeks

	1;8-2;5
	Belgium (Antwerp)
	9 months

	2;5-2;5
	USA
	2 weeks

	2;6-3;4
	Belgium (Antwerp)
	11 months


The family’s home base was mostly Antwerp, a large city in Belgium with much inter​national activity mainly due to the presence of a major seaport and a large diamond indus​try. Many languages are spoken in the streets but the language of the local inhabitants is a distinct local dialect that is significantly different from standard Dutch on the phonological, lexical, and morphosyntactic levels. Kate had little contact with speakers of this Antwerp dialect, and it can be said to be of little importance in a discussion of her language back​ground. Before the age of 3;4, Kate spent 8 months in an English-speaking country com​pared to about 2 years and 7 months in a Dutch-speaking region. The local environment was thus mainly Dutch-speaking. The type of Dutch that nonrelatives (including peers) would tend to use with Kate is fairly standard, with regionally colored accents. The media use standard Dutch. In the English-speaking environments, Kate was exposed to a variety of regional dialects ranging from Australian to British to American. 

On weekdays, English was heard by the child much more often than Dutch, with an av​erage of about 10 hours of English versus about 4 hours of Dutch a day. This was mainly due to the fact that Kate went to an English-speaking preschool, a small private school with a low pupil to teacher ratio. Before Kate started going to school at age 2;6, the input for both languages on week-days was about equal: for three mornings a week she was cared for by a Dutch-speaking neighbor.

On weekends, Dutch was heard more often than English, because Kate’s father spends more time with her then, and this is mostly the time when the grandparents were present. Also visits to Dutch-speaking acquaintances and friends tended to take place on the week​ends. Kate occasionally spent a week alone with her monolingual Dutch-speaking grand-parents in the holidays or during the school-term when her parents were away on business trips.

3. Kate’s Language Environment (2;5–3;4)

	Input type
	Language
	Frequency

	mother
	English
	average 6 hrs. a day

	father
	Dutch
	average 4.5 hrs. a day

	paternal grandparents
	Dutch
	average 5 days a month

	neighbor baby-sitter
	Dutch
	irregularly

	most visitors
	English
	average 5 hrs. a week

	some visitors
	Dutch
	irregularly

	most people visited
	English
	average 5 hrs. a week

	some people visited
	Dutch
	irregularly

	peers outside school
	Dutch
	irregularly

	preschool
	English
	average 20 hrs. a week

	playgroup
	English
	3 hrs. a week

	television
	Dutch & English
	average 1 hour a day

	shops and services
	Dutch
	short periods daily


On the whole, it might be said that for the period from 2;5 to 3;4, Kate had slightly more contact with English than with Dutch. For both languages, she was exposed to a wide vari​ety of accents. Most of the people that Kate met addressed her in only one language, and certainly her caregivers used mainly one language with her. Kate had thus grown up in a one person/one language situation.

On the information form filled out by her mother, Kate was described as a talkative child “in both languages.” From my own observation of the child I can confirm this. In ad​dition, Kate was a healthy child with no history of hospitalization or illnesses. She had nev​er had to stay away from school because of a cold or other ailment. Kate was used to meeting a lot of different people from various ethnic backgrounds and was not shy in com​municating with them. There is no reason to assume that she is exceptionally intelligent or has lower than normal intelligence. Finally, a word should be said about the attitudes in the child’s environment towards her developing bilingualism. Although no formal investiga​tion of this issue was carried out, informal observation during the study, as well as before and after it, showed there to be strong negative or positive attitudes present. Rather, the child’s bilingualism at the age period studied seemed to be accepted by the environment at large as a matter of course, which was not commented on in either positive or negative terms. Kate’s parents themselves only mentioned their daughter’s bilingualism to outsiders when they were proudly recounting her “bilingual jokes.” Bilingual individuals who were in regular contact with the child, however, were made aware by Kate’s parents that they preferred that person to use mainly one language with her.

History of Data Collection

The data that form the core of the Kate corpus were collected independently from any institution using personal funds while the investigator, who had been trained as a linguist specializing in Dutch and English linguistics and held a Master’s degree in Germanic Phi​lology, was enrolled in a one-year graduate program in Psycholinguistics at the University of Leuven, Belgium. The data were transcribed as soon as possible after data collection us​ing a typewriter. At the time of data collection no real plan existed as to what was going to happen with these data, and at the time the investigator had only a superficial knowledge of the field of child language. This soon changed after the investigator spent the year after data collection as an independent graduate student at Stanford University, studying mainly under Professor Eve Clark. When the investigator returned to Belgium she decided to use Kate’s data as a basis for a doctoral thesis on bilingual children’s language acquisition. This thesis was prepared over a 6-year period while the investigator was a lecturer in English linguistics at the Free University of Brussels, Belgium. The advisor was Professor Hugo Baetens Beardsmore of the Free University of Brussels, who is a specialist on bilingualism. During the summer and fall of 1990, the computerized corpus was transferred to CHAT for​mat and the adult utterances from the original transcript were added to the computerized corpus. The investigator did this work while she was a Visiting Scholar at Carnegie Mellon University.

More About Data Collection

The investigator (INV) first met Kate about 6 months before data collection began and was in regular contact with her after the initial meeting. The child saw INV as a close friend of the family’s and seemed to feel totally at ease with her. The investigator, a native speaker of Dutch, used Dutch with Kate most of the time throughout the initial acquaintanceship and the recording period. When data collection began, the child was not aware that her lan​guage use was of any particular interest to INV. There was no observable difference be​tween Kate’s behavior towards INV before data collection began and afterwards.

In total, 19 one-hour recordings were made. The age period studied covers the eight months from 2;7 to 3;4. Although the aim was to make one recording a week, the sessions ended up being irregularly spaced due to the family’s unexpected absences or visitors which made data collection impossible. Data collection was carried out in the child’s home using a good quality portable cassette-recorder with a built-in multidirectional microphone. This recorder was placed on the floor or on a table close to where interaction was taking place and received little interest from the child, except on some infrequent occasions when INV or Kate’s mother was asked to “turn the music on.” There is no reason to believe that the interaction was influenced by the presence of the recorder.

Transcription

The tapes were transcribed orthographically by the investigator as soon as possible after their recording. Contextual information was added from memory where deemed necessary for later disambiguation. Unfortunately much needed contextual information is still lack​ing, so that interactions are sometimes uninterpretable. In reformatting the corpus into CHAT, overlap information was omitted altogether, and bits of IPA transcriptions were translated into UNIBET.

All child-adult interactions were transcribed in full (including hesitations, false starts, repetitions, self–made songs, and nonsense utterances). Extended conversations between the adults that did not include the child in any way were not transcribed (this was indicated by a comment), but all other adult utterances were included in the transcription. The adult utterances in the corpus should be interpreted as being addressed to the child or to the child and the other adult(s) present unless specifically noted otherwise. The boundaries of both child and adult utterances were determined intuitively on the basis of intonation contours (this procedure is unfortunately far from ideal). Utterances were separated from one anoth​er using full stops unless there was clear question intonation (in which case a question mark was used), or unless the utterance was uttered in a fairly loud and/or excited voice (in which case an exclamation point was used).

The transcriber was trained in linguistics and phonetics and was quite proficient in both the language varieties that Kate was exposed to. Every effort was made to carry out the transcriptions as meticulously as possible, but for practical and financial reasons it was un​fortunately impossible to engage a second transcriber for verification purposes.

The Recording Sessions

The overall description of the recording sessions is given in this table:

4. Kate Recording Sessions

	Tape
	Age
	Dutch
	English
	Mixed
	NLS
	Totals

	1
	2;7.12
	68.8
	23.4
	7.8
	0.0
	77

	2
	2;7.17
	42.7
	38.2
	18.8
	0.3
	335

	3
	2;8.8
	45.9
	27.0
	21.6
	5.4
	37

	4
	2;9.0
	94.7
	0.5
	3.2
	1.6
	374

	5
	2;10.5
	60.8
	36.6
	0.9
	1.7
	232

	6
	2;10.13
	95.8
	0.4
	3.6
	0.2
	527

	7
	2;10.28
	69.3
	26.1
	4.1
	0.4
	241

	8
	2;11.14
	72.5
	20.8
	6.7
	0.0
	284

	9
	3;0.6
	52.3
	38.6
	9.1
	0.0
	88

	10
	3;0.11
	52.3
	36.2
	11.5
	0.0
	130

	11
	3;0.17
	16.2
	68.4
	15.4
	0.0
	117

	12
	3;1.6
	45.2
	48.8
	6.0
	0.0
	84

	13
	3;1.12
	52.7
	45.1
	2.2
	0.0
	91

	14
	3;1.13
	5.2
	85.8
	6.7
	2.2
	134

	15
	3;1.18
	10.7
	77.2
	5.4
	6.7
	224

	16
	3;1.26
	53.5
	36.0
	3.5
	7.0
	258

	17
	3;2.7
	55.9
	38.8
	3.3
	2.0
	245

	18
	3;3.9
	88.3
	1.1
	5.5
	5.1
	274

	19
	3;3.16
	89.3
	2.6
	7.9
	0.3
	392

	Totals
	
	65.2
	26.5
	6.5
	1.7
	4144


Frequently, interactions were recorded while Kate was playing with INV in the kitchen and Kate’s mother was cooking. Thus, at most of the recording sessions both languages were present, but because MOT was busy cooking and INV was usually Kate’s focus of attention (after all, INV was there “to play with her,” as MOT frequently told Kate), inter​actions between MOT and Kate were rather less frequent than interactions between INV and Kate. On many of the tapes, then, there are three speakers present, and each of these may interact with either one of the others. This situation, by the way, was quite usual in Kate’s life: her parents had visitors almost daily, and the very hospitable atmosphere in Kate’s house meant that more often than not, a visitor stayed for lunch or dinner.

Favorite games played during the recording sessions included “flying,” in which Kate would repeatedly ask INV to lift her high up in the air; playing with an animal farm; pre​tending to be a lion or some other animal; making pretend “dinner” and “tea”; and naming colors. In MOT’s interactions with Kate during the recording sessions discussions of past and future events featured prominently (again nothing unusual in Kate’s life: every day be​fore going to bed Kate had a conversation with MOT about the events of that day or the next). Other interaction between Kate and her mother frequently concerned the eating or preparing of food. There are not many examples of playing between Kate and her mother. As MOT has reported to INV, she does not usually play with Kate, except when Kate needs someone to give pretend “tea” or “dinner” to.

There were a few recording sessions where Kate’s father (FAT) was present as well. In addition, Kate’s aunt Elaine, her grandparents, and a colleague of her father’s were present at some sessions. Overall, the data consist of mainly Dutch interactions between Kate and INV, and mainly English interactions between Kate and MOT. The language used between INV and MOT is English.

The table below lists the main activities that Kate engaged in during the recording ses​sions, together with an indication of who the major interacting adult was for each activity and which language they tended to use in addressing the child.

5. Kate’s Activities and Interlocutors

	Tape
	Activity
	Person
	Language

	1
	Naming colors
	INV
	Dutch

	
	General conversation
	INV
	Dutch

	2
	Recounting a visit
	INV
	Dutch

	
	Arranging cushions
	INV
	Dutch

	
	Naming colors
	INV
	Dutch

	
	Discussing imaginary events
	MOT
	English

	3
	Acting out boating scene
	INV
	Dutch

	4
	Pretending to be cooking
	INV
	Dutch

	
	Pretending to be sleeping
	INV
	Dutch

	
	Pretending to be a sick lion
	INV
	Dutch

	
	Pretending to shoot a bird
	INV
	Dutch

	5
	Requesting candy
	MOT
	English

	
	Being thrown up in the air
	FAT/INV
	Dutch

	
	Hiding game
	
	Dutch

	
	Pretending to be a fish
	INV
	Dutch

	6
	Playing with animal farm
	INV
	Dutch

	
	Singing
	
	Dutch

	
	General conversation
	INV
	Dutch

	
	Pretending to an animal
	INV
	Dutch

	7
	Discussing school events
	INV/MOT
	Dutch

	
	Discussing museum
	INV/MOT
	English/Dutch

	
	Singing
	INV
	Dutch

	
	Requesting and insisting
	MOT
	English

	
	Pretending to be a rooster 
	INV
	Dutch

	8
	Drawing
	FAT/INV
	Dutch

	
	Making and serving 
	MOT/INV
	English/Dutch

	
	Requesting and insisting 
	MOT
	English

	
	Playing with animal farm
	INV
	Dutch

	9
	Naming colors
	INV
	Dutch

	
	Playing with a doll
	INV
	Dutch

	
	Requesting food stuffs
	MOT
	English

	10
	Playing in the bath tub
	INV
	Dutch

	
	Getting dressed
	MOT
	English

	11
	Discussing past events
	MOT/INV
	English/Dutch

	
	Joking around
	
	English/Dutch

	
	Making and serving
	MOT/INV
	English/Dutch

	12
	Playing in the bath tub
	MOT/INV
	English/Dutch

	
	Getting dressed
	MOT
	English

	
	Discussing food
	MOT
	English

	13
	Discussing a trip
	MOT/INV
	English/Dutch

	
	Discussing the weekend
	MOT/INV
	English/Dutch

	
	“Helping” M prepare food
	MOT
	English

	
	Discussing food
	FAT
	Dutch

	14
	Making matches “dance”
	MOT
	English

	
	Learning about food stuffs
	MOT
	English

	
	Learning about cooking
	MOT
	English

	
	Singing
	
	English

	
	General conversation
	MOT
	English

	
	Chattering nonsense
	FAT
	Dutch

	15
	Discussing school events
	MOT
	English

	
	General conversation
	MOT
	English

	
	Requesting food stuffs
	MOT
	English

	
	Riding tricycle
	
	English

	
	Discussing upcoming trip
	MOT
	English

	
	Discussing trip to the seaside
	INV
	Dutch

	
	Bedtime monologue
	-
	-

	16
	Being thrown up in the air
	INV
	Dutch

	
	Hiding game
	
	Dutch

	
	Naming colors
	INV
	Dutch

	
	Requesting food stuffs
	MOT
	English

	
	General conversation
	MOT
	English

	17
	General conversation
	MOT
	English

	
	Cutting up strawberries
	INV
	Dutch

	
	Requesting food to cut up
	MOT
	English

	18
	Playing at “dinner”
	FAT/INV
	Dutch

	
	Discussing school event
	INV
	Dutch

	
	Conversation and joking
	FAT/INV
	Dutch

	19
	Hiding games
	FAT/INV
	Dutch

	
	Playing with a ball
	FAT/INV
	Dutch

	
	General conversation
	FAT/INV
	Dutch

	
	Pretend dinner
	FAT/INV
	Dutch

	
	Discussing upcoming trip
	FAT/INV
	Dutch


The author of this corpus will be happy to provide researchers who want to use this corpus with a coded version that includes a language identification code for each child utterance, as well as morphological and syntactic codes developed by the author.

Publications using these should cite:

De Houwer, A. (1987) Two at a Time: An Exploration of How Children Acquire Two Lan​guages from Birth. Unpublished doctoral dissertation, Vrije Universiteit Brussel.

De Houwer, A. (1990).The acquisition of two languages: A case study. New York: Cam​bridge University Press.
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This corpus is a study of M., a girl born in Brighton, England on 24-JUN-1985. M. lived in Brighton and was an only child during the period under investigation. Her mother, Mar​garet Deuchar, was the investigator, and is a linguist. Her father is a civil engineer. Her mother was born and brought up in England, speaking English, and learned Spanish in early adulthood. Her English was standard with an RP accent slightly modified by southern En​glish features (most of her childhood was spent in Hampshire). Her father was born in Cuba where he lived until age 7, after which he lived mostly in the Dominican Republic and Pan​ama, most of that time being spent in the latter until early adulthood, when he moved to England. He was brought up by Cuban parents speaking Cuban Spanish; his Spanish was also influenced by that spoken in Panama, where he spent his middle and later childhood. He learned English as a second language, starting in secondary school. From the time of their marriage (four years before M.’s birth) the parents spoke Spanish with one another. During the period of data collection, M. was exposed to Spanish from both parents in the home. She was exposed to English from caretakers in the creche and from her maternal grandmother, who spent one day per week with her. The grandmother spoke standard En​glish with a fairly conservative RP accent. At age 1;3, M. heard, on the average, English 48% of the time, and Spanish 52% of the time (calculated on the basis of 12 waking hours per day, 7 days per week).

Data Collection

Video and audio recordings were made weekly of spontaneous interactions between M. and her Spanish-speaking father on one hand, and M. and her English-speaking grandmoth​er on the other. M.’s mother was also present at some of the recordings in both languages. In addition to the weekly recording, studio-quality audio recordings were made at age 1;11 and monthly from age 2;3 onwards in order to obtain elicited data of sufficient quality for the voicing study. Daily diary records were also kept by M.’s mother when interacting with M. and were supplemented by observations in the creche attended by M.. Most of the re​cordings took place at home in a rectangular room – half of which was the living room and half, the dining room. There was no partition separating the two areas.

Sampling Procedure

The corpus here represents only a small sample of the recordings made, of which there are in total 95 made with an English-speaking interlocutor, mostly the maternal grandmoth​er, and 125 with a Spanish-speaking interlocutor, mostly the father. These recordings were made weekly over a 2-year period from age 1;3 to 3;3. Many of the recordings have not yet been transcribed; others, although transcribed, do not yet meet the CHAT conventions. Di​ary and creche records are also not yet available in the CHAT format.

Warnings

1. In %pho: lines the $ symbol is used inconsistently to indicate word boundaries.

2. There is a tendency for M.’s utterances to be represented as “yyy” in the main tier.

3. The form “ae” should be changed to “&” and “ao” should be changed to “Q” in the %pho tier in all files.

4. The child pronounced her name as “m i n a.” 

5. Adult sentences are in general very long, as many sentences have been linked by pause symbols (#) instead of being delimited by utterance terminators.

6. Pseudonyms were not used. All adults involved gave informed consent for the use of their data.

Goals of the Project

The major goal was to determine, by means of a case study of an infant acquiring En​glish and Spanish simultaneously between the ages of 1;3 and 3;3, whether the child had an initial linguistic system which subsequently divided into two, or whether a division cor​responding to the two sources of linguistic input could be ascertained from the beginning of linguistic production.

Transcription

Recorded data were transcribed, using phonetic transcription in PHONASCII for the child utterances. The transcriber was competent in English and Spanish and phonetic tran​scription, and was trained in the CHAT conventions. Transcriptions were typed directly into computer files while videotapes were viewed and audiotapes listened to. The transcrib​er operated computer, video recorder and audio recorder at the same time while doing tran​scription. The %pho tier was the only one recorded for each utterance by M.; other tiers, such as those coding nonverbal or situational information, were included when the tran​scriber judged that they gave useful additional information. Prosody was not transcribed. In the Spanish transcriptions, each utterance was given a tier with a translation into English. Random spot reliability checks were done. However, these affected only a small portion of the data. The only file checked and corrected in exhaustive detail is 861002eg.cha. No project-specific codes were used.

	Language
	File
	Date
	Age

	English
	861002eg.cha
	2-OCT-1986
	1;3.8

	English
	861023eg.cha
	23-OCT-1986
	1;3.29

	English
	861127eg.cha
	27-NOV-1986
	1;5.3

	English
	870205eg.cha
	5-FEB-1987
	1;7.12

	English
	870402eg.cha
	2-APR-1987
	1;9.9

	English
	870528eg.cha
	28-MAY-1987
	1;11.4

	English
	870728er.cha
	28-JUL-1987
	2;1.4

	English
	870823ej.cha
	23-AUG-1987
	2;1.30

	English
	871126eg.cha
	26-NOV-1987
	2;5.2

	English
	880114eg.cha
	14-JAN-1988
	2;6.21

	Spanish
	860928sf.cha
	28-SEP-1986
	1;3.4

	Spanish
	861025sf.cha
	25-OCT-1986
	1;4.1

	Spanish
	870201sf.cha
	1-FEB-1987
	1;7.8

	Spanish
	870329sf.cha
	29-MAR-1987
	1;9.5

	Spanish
	870531sf.cha
	31-MAY-1987
	1;11.7

	Spanish
	870720sk.cha
	20-JULY-1987
	2;0.26

	Spanish
	870829sp.cha
	29-AUG-1987
	2;2.5

	Spanish
	871129sf.cha
	29-NOV-1987
	2;5.5

	Spanish
	871226sf.cha
	
	2;6.2


The labels “s” or “e” in the file names refer to the language spoken by the adult in the re​cording session. Copies of articles that make use of the data should be sent to Margaret Deuchar. This project was supported by grants from the Economic and Social Research Council (ref. no. C00232393) and the British Academy. Publications using these data should cite:

Deuchar, M., & Quay, S. (2000). Bilingual acquisition: Theoretical implications of a case study. Oxford, UK: Oxford University Press. 
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This corpus contains spontaneous productions from a longitudinal study of two English/Spanish bilingual identical twins with the pseudonyms of Simon and Leo. They were born into a middle-class family in Spain. The father is a native speaker of Peninsular Spanish and the mother is a native speaker of American English. The father always speaks to the children in Spanish and the mother always addresses them in English. The parents generally communicate in Spanish with each other, except on summers when they travel to the United States for approximately two months or when a monolingual English speaker is present. Therefore, we are dealing with bilingual English/Spanish first language acquisition in a monolingual-Spanish social context, a type of bilingualism that is referred to in the literature as individual bilingualism (Bhatia and Ritchie, 2004).

During the first year, the mother was the primary caretaker of the twins. The father was present all day on weekends and less on weekdays. At age 1;10, the twins started going to day care for 3 hours a day on weekdays, where the language of the staff and other children was Spanish. Apart from the mother, additional contact with English was provided by occasional visits by the maternal grandparents and during the two-month visits to the United States every summer.

The twins and participants other than the investigators have pseudonyms to protect their privacy. If names of children or participants other than the investigators appear in the recordings, only the first initial or first and second initial are transcribed.  When it was not clear in the recording which of the twins was speaking (mainly because they were off- screen) we have used SOL (Simon or Leo) instead of S (Simon) or L (Leo).
1. Procedure

The data we have collected cover the age range of 1;01 to 6;11. A total of 178 sessions were recorded on videotape and DVD, of which 117 are in an English context (i.e., with an English interlocutor such as the interviewer or their mother) and 61 in a Spanish context (i.e., with a Spanish interlocutor such as the interviewer or their father). The Spanish recordings were made at intervals of 2-3 weeks until age 3;00 (with some interruptions during the summer holidays), and then once a month after that. The English recordings were sometimes made more frequently, but the sessions are usually much shorter and recorded on consecutive days. The children were recorded in naturalistic settings, usually at home, and appear together in the majority of the sessions. They were mostly engaged in normal play activities with the interlocutor.
Videotaping was done by Raquel Fernández Fuertes, K. Todd Spradlin, and Esther Álvarez de la Fuente. Transcription in Valladolid was done by Esther Álvarez de la Fuente, Susana Muñiz Fernández, Isabel Parrado Román, K. Todd Spradlin, Elisa Rosado Villegas, Israel de la Fuente Velasco, and Alfonso Martínez Pérez. Transcription in Ottawa was done by Rocío Pérez-Tattam, Tamara Vardomskaya, Anahí Alba de la Fuente, K. Todd Spradlin, Marco Llamazares, Melissa Grimes, Shauna Flynn, and Deidre Butters.
2. Inventory of sessions and files

In the tables below we indicate the recordings that we have made in a Spanish-language context and in an English-language context. The labels SP (Spanish) and EN (English) indicate the language of the transcript. In both cases we indicate the number of sessions we recorded and the number of chat documents/files they correspond to. The transcripts are numbered according to the session and labeled (01), (02) and so forth to mark a cut-off point at 1000 utterances within each session. Although we tried to maintain a strict separation between the two languages in the recordings, mixing of languages occurs sometimes (we have indicated this in the tables below). As well, some of the recordings correspond to different experimental tests we have used: 2 on code switching (CS) and 3 on natural translation (TR).

	year
	age range
	spanish context

	
	
	# of SP sessions
	# of SP files
	duration

	2000
	1;01.22- 1;11.20
	11
	37

(7 in EN)
	5:56:50

	2001
	2;00.16-2;11.19
	17
	32

(2 with CS test)
	9:33:58

	2002
	3;00.23-3;11.18
	13
	20
	10:06:33

	2003
	4;00.22-4;11.11
	9

(1 with TR test)
	18

(1 with TR test)
	6:34:39

	2004
	5;02.02-6;00.02
	8
	9
	3:41:17

	2005
	6;02.09-6;11.00
	3
	4
	1:33:54

	total
	1;01-6;11
	61
	120
	37:27:11


	year
	age range
	english context

	
	
	# of EN sessions
	# of EN files
	duration

	2000
	1;01.22- 1;11.20
	15

(1 in SP)
	30

(3 in SP)
	6:51:24

	2001
	2;00.16-2;11.19
	21
	37
	8:35:05

	2002
	3;00.23-3;11.18
	38

(1 with CS test)
	57

(1 in SP)

(3 with CS test)
	14:47:53

	2003
	4;00.22-4;11.11
	22
	32
	7:33:30

	2004
	5;02.02-6;00.02
	11

(1 with NT test)
	16

(1 with NT test)
	3:56:09

	2005
	6;00.05-6;10.19
	10

(1 with NT test)
	15

(3 with NT test)
	3:42:55

	total
	1;01-6;10
	117
	187
	45:26:56
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Linguistic community

The children and their families all lived in Montreal or surrounding communities. Metropolitan Montreal includes a population of approximately 2.5 million people. It is a bilingual community in which many individuals are bilingual in French and English and use both languages on a daily basis. Moreover, evidence of French and English are evident in the media (there are French and English TV stations, newspapers, magazines, etc), on the street (in the form of signs and announcements), and in stores (most store personnel in medium to large stores can provide service in English and French).  It is common to hear English and French being spoken by people on the street, in buses, stores, etc. 
Context 

The children were being raised in homes where both languages were used on a regular basis, usually each language was spoken predominantly by one parent and the other language by the other parent. The children and their parents were recorded in the children's homes -- often in the living room, playroom, or kitchen. The recordings were done by an assistant or graduate student who was otherwise uninvolved in the interactions. The parents were asked to interact and talk with their children as they normally would using whichever language(s) they would normally use and to ignore the assistant as much as possible. 
Transcription

Twenty to thirty minutes of each session with each child were transcribed using the CHAT transcription system.  Transcription began after the first five minutes of the session, in order to allow the children to become comfortable with the taping equipment.  In cases where the children had produced less than 100 intelligible utterances in the initial 20 minutes of data, transcription continued until at least 100 intelligible utterances had been recorded. Each utterance was coded according to addressee (parent, other -- e.g., toy dog) and the language of the utterance (French only, English only, mixed, neutral, unintelligible. Mixed utterances consisted of utterances that contained both English and French -- for example, the utterance, “ça go pas là” (that doesn’t go there) was considered an instance of intra-utterance mixing. A neutral utterance was one that could belong to either language, such as proper names, “ah” and “oh”.  Animal sounds that are similar in English and French (i.e. “meow”) and the word “okay” were also coded as neutral, as it is impossible to determine the language in which these words were being produced.  However, when a neutral word appeared in an utterance of only one language, the entire utterance was coded as being in that language.  For instance, the utterance “oh a truck” would be coded as English, whereas the sentence “oh un camion” would be coded as French.  Finally, utterances that were incomprehensible were classified as unintelligible; these were sometimes transcribed phonetically but no orthographic transcription was possible, and they were often dropped from further analyses. All transcripts were reviewed by one of two bilingual assistants who was a native speaker of the primary language of the session.  Any discrepancies were resolved by discussion.  The Social Sciences and Humanities Research Council, Ottawa, funded this work through a grant to Fred Genesee. 
More detailed coding and analyses were undertaken in accordance with the specific objectives of the research. The following is a list of research that is based in part of in whole on these transcriptions. The following publications were based, in part, on these transcripts:
Genesee, F., Nicoladis, E., & Paradis, J. (1995). Language differentiation in early bilingual development. Journal of Child Language 22, 611-631.
Genesee, F., Boivin, I., & Nicoladis, E. (1996).  Talking with strangers:  A study of bilingual children's communicative competence.  Applied Psycholinguistics, 17, 427-442.
Nicoladis, E., & Genesee, F. (1998). Parental discourse and codemixing in bilingual children. International Journal of Bilingualism 2, 85-99.
Paradis, J., Nicoladis, E., & Genesee, F. (2000).  Early emergence of structural constraints on code-mixing: evidence from French-English bilingual children. Bilingualism: Language and Cognition 3, 245-261.  
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This subdirectory contains data from a detailed examination of the language use of a group of Chinese-American first-graders and their two teachers. The files were collected by Larry Guthrie of the Far Western Research Laboratory and donated to the CHILDES in 1985. They were reformatted into CHAT in 1986.

Goals

Although considerable information is available on language use in monolingual class​rooms, and to a lesser extent on that in Hispanic bilingual situations, very little is known about how Chinese children and their teachers construct interactions. The focus of the re​search was a bilingual class of students that alternated each half-day between a Chinese bi​lingual teacher and a teacher who did not speak Chinese. This provided the unique opportunity to examine the language of the same Limited-English-Speaking (LES) children with two different teachers. The first of these teachers not only spoke the students’ first lan​guage, Cantonese, but was also of the same cultural background. A woman in her early twenties, she had immigrated to the United States at the age of 9. Both her Cantonese and English were native-like. The other teacher was an Anglo male who had taught in Spanish-English bilingual programs, but had little prior experience with Chinese students.

Three basic questions directed the research. The first of these sought an in-depth de​scription of the classroom interaction between Chinese-American children and their teach​ers. How do teachers orchestrate lessons and how, in turn, do students respond? What variation, in both teacher and student language, is found across student English language proficiency groups? Second, we compared the interaction in the two classrooms. What dif​ferences occur between the ways in which the two teachers orchestrate lessons? What dif​ferences emerge in student language use? How do these differences compare across linguistic proficiency groups? Third, we asked what variations in teacher and student lan​guage might be found when this group of children moved on to second grade. Did these students experience difficulty in crossing the “border” between first and second grade, or in adjusting to the rule system of the new teacher?

Method

Sociolinguistic methods were used to seek answers to these questions and to uncover the ways in which Cantonese-speaking children and their teachers constructed their inter​actions and used language. The study was conducted in three phases. In the first phase, tar​get students and speech events (lessons) were identified. In the second phase, recordings of sample lessons were collected, transcribed, and analyzed. The third phase involved addi​tional recording in reading lessons after target students had progressed to second grade. The procedures employed within each phase are described in more detail later. First, however, is a description of the setting in which the study was conducted.

Participants

The setting for the study was an elementary school with a predominantly Chinese pop​ulation. The school was located near a large Chinatown community on the West Coast. There were approximately 644 students enrolled in Chinatown Elementary at the time of this study. The school population is relatively stable, but there are periodic influxes of new immigrant and refugee populations. Almost half (44.6%) of the school population was Chi​nese; the remainder of the students were largely Hispanic (19.9%), other Asian (20.5%), and Black (11.6%). Because of the ethnic quota system operative within the district, the school is now officially “closed” to new Chinese students, except those who live within the most immediate neighborhood. Most of the Chinese students at Chinatown Elementary are classified as either Limited-English-Speaking (LES, 28%) or nonEnglish-speaking (NES, 61%). These students, in turn, are placed in either a bilingual or regular class.

Within the Chinese community, the school has a good reputation. Most Chinese parents seem to feel more secure if their children are attending a school that is predominantly Chi​nese and has Chinese teachers. There have been reports of parents who submitted a falsified address, or used that of a relative, in order that their child might be allowed to attend the school.

The participants in Phase One were eleven first-grade Chinese-American students, se​lected on the basis of English-language proficiency. Prior to data collection, each teacher was asked to rank all students in the class on a four-point scale of oral English language proficiency. The bilingual teacher also provided similar information on students’ Chinese proficiency. These judgments were then verified through observations of potential target students. In this way, five students ranking at the low end of the scale (1-2), four ranking at the middle of the scale (3), and two fluent English speakers were selected.

Lessons

As mentioned earlier, the two participating teachers in the study taught in a half-day al​ternation bilingual program. Each teacher met with the students in the target class for half of each school day, and alternated between mornings and afternoons. One teacher was bi​lingual and biliterate in Chinese and English, and although the other spoke no Chinese, he did speak Spanish and had taught a self-contained Spanish bilingual class the year before. Both teachers had several years of experience.

Two types of lessons were selected for analysis in this report — reading with the bilin​gual teacher and oral language with the Anglo teacher’s class. All of the lessons in the CHILDES database are in English. Although the lesson content and focus differed some​what across the teachers’ lessons, they were in many respects comparable. For two weeks prior to taping, classroom observers took descriptive field notes and coded for activity structures. These two lessons were found to be compatible in that they were both teacher-directed, student membership was approximately the same, and both teachers organized lessons around a basic question/answer format. Descriptions of the typical organization of each teacher’s lesson follow.

Reading

The bilingual teacher divided students into four instructional groups for reading: Flint​stones, Roadrunners, Bugs Bunnies, and Snoopies. Each group met with the teacher for 15 to 20 minutes during each reading period, rotating according to the schedule set up by the teacher. Reading lessons were conducted in much the same way with each group. The teacher usually began by writing a list of vocabulary words on the board near the reading table. She then would introduce each word and ask students to read and say the words as a group. Individual students were then called on to read all the vocabulary words aloud. The next activity included story posters. Each poster contained a picture on the top and a story below. When she used the poster, the teacher would ask the students to look at the picture first, then ask them to describe the picture. Together, they would then read the story on the poster. When she used the book, she adopted the same approach as with the poster, begin​ning with a description of the picture, followed by reading. The final step in the typical reading lesson would be to ask the children to read the text silently, after which she asked them comprehension questions. To answer these, students were allowed to read an appro​priate phrase or sentence from the text. Throughout the reading lesson, if students stumbled over a word, the teacher read it out and asked the student to repeat it.

Oral Language

The Anglo teacher divided his class for oral language into two instructional groups on the basis of oral English proficiency: Low and a combination of Middle and High. Howev​er, during the oral language period, only that group being taught by the teacher remained in the classroom; the other group met with another instructor in a different room. The over​all procedures employed with each group were much the same. The Low group consisted of six students who sat in their assigned seats. For oral language, the teacher would join the group by pulling up an additional chair. Very often the lesson began with picture flash​cards, which students were required to identify and describe. The Middle/High group was composed of nine students. They all sat at a table in the center of the room, where only the Middle group students normally sat. The teacher brought his own chair when he joined the group. Once again, the teacher usually began with picture flashcards, which the students were to identify. Chinese lessons taught by the bilingual teacher as well as seat work in the other teacher’s class were recorded as well.

Phase Two

In Phase Two, teachers and target students were recorded in different lessons: oral lan​guage and seat work in the Anglo teacher’s class and reading and Chinese in the bilingual teacher’s class. These were transcribed, coded, and analyzed. The following is an overall description of the activities within this phase of the study. Audiotape recordings were made through the use of a Marantz recorder, with two lavaliere microphones placed in the middle of each group’s table. All data collection for Phase Two was conducted over a 2-month pe​riod in the spring of 1982.

Two data collectors were present during each taping session, both fluent speakers of Cantonese, Mandarin, and English. One data collector took field notes on the activities of the focal group, recording information on the physical arrangement of the group, important nonverbal behaviors, the text and materials used, and other contextual information. The other data collector, meanwhile, monitored the audiotape through earphones. Because of incidental noise in the class and the voices of students in other groups, the earphones en​abled the data collector to hear the speech of the teacher and target students much better. This data collector wrote down names and utterance fragments of speakers throughout the interaction to aid in subsequent transcription.

The audiotape recording of each lesson was transcribed by the data collector who mon​itored that taping session. The handwritten transcript was then entered into an IBM-PC used for the analysis. Those utterances in Chinese were transcribed in Chinese, and an En​glish translation was provided in brackets. Descriptions of nonverbal behavior were includ​ed in parentheses.

Recordings took place between February 1982 and October 1982. Lessons 1 to 28 were recorded while students were in first grade. Lessons 30 to 38 were recorded while students were in second grade. The following tables list the target children, additional children in the classrooms, and the adults in the classrooms.

6. Guthrie Children

	Code
	Child’s name
	Sex
	Age

	*WYM
	Wyman
	M
	7;8

	*PHU
	Phung Ngoc
	F
	6;11

	*AHT
	Ah Tay
	F
	?

	*AHN
	Ah Ngat
	F
	6;10

	*AHP
	Ah Phang
	F
	6;6

	*MEO
	Mei Oanh
	F
	8;0

	*STE
	Steven
	F
	7;5

	*HOW
	Howie
	M
	7;10

	*HIE
	Hieu Nghi
	F
	6;7

	*ANT
	Anton
	M
	?

	*CAO
	Carolina
	F
	6;5

	*JAC
	Jackie
	F
	6;4

	*CHR
	Christopher
	M
	7;1

	*CLI
	Clifton
	M
	?


7. Guthrie — Other Children

	Code
	Child’s Name
	Sex

	*AMY
	Amy
	F

	*MEN
	Mei-Ngoc
	F

	*LIS
	Lisa
	F

	*JUS
	Justin
	M

	*JOS
	Joseph
	M

	*KEA
	Kearny
	M

	*YVO
	Yvonne
	F

	*ANH
	Anh Tu
	F

	*WAI
	Wai Yee
	F

	*CAL
	Carletta
	F

	*HEN
	Henrietta
	F

	*SUB
	Subnum
	F

	*STU
	Unidentified Student 1
	

	*STU
	Unidentified Student 2
	

	*SEV
	Several
	


8. Guthrie — Adults

	Code
	Adult’s Name
	Description

	*MAR
	Mary
	(bilingual teacher A)

	*LAR
	Larry
	(Teacher B)

	*ELA
	Elaine
	(Mary’s aide)

	*ELL
	Ellen
	(Larry’s aide)

	*TRA
	Tracy
	(Mary’s student teacher)

	*JUN
	June
	

	*BEA
	Beatrice
	

	*FOO
	Miss Foo
	


Files

There are three subdirectories. The “Larry” subdirectory contains the files from the monolingual Anglo teacher’s class of first graders. The “Mary” subdirectory contains the files from the first grade class of the bilingual teacher. The “Maisie” subdirectory contains the files from the second grade teacher’s class in the follow-up study. The teacher was ob​served on three different days with three reading groups on each day. For the “Maisie” sub​directory, the following speakers were present:

9. Speakers in the Maisie Data

	Speaker
	Code Name
	Identity

	MAI
	Maisie Dea
	Teacher

	QUO
	Quoc-Hung
	Student

	SAM
	Sam-Day
	Student

	ELI
	Elizabeth
	Student

	XYZ
	*
	Student

	KIM
	Kim-Lien
	Student

	RIT
	Rita
	Student

	CHI
	Chin
	Student

	EDW
	Edwin
	Student

	TIN
	Tina
	Student

	ANG
	Angela
	Student

	PUI
	Pui-Chin
	Student

	NGH
	Nghi-Ma
	Student

	VEL
	Velma
	Student

	STU
	Unknown
	Student

	STU
	Unknown
	Student

	STU
	Unknown
	Student

	SEV
	Several
	Students


*There is no positive identification of speaker XYZ’s name, however the speaker may be “Sui-Wai”

Coding

Utterances were coded using a system of conversational acts (C-acts) developed by Dore (1977). C-acts represent a taxonomy of speech act types that code utterances accord​ing to (1) the grammatical structure of the utterance, (2) its illocutionary properties, and (3) its general semantic or propositional content. Because of the different nature and focus of the present research, some modifications were made in the system as used in previous stud​ies. These included both the addition and deletion of certain codes.

Forty-nine separate speech acts, each assigned a three-letter code, constitute the con​versational act system. These are grouped into six broad function types: (1) Assertions, which solicit information or actions; (2) Organizational Devices, which control personal contact and conversational flow; (3) Performatives, which accomplish acts by being said; (4) Requests, which solicit information or actions; and (6) Responses, which supply solic​ited information or acknowledge remarks (Dore et al., 1978, pp. 372-3). An additional cat​egory of special speech acts that codes activities such as microphone talk, laughing, and singing is also included. Conversational acts serving the Request function, for example, in​clude Requests for Action (QAC), Product Requests (QPR), and Requests for Permission (QPM).

Coding proceeded as follows. First, the grammatical form and its literal semantic mean​ing were determined. Then a judgment was made as to the conventional force, or purpose, of the utterance. In this step, sequencing, reference, and other conversational cues, such as marked illocutionary devices and intonation, were taken into consideration. Utterances were thus placed first within the six broad function types, and then categorized as an indi​vidual conversational act. Throughout the coding, the contextual information contained in field notes provided an addition check for the validity.

Initial coding was conducted by the data collector who observed a particular lesson. To ensure inter-coder agreement, each taped session was then coded a second time by another member of the research team, all of whom had engaged in two weeks of training and prac​tice. Discrepancies were resolved through discussion. Throughout the coding process, in​ter-coder agreement for individual lessons ranged from 0.90 to 0.96. It should be noted that conversational act coding has been shown to be highly reliable in other studies as well, with inter-coder reliability approaching 0.90.

Although utterances in Chinese were translated into English and entered as data, all coding was done on the original Chinese. In several instances, this procedure proved to be crucial, because the English translation would have received a different code.

Cicourel has compared three prevalent models of discourse: the speech act model, the expansion model, and the problem-solving model. His conclusion was that any one of these models in isolation is inadequate; some sort of integration is required. The method used in the present study represents an attempt at such an integration. By including both quantita​tive and qualitative analyses, the speech-act and expansion models were to some extent combined. This integration also helped to meet some of the criticisms leveled by Cicourel against the speech-act approach. Cicourel faulted the speech act model because it cannot easily account for 1) organizational features of interaction; 2) participant’s strategies, such as plans for elaboration; 3) the situated nature of discourse, such as situated meaning and context; and 4) the multiple functions of utterances. The present study overcomes these weaknesses by incorporating the following methodologies:

1. First, organizational features of interaction or participant structures were identified in the Phase I observations. These guided the selection of episodes (lessons) for tap​ing in Phase Two. All coding and analysis was done with regard to the participant structures.

2. Second, attention was given to participants’ local strategies and plans for elabora​tion in ways of speaking. Because coding was done not on single sentences or ut​terances but on stretches of discourse, taking the course and development of the conversation into consideration, the actor’s strategies and intentions were included. In addition, the qualitative analysis in many respects focused on just this aspect of discourse. Particular attention was given to the questioning strategies each teacher employed in conducting particular lessons. 

3. Third, because all coding was done on relatively large stretches of language, situa​tional meanings were taken into account. In coding the data, consideration was giv​en to the speakers’ utterances in context. What was said before, after, and in contexts more removed in time was taken into account in the coding.

4. Finally, the present study was sensitive to the multiple functions of utterances in context. The C-act system allows for multiple coding so that important meanings and intentions are not lost. Further, in this study, the observers’ field notes provided a running description of the context which contributed to the coder’s knowledge of and sensitivity to the interaction. The fact that the data collectors conducted the cod​ing also contributed to its validity.

The use of conversational acts rather than other coding systems contributed to a miti​gation of some of the other weaknesses Cicourel identified in speech-act analyses. First, be​cause conversational acts are sensitive to grammatical form, semantic content, and illocutionary force, and not just one of these, they provide a link between form and func​tion. As Cole, Dore, Hall, and Dowley (1978) pointed out, conversational acts mediate be​tween the grammatical and the social, between the “grammatical forms and the interactional purpose for which they are used” (p.74). In other words, they integrate speak​ers’ interests and purposes. 

Definitions and Examples of Conversational-Acts

Assertive Devices

ASS
 Assertives report facts, state rules, convey attitudes, and so forth.

AAT
Attributions report beliefs about another’s internal state: “He does not know the answer.”; “He wants to”; “He can’t do it.”

ADC 
Descriptions predicate events, properties, and locations of objects or people: “The car is red”; “It fell on the floor”; “We did it”; “We have a boat.”

AEV 
Evaluations express personal judgments or attitudes: “That’s good.”

AEX 
Explanations state reasons, causes, justifications, and predictions: “I did it because it’s fun”; “It won’t stay up there.”

AID 
Identifications label objects, events, and people: “That’s a car”; “I’m Rob​in.”

AIR 
Internal Reports express emotions, sensations, intents, and other mental events: “I like it”; “It hurts”; “I’ll do it”; “I know.”

APR 
Predictives state expectations about future events or actions: “I’ll give it to you tomorrow”; “It’ll arrive later this week.”

ARU 
Rules state procedures and definitions: “It goes in here”; “We don’t fight in school”; “That happens later.”

Organizational Devices

OAC 
Accompaniments maintain contact by supplying information redundant with respect to some contextual feature: “Here you are”; “There you go.”

OAG 
Attention Getters solicit attention: “Hey!”; “John!”; “Look!”

OBM 
Boundary Markers indicate openings, closings, and shifts in the conversa​tion “Okay”; “All right”; “By the way.”

OCO 
Clarification Questions seek clarification of prior remark: “What?”

OEX 
Exclamations express surprise, delight, or other attitudes: “Oh!”; “Wow!”

OFL 
Fillers enable a speaker to maintain a turn: “...well...”, “...and uh...”

OFS 
 False Starts indicate aborted utterances: “We... they”

OPM 
Politeness Markers indicate ostensible politeness: “Please.”

ORQ 
Rhetorical Questions seek acknowledgment to continue: “Know what?”

OSS 
Speaker Selections label speaker of next turn: “John”; “You.”

OVP 
Verbal Play indicates language in which meaning is secondary to play.

Performatives

PBT 
Bets express conviction about a future event: “I bet you can’t do it.”

PCL 
Claims establish rights for speaker: “That’s mine”; “I’m first.”

PJD 
Jokes cause humorous effect by stating incongruous information, usually patently false: “We throwed the soup in the ceiling.”

PPR 
Protests express objections to hearer’s behavior: “Stop!”; “No!”

PTE 
Teasing annoys, taunts, or playfully provokes a hearer: “You can’t get me.”

PWA 
Warnings alert hearer of impending harm: “Watch out!”; “Be careful!”

Requestives solicit information or actions.

QAC 
Action Requests seek the performance of an action by hearer: “Give me it!”; “Put the toy down!”

QCH 
Choice questions seek either-or judgments relative to propositions: “is this an apple?”; “Is it red or green?”; “Okay?”; “Right?”

QMA 
Requests for Mental Action seek specific mental activity by the hearer: “Think”; “Remember.”

QPC 
Process questions seek extended descriptions or explanations: “Why did he go?”; “How did it happen?”; “What about him?”

QPM 
Permission Requests seek permission to perform action: “May I go?”

QPR 
Product Questions seek information relative to most wh-interrogatives: “Where’s John?”; “What happened?”; “Who?” “When?”

QSU 
Suggestions recommend the performance of an action by hearer or speaker or both: “Let’s do it!”; “Why don’t you do it?”; “You should do it.”

QVB 
Verbal Action Requests seek performance part of an instructional routine such as reading aloud, conducting language-learning exercises, repeating, or spelling: “Read this word”; “Repeat after me”; “I go, you go, he....”

Responsives

RAG 
Agreements agree or disagree with prior nonrequestive act: “No, it is not!”; “I don’t think you’re right.”

RAK 
Acknowledgments recognize prior nonrequestives and are noncommittal: “Oh”; “Yeah.”

RCH 
Choice Answers provide solicited judgments of propositions: “Yes.”

RCL 
Clarification Responses provide solicited confirmations: “I said no.”

RCO 
 Compliances express acceptance, denial, or acknowledgment of requests: “Okay”; “Yes”; “I’ll do it.”

RPC 
Process Answers provide solicited explanations: “I wanted to.”

RPR 
Product Answers provide wh-information: “John’s here”; “It fell.”

RQL 
Qualifications provide unsolicited information to requestives: “But I didn’t do it”; “This is not an apple.”

RVB 
Response to Requests for Verbal Action provide solicited speech, such as reading aloud, repeating in chorus, or spelling.

Special Speech Acts

SAC 
Counting indicates naming numerals or counting objects.

SAL 
Laughing codes laughter.

SAS 
Singing indicates singing, either words or sounds.

MKE 
Microphone talk codes speech directed at the tape recorder microphone, of​ten silly or nonsensical.

NVB 
Nonverbals code important nonverbal acts.

TRA 
Translation codes conscious, direct translations.
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This corpus includes longitudinal data from a child growing up in a Japanese-Danish bilingual family in the age range of 12 to 29 months. The data were collected by Mariko Hayashi, University of Aarhus, Denmark, in the context of her doctoral study investigating language development in bilingual children. Pseudonyms have been used to preserve infor​mant anonymity. The child is called “Anders.” Anders was a first-born boy, and had no sib​lings during the period studied. The father had an university education, the mother college education, thus the family belonged to the educated middle class.

Anders’ mother was Japanese and his father was Danish. The family resided in Den​mark, where the community language is Danish. The parents spoke their respective native tongue to the child from the beginning. Occasional code-switching, especially by the father, occurred to a certain extent. The parents spoke mainly English, and occasionally Japanese and Danish to each other. Anders and his mother spent summer vacation in Japan at the child’s age of 21 to 23 months. In this period, Anders was exposed exclusively to Japanese.

Anders was taken care of by his mother in the day time. He had a couple of Danish- speaking playmates he was occasionally together with. In the evenings and the weekends the father took care of the child as well. The father’s parents, who spoke Danish, lived in the neighborhood and visited the family regularly. People who visited the mother spoke ei​ther Japanese or English, as the mother did not understand much Danish. The father and the mother, as mentioned above, spoke mainly English to each other. Otherwise, the child was not exposed to English.

The language Anders was exposed most to was Japanese, as it was the mother who took care of him in the day time. He also spent a three-month summer vacation in Japan, where he was exposed exclusively to Japanese. In his productive vocabulary Japanese began to be dominant at 20 months. The dominance of the Japanese language became especially clear during and after his visit to Japan. Although Anders did not show any clear sign for com​prehending English, he did pick up a few English expressions such as “see you” and “two.”

Monthly videotapings of the child of about an hour’s duration were made in the age range of 11 to 38 months. All recordings were made in the child’s own home by Hayashi. With a few exceptions, both parents were present at each session. Each visit included until a certain time testing on the Uzgiris-Hunt Infant Assessment Scales (1978) as well. For a certain period, the parents kept a record of lexical items, which was used as a supplement to the videotapings. The mother made audio recordings during their stay in Japan as well.

Thirty minutes of each session were transcribed based on standard orthography by Ha​yashi, who is a native speaker of Japanese as well as a fluent speaker of Danish. All tran​scripts were checked by a native speaker of Danish. Three or four different situations, typically dinner, free play, and book reading, were selected for transcription. Furthermore, care was taken so that the mother and the father were more or less equally included in the portion of recording to be transcribed. Utterances are identified after prosodic criteria such as intonation and pauses, whereas utterances themselves are divided into units based on clarity of articulation and fluency. Limited attention is paid to overlapping, retracings, and hesitations. A deviated phonological form is described in the phonetic tier. However, it does not provide a precise phonetic analysis. Speech errors are not coded.

The corpus contains the following 17 files:

10. Hayashi Files

	File
	Date of recording
	Age of Child

	and03.cha
	02-NOV-1986
	1;0.15

	and04.cha
	07-DEC-1986
	1;1.20

	and05.cha
	18-JAN-1987
	1;3.1

	and06.cha
	15-FEB-1987
	1;3.28

	and07.cha
	08-MAR-1987
	1;4.21

	and08.cha
	12-APR-1987
	1;5.25

	and09.cha
	04-MAY-1987
	1;6.17

	and10.cha
	31-MAY-1987
	1;7.14

	and11.cha
	29-JUN-1987
	1;8.12

	and12.cha
	03-AUG-1987
	1;9.16

	and13.cha
	05-SEP-1987
	1;10.18

	and14.cha
	31-OCT-1987
	2;0.14

	and15.cha
	28-NOV-1987
	2;1.11

	and16.cha
	07-JAN-1988
	2;2.20

	and17.cha
	14-FEB-1988
	2;3.27

	and18.cha
	17-MAR-1988
	2,5.0

	and19.cha
	15-APR-1988
	2;5.28


Warnings:

1. Overlapping is not accurately transcribed in these data.

2. Retracings and hesitations are not accurately transcribed in these data.

3. These data contain limited information regarding the context.

4. Repetitions of identical units/utterances are transcribed twice at most.

5. Productive units within an utterance are identified on the basis of articulation and fluency criteria.

6. The phonetic tier is used to describe more accurately the child’s pronunciation of a given sound. However, it does not provide a precise phonetic analysis.

7. Regular inflections of nouns and verbs are preceded by a dash in the main text line. Irregularly inflected nouns and verbs are not divided into morphemes.

8. There are three letters of the Danish alphabet that cannot be typed onto the comput​er using ASCII codes. Based on the conventional method, these letters are replaced by ae, oe, and aa.

Publications using these data should cite:

Hayashi, M. (1993). A longitudinal study of the language development in bilingual chil​dren. Unpublished doctoral dissertation, University of Aarhus.

Klausen, T., Subritzky, M. S., & Hayashi, M. (1992). Initial production of inflections in bi​lingual children. In G. Turner & D. Messer (Eds.), Critical influences on language ac​quisition and development. London: Macmillan.
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The data in this corpus come from 22 children residing in the United States who either spoke Russian as their first language or were born in Russian-speaking families. Most chil​dren also acquired English as their first or second language. The Russian and/or English utterances of the children were collected as part of a 15-month study by Tania Ionin, an un​dergraduate student in linguistics at the University of Michigan, under the supervision of Dr. Teresa Satterfield. The primary goal of this project was to examine the emergence of verb finiteness and overt participants in the children’s acquisition of Russian and English. Another goal of this project was to look for effects of age on the pattern of second-language acquisition.

All of the data were collected by Tania Ionin in a series of taped interactions with the children. Each taping session took place in an informal setting such as the child’s home and involved such activities as playing with toys, looking at picture books, and interacting with parents, other caretakers, peers, and/or the experimenter. No particular elicitation methods were used. All of the children resided in Michigan at the time of the study, most in the Ann Arbor area, but some in Flint or Southfield. The following are detailed descriptions of the participants in each taping session and their relationships to each other. The investigator in each taping session is Tania Ionin.

Arkady (12;4) and Roma (12;4) are twin brothers from Flint who were born in Rus​sia and emigrated to the United States with their parents 1 month prior to their taping ses​sion of 17-JAN-1998. Russian was the only language spoken at home. The twins had studied English in Russia for about six months and were studying English in school during the course of the study. Other participants include Svetlana, their mother, and Tania, the investigator.

Aysel (10;1), a girl from Ann Arbor, was born in Azerbaijan into a family that spoke both Azerbaijani and Russian. Russian was the primary language spoken at home. Aysel, an only child, emigrated to the United States with her parents 2 months prior to her first taping session of 1-NOV-1997. She spoke no English prior to arrival, and was studying it in school during the course of the study. At the session of 20-JAN-1998, she had been in the United States for 5 months.

Borya (2;4) and Luba (11;10), sister and brother living in Ann Arbor, were born in Russia and emigrated to the United States with their widowed mother 4 months prior to the first taping session. Sasha (8;10), their first cousin, had emigrated to the United States with his parents and grandmother 6 months earlier. Luba had studied English intensively in Rus​sia for 4 years. Both Luba and Sasha were studying English in school during the course of the study, while Borya was sporadically attending an English-speaking preschool and was speaking only Russian. Russian was the only language spoken in the children’s homes. All of the taping sessions took place in Luba and Borya's home. Sasha was present during the first session only. The two later sessions were conducted with Borya only, although Luba was present for the first of those sessions. Luba and Borya were living with their mother and maternal grandmother, and Sasha, an only child, was living with his parents and ma​ternal grandmother, who was also Luba and Borya’s paternal grandmother. 19-OCT-1997. Time in the United States: Luba and Borya: 4 months; Sasha: 10 months. Participants: Luba (11;10); Borya (2;4); Sasha (8;10); Iraida, the mother of Luba and Borya; Tamara, the maternal grandmother of Sasha and also the paternal grandmother of Luba and Borya; and Tania, the investigator. 6-DEC-1997. Time in the United States: 6 months. Participants: Luba (12;0); Borya (2;6); Iraida, their mother; Gita, their maternal grandmother; Tamara, their paternal grandmother; and Tania, the investigator. 6-FEB-1998. Time in the United States: 8 months.Participants: Borya (2;8); Gita, his maternal grandmother; and Tania, the investigator.

David (3;9) , a boy from Ann Arbor, was born in the United States to a Russian-speaking family temporarily residing in the United States Russian was the primary lan​guage spoken at home, although David's older sister (not present during the taping session) spoke primarily English. During the course of the study, David was attending an English-speaking preschool full-time. Participants include David (3;9); Luné, his mother; and Tania, the investigator.

Hanna (3;1), a girl from Ann Arbor, was born in the United States to an immigrant Russian-speaking family. Russian was the primary language spoken at home by Hanna's parents and older brother, but Hanna spoke only English. During the course of the study, Hanna was attending an English-speaking preschool full-time. Taping was done on 21-SEP-1997 and 15-NOV-1997.

Lisa (5;4) , a girl from Ann Arbor, was born in Russia and, after losing her parents as a baby, grew up in a Russian orphanage. Lisa was adopted by an American family 1 year and 4 months prior to the study. At the session on 5-AUG-1997, Lisa was living with her adoptive parents, who spoke no Russian, and attending an English-speaking preschool full-time. She spoke only English.

Yulya (12;5) and Roma (7;7), sister and brother from Southfield, were born in a Russian-speaking family in Kazakhstan and emigrated to the United States with their par​ents four months prior to their first taping session. They had not studied English prior to arriving in the United States. The first taping session was conducted for Yulya and Roma in their home. The second taping session was conducted for Roma and Masha in Roma's apartment; Yulya was also present for that session. The last two sessions were conducted separately for Roma and Masha in their respective homes; Yulya was present during Ro​ma's taping session.For the recording on 8-NOV1997, Yulya and Roma had been in the United States 4 months. For the recording on 23-JAN-1998, they had been in the United States 7 months. For 19-FEB-1998. Yulya and Roma had been in the United States 8 months. Other participants include Sergey, Yulya and Roma’s father; Slava; their neighbor Masha; Masha’s father; and Tania, the investigator.

Masha (7;4), a girl from Southfield, was born in a Russian-speaking family in Uzbekistan and emigrated to the United States with her parents and older brother 4 months after Yulya and Roma. She was a neighbor of Yulya and Roma. At the session of 23-JAN-1998 she had been in the United States 3 months. At the session of 19-FEB-1998 she had been in the United States 4 months.

Ola (6;10) and Maya (5;3), two sisters from Ann Arbor, were born in Russia and orphaned as young children. They spent 10 months in a Russian orphanage, and were adopted by an American family 5 months prior to their first taping session. At the time of the study, Ola and Maya were residing with their adoptive parents and older sister, none of whom spoke Russian, and were attending an English-speaking school. Ola and Maya spoke only English throughout the course of the study. 12-AUG-1997. Time in the United States: 5 months. Participants: Ola (6;10); Maya (5;3); Melanie, their adoptive mother; Amy, their 8-year-old adopted sister; and Tania, the investigator. 27-OCT-1997. Time in the United States: 7 months.Participants: Ola (7;0); Maya (5;5); and Tania, the investigator.

Valeria (5;0) and Nastya (6;7), two girls from Ann Arbor, were born in Russia. Valeria spent her infancy in France, and came to the United States as a toddler with her par​ents. Nastya came to the United States with her parents 9 months prior to the taping session. The parents of both girls were temporarily residing in the United States on work visas. Rus​sian was the primary language spoken in both girls’ homes. Both Valeria and Nastya were attending English-speaking schools. Both girls were only children. The families of the two girls were friends, and the taping session was conducted in Valeria’s home, with Nastya over for a visit. At the session of 10-SEP-1997 Valeria had been in the United States about 3.5 years and Nastya had been in the United States about 9 months. Other participants in​clude Nastya’s friend, Marina; Valeria's mother; Andrei, Valeria’s father; Oxana, Nastya’s mother; and Tania, the investigator.

Vanya (4;11) and Lisa (2;4), a brother and sister from Flint, were living in an im​migrant Russian family. Vanya was born in Russia and came to the United States as a tod​dler, while Lisa was born in the United States. Russian was the primary language spoken by the children’s parents and grandmother. During the course of the study, Vanya attended an English-speaking preschool full-time, while Lisa stayed home with her grandmother and spoke only Russian. At the session of 12-JUN-1997 Vanya had been in the United States about 2.5 years and Lisa had been in the United States since birth. Other participants in​clude Yulya, their mother; their paternal grandmother; and Tania, the investigator.

Yulya (8;9) and Anya (5;2), two sisters from Ann Arbor, were born in Russia and emigrated to the United States with their parents 2 and a half years prior to the taping ses​sion of 26-JUN-1997. At the time of the study, both sisters were attending English-speak​ing schools. Russian was the primary language spoken at home.

Yasha (4;7) and Gulia (2;11), a brother and sister from Ann Arbor, were born in the United States to parents who had emigrated from Russia. Russian was the primary lan​guage spoken at home by the children’s parents and grandmother. Throughout the period of the first five tapings, Yasha and Gulia did not attend preschool but stayed in the home of an English-speaking baby-sitter a few hours a week. During the period of the last taping session, Gulia was attending an English-speaking preschool regularly, and Yasha attended kindergarten. 10-JAN-1997 (at home). Participants: Yasha (4;7); Gulia (2;11); Anna, their moth​er; their maternal grandmother; and Tania, the investigator. 27-JAN-1997 (at the baby-sitter's). Participants: Yasha (4;7); Gulia (2;11); Debra, their baby-sitter; Jasmine, Debra’s two-year-old daughter; Alexander, Yasha and Gulia’s father who comes to take them home from the baby-sitter’s; and Tania, the investigator. 13-FEB-1997 (at home). Participants: Yasha (4;8); Gulia (3;0); Anna, their mother; their maternal grandmother; and Tania, the investigator. 19-MAR-1997 (at the baby-sitter's). Participants: Yasha (4;9); Gulia (3;1); Debra, their baby-sitter; Jasmine, Debra's three-year-old daughter; and Tania, the investi​gator.13-APR-1997 (at home). Participants: Yasha (4;10); Gulia (3;2); Anna, their moth​er; Teresa, a friend of Anna; Julian, Teresa's four-year-old son, a friend of Yasha; and Tania, the investigator. 23-NOV-1997 (at home). Participants: Yasha (5;5); Gulia (3;9); their maternal grandmother; and Tania, the investigator.

9. Klammler

Klammler, Astrid

Department of English

University of Graz

Gutenberg 107

Weiz, Austria

astrid.klammler@gmx.at

This corpus has two segments, since it involves a comparison of a bilingual children learning Italian and German with a monolingual child learning Italian.   The bilingual  child  was speaking Italian with his father and Austrian German with his mother.  There are recordings at monthly intervals between 1;9 and 2;1 with one session at each point with the father in Italian and one with the mother in Austrian German.  All recording were made in Naples, Italy. There are  audio files for both children, although the audio has not yet been linked to the transcripts. 

10. Krupa

Magda Krupa-Kwiatkowska

Neuropsychology Laboratory

San Diego State University

6330 Alvarado Court, Suite 201

San Diego, CA 92182-1850

phone: (619) 594-8669

magda@crl.ucsd.edu 

This directory contains data from a longitudinal, ethnographic case study of a Polish boy learning English as a second language. The study examined selected aspects of lan​guage acquisition within the context of the child’s socialization in a new culture and micro​scopic observation as the technique of data collection was therefore considered crucial. These data were collected and transcribed by M. Krupa-Kwiatkowska, from her son, Mar​tin.

They are selected from a 2-year observational record, which started in September 1992, 1 month after the boy first arrived in the United States, and ended in August 1994, during his first summer vacation in Poland. Twenty-two of the 31 sessions videotaped in the Unit​ed States were transcribed and included in this corpus. Sessions recorded in Poland are still to be transcribed.

Target Child

When the observations began, Martin was 6 years and 2 months old and had just arrived in the United States, following his mother, who was there studying towards her doctoral degree in second language education. Two weeks after his arrival in the United States, Mar​tin began to attend first grade in a Buffalo, New York, elementary school. His prior educa​tion included 4 years of kindergarten and preschool in Poland, where he was born and brought up until then. Except for sporadic instruction in English at the age of 5, when he was taught approximately 50 to 100 words and short phrases, this was his first encounter with the English language and American culture. Martin was the only child and was raised by his mother. He was born on July 7, 1986.

Other Children

The other children invited to participate in the play sessions with Martin were selected in such a way as to reflect a plethora of combinations of personal and cultural features that could be potentially accountable for different patterns of interactional behavior. The origi​nal criterion for contrasting the boy’s behavior in peer interactions was the availability of language as a medium of interaction. Therefore, three kinds of situations were recorded: (a) the boy’s interactions with American children who spoke only English, (b) the boy’s inter​actions with Polish-American children who spoke both languages, and (c) the boy’s inter​actions with a Latin-American girl who spoke Spanish and little English, with very few shared linguistic resources. The data in this corpus include sessions with six children, who were Martin’s most frequent playmates at that time: Basia, Sarah, Scott, Justin, Robert, and Gabi.

Basia was one year older than Martin. She was Polish and came to the United States a year and a half before the period covered by this report. Her father was a research associate at one of the research institutions in the area. Her family lived in the same neighborhood as Martin, which made their frequent contacts possible. She attended the same elementary school as Martin. She spoke Polish better than English, but, as all the Polish children in the study, preferred to use English in contacts with other bilingual children.

Sarah was 2 years older than Martin. She was American and spoke only English. She also lived in the same neighborhood and attended the same school as Martin. Her mother was a graduate student at the university where Martin’s mother studied.

Scott was 2 years older than Martin. He was the youngest child in a Polish-American family. His parents came to the States about 20 years before, settled and established a fam​ily. All their children were born in the United States. Although both languages were used in their home, at the time of the study English already prevailed and was the language of communication among the siblings. Scott spoke only English and understood only a little Polish. The family, however, maintained vivid ties with the Polish community in the area.

Justin was American and spoke only English. He was a year and a half younger than Martin. He was Martin’s close neighbor and thus a frequent guest at the house. His mother was a graduate student at the university.

Robert was a year older than Martin. He was Polish. His father was a research associate at the University and his family also lived in the same neighborhood. Robert came to the United States at the age of 4, so when the study began, he had already been in the States for over 3 years. Polish was the predominant language used in Robert’s home, although En​glish could also be heard, particularly when addressed to the boy. Robert could speak both Polish and English, but showed preference for English. Martin considered him his best friend.

Gabi was a year older than Martin and, when the study began, she had been in the Unit​ed States for 1 year. She lived with her family in the same neighborhood and her mother was a graduate student at the same University as Martin’s mother. She spoke her native lan​guage, Spanish, and had just started to pick up some English.

Procedure

The observational sessions were typically held two or three times a month for the time of 1 hour. Most of them took place at Martin’s house and a few at the house of the other child. The children were free to play wherever and whatever they wanted. They could move from one room to another and change the play topic according to their wishes. Although an attempt was made to conduct two to three hourly sessions monthly, the session schedule was not forced, but was dependent upon the boy’s social calendar and followed the events as they occurred. These restrictions often limited the possibility of recording interactional events. Adult intervention was avoided unless asked for or necessary for safety reasons. A tripod was used to avoid adult’s presence when it was not necessary. However, because of high mobility of the children, this was not often possible. All the sessions were videotaped by a person considered most neutral to the situation. Usually it was the parent of the hosting child, and because most sessions took place in Martin’s home, it was typically the research​er herself.

Transcription

Out of these sessions, specimens of about 20 minutes considered to be most “interac​tive” were selected for transcription. Because there were large patches of non-interactive recorded data, such a selection criterion seemed most natural and justified. This material was then transcribed in the CHAT format. The transcripts include a verbatim record of the children’s speech, paying close attention to such conversational features as repetitions, re​tracings, interruptions, noncompletions, and omissions, and to special forms of linguistic and quasi-linguistic activity, such as word play, syllabification, invented words, and ono​matopoeic expressions. Whenever Polish was used, English translation was provided for the utterance. Utterances were transcribed using the standard alphabets of English and Pol​ish, with the omissions of diacritics in Polish, as these were not then available in CHAT. Nonverbal expressions, such as nonsensical or incomprehensible words, whenever pro​nounced as in English, were transcribed using the UNIBET system. Unless otherwise marked, children’s utterances should be interpreted as being addressed to the other child. Apart from the speech record, incorporated in the transcripts are the nonlinguistic data, in​volving the record of general activity, paralinguistic behavior, gestures and facial expres​sions, and other comments. These were transcribed whenever they were judged to constitute a communicative act on the part of the child. The record of paralinguistic behav​ior includes various kinds of vocalizations, like screams, sighs, groans, laughter, singsong, and the message conveyed by the tone of the voice, when it was apparent.

The following table contains basic information about each file in the corpus:

a. Krupa Files
	File
	Date
	Age
	Part
	Age
	Part. L1
	Length

	mar01
	29-SEP-1992
	6;2
	Gabi
	7;
	Spanish
	36:00

	mar02
	04-OCT-1992
	6;2
	Scott
	8;
	English
	17:30

	mar03
	04-OCT-1992
	6;2
	Scott
	8;
	English
	14:30

	mar04
	10-OCT-1992
	6;3
	Sarah
	8;
	English
	5:00

	mar05
	21-FEB-1993
	6;7
	Gabi
	7;
	Spanish
	22:00

	mar06
	21-FEB-1993
	6;7
	Basia
	7;7
	Polish
	17:00

	mar07
	21-MAR-1993
	6;8
	Scott
	8;
	English
	5:00

	mar08
	03-APR-1993
	6;8
	Sarah
	8;
	English
	21:00

	mar09
	04-APR-1993
	6;8
	Robert
	7;10
	Polish
	19:00

	mar10
	25-APR-1993
	6;9
	Justin
	6;2
	English
	22:10

	mar11
	26-JUL-1993
	7;0
	Justin
	6;5
	English
	16:30

	mar12
	27-JUL-1993
	7;0
	Basia
	8;1
	Polish
	17:20

	mar13
	28-AUG-1993
	7;1
	Basia
	8;2
	Polish
	22:50

	mar14
	31-AUG-1993
	7;1
	Justin
	6;6
	English
	17:00

	mar15
	10-OCT-1993
	7;3
	Justin
	6;8
	English
	22:00

	mar16
	10-OCT-1993
	7;3
	Robert
	8;4
	Polish
	17:00

	mar17
	06-NOV-1993
	7;3
	Scott
	9;
	English
	20:00

	mar18
	07-NOV-1993
	7;4
	Basia
	8;4
	Polish
	20:40

	mar19
	27-DEC-1993
	7;5
	Justin
	6;10
	English
	20:30

	mar20
	28-DEC-1993
	7;5
	Robert
	8;7
	Polish
	20:40

	mar21
	12-FEB-1994
	7;7
	Basia
	8;7
	Polish
	19:40

	mar22
	13-FEB-1994
	7;7
	Gabi
	8;
	Spanish
	15:20


Publications using these data should cite:

Krupa-Kwiatkowska, M. (1997). Second-language acquisition in the context of socializa​tion: A case study of a Polish boy learning English. Unpublished doctoral dissertation, State University of New York at Buffalo.

11. MCF

Madalena Cruz-Ferreira

Department of English Language

National University of Singapore

10 Kent Ridge Crescent

Singapore 119260

mcf@pacific.net.sg

This corpus contains longitudinal and cross-sectional data from three children, two girls and one boy, primary bilinguals in Portuguese and Swedish, who acquired English as the language of schooling.

The children

Karin, Sofia and Mikael are siblings, from an upper middle-class family background. The father is a native speaker of (Central Standard) Swedish and the mother, who is also the researcher and a trained phonetician, is a native speaker of (European) Portuguese.

Karin and Sofia were born in Sweden, in September 1986 and July 1988, respectively, Mikael was born in Portugal in October 1990. From birth, the children have been exposed to Portuguese and Swedish according to the one-person, one-language principle that the parents adhere to since then. The parents are otherwise fluent in one another’s language as well as in English. In all exchanges between the children and Portuguese or Swedish rela​tives and friends the one-person, one-language principle is easily maintained. The children have been exposed to several accents of Swedish and Portuguese, the latter including Bra​zilian Portuguese. 

Due to the father’s professional commitments, the family has had several moves to dif​ferent countries since the children’s birth. A schematic indication follows, in order to high​light the extent of the children’s exposure to different languages.

- July 1986 - two months before Karin’s birth, the parents moved from Denmark (Copenhagen) to the south of Sweden, where the family set up their permanent home. From October 1987 to June 1988, Karin (1;1 to 1;9) attended a local kindergarten, where she spent an average of 15 hours a week.

- September 1988 - seven weeks after Sofia’s birth, the family moved to Portugal. From September 1989 to June 1990, Karin (3;0 to 3;9) attended daily kindergarten at the Swedish School, Lisbon area.

- November 1990 - three weeks after Mikael’s birth, the family moved to Austria, Vi​enna area. From November 1990 to June 1992, and from September 1991 to June 1992, Karin (4;2 to 5;9) and Sofia (3;1 to 3;11), respectively, attended a local kindergarten. Two months after the start of school, the girls’ teachers reported that the girls were quite com​fortable communicating in German. This language is however not part of this corpus.

- July 1992 - the mother and the children moved back to Portugal. From August 1992 to May 1993, the father was posted in the USA and traveled to Portugal for short weekend visits on an irregular monthly basis. From September 1992 to June 1993, Karin (6;0 to 6;9) attended grade 1, and Sofia (4;1 to 4;11) attended kindergarten at the Swedish School, Lis​bon area.

- August 1993 - the family moved to Hong Kong. From September 1993 to June 1994, Karin (7;0 to 7;9) attended grade 2 at a British school. During this period, on the advice of Sofia’s teachers and due to progressive proficiency in English, Sofia was successively up​graded, from a Montessori kindergarten, to reception/grade 1 and then to grade 1 at the same British school in each term of the academic year. Apart from two months of two-hour​ly tuition per week in English for Karin and Sofia (Karin from 6;8, Sofia from 4;10), when the family had confirmed the coming move to Hong Kong, this move marks the beginning of the children’s regular contact with English. For Mikael, English was also the language of his first school ever, where from November 1993 to June 1994 he (3;1 to 3;8) attended the same Montessori kindergarten as Sofia. At this English language school, both Sofia and Mikael had regular exposure to Cantonese through songs, counting and nursery rhymes.

- August 1994 - the family moved to Singapore, where they have lived for nearly 6 years at the time of writing. The children attend English school, Karin from 8;0 in grade 3, Sofia from 6;2 in grade 2 and Mikael from 3;11 in nursery.

When in Europe, the family traveled to Sweden for the summer and to Portugal for Christmas or vice-versa. In Asia, the family travels to both countries for either the summer or Christmas. Before 1993, the children also had irregular exposure to English, through ex​changes between the parents and foreign guests to the home, or from social gatherings in​volving Swedish and Portuguese relatives or friends. 

At the age of 6, all three children started attending once weekly Swedish Supply School in the countries where the family has lived, where they learn about the language and the country. The children never had any formal tuition of this type in Portuguese, although they are comfortably familiar with the culture of both Sweden and Portugal.

As far as exposure to other languages than those involved above is concerned, Karin (10;0) and Sofia (9;2) started curricular lessons in Mandarin at school from grade 5. Both girls have Latin at school, and Sofia has French. They are, of course, exposed to the local languages spoken in Singapore, the main ones being Mandarin, as well as other Chinese languages, Malay and Tamil. They are also familiar with different accents of English, in​cluding non-native accents.

Sofia, the latest speaker of all three, was diagnosed at age 4 with 40% deafness due to recurrent middle-ear infections for which she had been receiving regular medication since babyhood. She underwent grommet and adenoid surgery twice, first in Portugal at 4;9 and later in Singapore at 6;2, when the problem was solved. The noteworthy consequence of this problem was that up to the age of 10 her delivery was rather slurred in both Portuguese and Swedish, whereas her delivery in English, which she started learning with normal hear​ing, was faster and clearer from the very start. Mikael had a lisp, which he spontaneously corrected at age 5;9. The children are otherwise healthy and their development is normal. 

The children have always lived with both parents, and always taken active part in the family’s life. The mother is the main caregiver, having stayed at home during the children’s first years. The children are therefore mostly exposed to Portuguese at home. In order to counterbalance this asymmetry, compounded by the regular absences of the father due to business travel, the parents chose to address one another mostly in Swedish in the presence of the children. While consistently using either Portuguese or Swedish in exchanges with each parent, the children started by using Portuguese among themselves, except when re​calling or discussing events specifically related to Sweden, like skiing or the midsummer celebration, for which they used Swedish. From the start of their regular schooling in En​glish, they gradually started using more English among themselves, English being now al​most exclusively the language of their exchanges. None of the children has ever felt self-conscious about using Portuguese or Swedish with their parents in front of non-speakers of the languages, including other children. 
Data collection

Data are being collected, since the birth of each child, through audio recordings, video recordings and diary notes made by the mother. 

Audio and video tapes are reviewed soon after recording, and supplemented by diary notes wherever clarification is needed. Otherwise, extensive diary notes are used to record each child’s progress, both linguistic and in other developmental areas. Recordings are typ​ically made whenever a new linguistic trait appears in the children’s speech, in the same way that progress in other areas is noted down in the diaries, that is, on no regular chrono​logical basis. The data in this corpus concern the children’s Portuguese, Swedish and, from 1993, their English. Most of the data reflect spontaneous speech, except in cases where the child was specifically asked to speak (or sing, or read) ‘for the record’, for example, to say the colour or animal names in a picture book. 

Typical recording sessions took place, in the first months of the children’s life, with the child safely lying down and playing on its own or interfacing with one parent or relative. Later, the tape recorder was turned on in an inconspicuous place where the children were busying themselves or being attended to. The children were obviously aware of the camera during video recordings, but its presence soon became an uninteresting detail of their rou​tine. Recordings encompass a broad spectrum of situations. Aside from the recordings made to capture specific progress, which were usually made at home, recordings include daily routines, solitary play or with other children, festive gatherings with family and friends, and outings. The data therefore give a broad view of each child’s full (socio)lin​guistic ability, including making acquaintance with adults and children, voice modulations and strategies to call the attention of distant hearers, or strategies to overcome background noise. For the recordings of spontaneous interaction with children outside of the family, pa​rental permission to use the data was duly requested and obtained. 

One possible shortcoming of the recorded data is that the mother was regularly present during collection, except in those cases when the tape recorder was left on with the children on their own. Other shortcomings of spontaneous child speech collection are well-known to researchers in this area, from the children’s unwillingness to cooperate, to disruptions from siblings or equipment during recording of one particular child. The detail included in the diaries therefore constitutes an invaluable complementary resource.

Transcription and coding

Data were transcribed and coded by the researcher, who is competent in all three lan​guages. Transcription was made as soon as possible after recording, and rechecked when coding into CHAT format, from January 2000.

All files in the corpus include a %pho: tier and a %int: tier. Both tiers are also used to transcribe adult utterances with characteristic features of child-directed speech, or other​wise non-standard.

The %pho: tier.

- Font - IPAPhon. A narrow transcription is attempted, while compromising with read​ability. Babbled strings are transcribed in full, with problematic sounds discussed in the %com: tier. The %mod: tier gives colloquial forms, as spoken in the family. 

- Symbols - adult speech, and child speech that can safely be recognised as (renderings of a) target, is transcribed according to the conventions in the Handbook of the International Phonetic Association (Cambridge University Press, 1999) for each language. In transcrip​tions of babble or otherwise unintelligible speech, the symbols used represent standard In​ternational Phonetic Alphabet values. For example, the IPA [_] symbol represents a vowel with similar vowel quality to one mid central vowel found in both Portuguese and Swedish. In target-like child forms, this vowel is transcribed with [_] in Portuguese and with [_] in Swedish; in babble, only the symbol  [_] is used.

- Diphthongs - vowel sequences are taken as diphthongs if the second vowel follows the tone initiated in the first. The glide segment of the diphthong is transcribed with [j] or [w], which therefore represent vocoids. Hence, e.g., [aw] represents one syllable, [au] rep​resents two.

- Obstruents - voiced symbols that are marked devoiced, e.g., [__], indicate voiceless lenis articulations.

- Syllables – for the purposes of stress assignment, intervocalic consonant sequences are syllabified as onsets - according to the phonotactics of the language involved in the case of adult and target-like child forms. This is one choice among many possible, and does not imply sanctioning one type of syllabification in child speech. Two adjacent identical vowel symbols indicate that the child pronounced the vowel as two syllables.

- Stress - pitch obtrusion usually makes it clear which syllable is being stressed. Other cues to stress are duration and intensity at the syllabic peak. Stress is marked with [_] before the affected syllable.

- Words - a space delimits what was interpreted as a word or a phrase within the same tone group, in child or child-directed speech, even when not corresponding to these constit​uents in target forms. 

The %int: tier.

This tier transcribes uses of pitch, adapting the principles of nuclear notation described in the CHAT Manual, and includes indication of voice quality and paralinguistic features, e.g., creak, tempo. 

Adult speech and target-like child speech is transcribed by means of abbreviated paired symbols. In simple falling, rising or level tones, the first symbol denotes the high, mid or low pitch at which the tone starts, and the second symbol denotes the type of pitch move​ment, falling, rising or level. The one exception is the Portuguese extra-low fall, see below. ‘High’, ‘mid’ and ‘low’ are relative terms: a ‘mid’ pitch level denotes the speaker’s average tone range, as it is impressionistically detected in regular contact with any speaker, ‘high’ and ‘low’ being accordingly defined in relation to ‘mid’ for each speaker. In complex tones, the successive symbols indicate the type of pitch movement: The conventions are as fol​lows: 

Simple falls:

- LF - low-fall

- MF - mid-fall

- HF - high-fall

- eLF – extra-low fall, from low to below the speaker’s usual low range.
Simple rises:

- LR – low-rise

- MR – mid-rise

- HR – high-rise
Level tones:

- LL – low-level

- ML – mid-level

- HL – high-level
Complex tones:

- RF – rise-fall

- FR – fall-rise

- RFR – rise-fall-rise

- FRF – fall-rise-fall.

Complementary indication of where the pitch ends is added where relevant, e.g., “HF to mid”

Other conventions are:

- preH - prehead: unstressed syllables before initial stressed syllable

- H - head: from the first stressed syllable in the utterance up to the nuclear syllable.

These symbols always follow symbols indicating pitch start or type, so that confusion between the H denoting ‘high’ and the H denoting ‘head’ is avoided. Examples of their use are:

- LpreH – low prehead

- MpreH – mid prehead

- HpreH – high prehead

- LH – low head

- MH – mid head

- HH – high head

- FH – falling head

- RFH – rising-falling head

Transcription of each tone group (tg) is given on successive lines of the %int: tier. Pre​head, head and tone are separated by + signs in the transcription, e.g. (file ptgsw.K880500, lines 865 and 867-869):

*DAD:
vad heter //det för nåt # vad är //det för nåt # vad //heter det.

%int:
1tg, MH+ML; 2tg, MH+LR; 3tg, LH+MF.

In babbled speech, no assumption is made concerning the existence of an intonational nucleus. Transcription of babble concerns pitch height and movement on each babbled syllable, according to similar conventions. The main difference is that + signs here indicate syllable boundaries, e.g. (file ptgsw.M901215, lines 77-81):

*MIK:
yyy.

%int:
1tg, ML+long MF; 2tg, LL; 3tg, HL+short LF.

Other conventions and symbols.

- Orthography - adult utterances, and children’s utterances recognised as (renderings of) target forms, are given in standard orthography. A form of ad-hoc ‘baby orthography’ is also used for child connected speech that, although replicating target utterances, distorts segments and prosody beyond any readable use of CHAT conventions for truncated child utterances. In these cases, standard orthography is given in the %gls: tier. It is hoped that ‘baby orthography’ will be easily understandable by native users of the database. One ex​ample is in file ptgsw.SM910100, lines 24-25:

*SOF:
a/mã # k/lhi klh/kó?

%gls:
mamã, a Karin está na escola?

- Ptg, Sw, Eng - indicate quotation of data in Portuguese, Swedish and English, respec​tively, in %com, %exp or %lan tiers. Notations of the type PtgEng are used in the same way for multilingual mixes, with the first symbol indicating host language (the language accept​ing an intrusion) and the second guest language (the intruding language). In the %lan tier, the use of one language symbol on its own indicates a probable rendition of a target in the language. 

- tg(s) – tone group(s)

- syll(s) – syllable(s)

- dipt(s) – diphthong(s)

- min(s) – minute(s)

- sec(s) – second(s)
- Other abbreviations, such as Det, VP, follow accepted standards.

The files contain monolingual and/or mixed production by one or more of the children. The filenames include a language prefix, the child(ren)’s initial(s) and the date of record​ing, given as yymmdd. An indication of 00 for the day means that the exact day of recording is unknown. Files containing all three languages are prefixed ptswen.

12. Navracsics

Judit Navracsics

Dept of Applied Linguistics

Veszprém University

Egyetem u. 10

Veszprém, Hungary

navracsj@almos.vein.hu
This directory contains a longitudinal corpus of a pair of siblings acquiring English and Persian as their first two languages from birth and Hungarian as an early second language. In the focus is the children's Hungarian development. The corpus was contributed by Judit Navracsics, University of Veszprém, Hungary. The data are in CHAT format. Acknowl​edgement: the preparation of these data into CHILDES format was funded by the Acquisi​tion Division of the NIAS Study Centre 

The subjects of this study are a pair of siblings, named Nasim (a girl) and Nabil (a boy), who were exposed to English and Persian from birth. Until the age of three and two, respec​tively, the children lived with their parents in Canada. Then, in 1994 the family moved to Hungary. The parents started teaching at the University of Veszprém, and the children start​ed attending a Hungarian monolingual nursery school, where their Hungarian early second language acquisition started. The parents addressed the children in English as a rule, though, when the mother was alone with them, she used Persian. In Hungarian communi​ties the children used only Hungarian, never brought their other two languages in any kind of speech activities. Their Hungarian development was very rapid and resembled that of Hungarian monolingual children. After 1;6 years Hungarian became the dominant lan​guage for the children, they used it between, themselves when playing alone. Code-switch​ing happened only when either of the parents appeared in the room. During the two years of observation the children stayed in Hungary and were addressed in English apart from their parents only by some visiting relatives occasionally, and some friends in Hungary.

In total, 30 hours of recordings were made: 8 hours of video and 22 hours of audio. Data collection was carried out first in the children's home while the children were playing with the investigator. The investigator used her native Hungarian with the children, only at the very beginning of the observation (i.e. two months after their arrival in Hungary) occurred code-switching to English. However, the investigator used English with the parents in the presence of the children. The recordings took place at two week intervals in the first year. After one year the family moved to another Hungarian town. Since then students of the Uni​versity of Veszprém traveled to visit the family at three months intervals to collect data. The students also followed the communication pattern mentioned above, i.e. they used En​glish with the parents and Hungarian with the children. There are some recordings where the children play with each other without an investigator or a playmate.

All children-adult interactions were transcribed in full, including repetitions, hesita​tions, child language forms of utterances, even nonsense utterances. Short conversations with the parents which are concerning the topic are also transcribed but longer ones are ex​luded.
The following table lists the ages at which each recording session took place with ref​erence to the time allocation, the investigator (interlocutor) and the Matrix Language. The language mode is always bilingual or rather trilingual, since the children share the three lan​guages.
	No.
	 Date
	Min
	 Nasim
	 Nabil
	Interloc.
	L

	1
	 7/10/1994
	 13 
	 3; 0,5
	 2; 0,3
	 mother
	 Eng.

	2
	 14/10/1994
	 10
	 3; 0,22
	 2; 0,10
	 mother
	 Eng.

	3
	 21/10/1994
	 25
	 3; 0,29
	 2; 0,17
	 Zsuzsi
	 Hung.

	4
	 28/10/1994
	 50
	 3; 1,6
	 2; 0,24
	 Zsuzsi
	 Hung.

	5
	 5/11/1994
	 25
	 3; 1,14
	 2; 1,1
	 Zsuzsi
	 Hung.

	6
	 10/11/1994
	 40
	 3; 1,19
	 2; 1,6
	 Ildikó
	 Hung.

	7
	 23/2/1995
	 60
	 3; 5,1
	 2; 4,19
	 Judit, Zsolt
	 Hung.

	8
	 9/3/1995
	 30
	 3; 5,14
	 2; 5,5
	 Judit
	 Hung.

	9
	 16/3/1995
	 60
	 3; 5,21
	 2; 5,12
	 Judit
	 Hung.

	10
	 30/3/1995
	 45
	 3; 6,8
	 2; 5,26
	 Judit
	 Hung.

	11
	 6/4/1995
	 30
	 3; 6,15
	 2; 6,2
	 Judit, Robi
	 Hung

	12
	 11/4/1995
	 20 
	 3; 6,20
	 2; 6,7
	 mother
	 Eng.

	13
	 13/4/1995
	 50
	 3;6,22
	 2; 6,9
	 Judit
	 Hung.

	14
	 16/4/1995
	 55
	 3;6,25
	 2; 6,12
	 Judit, sons
	 Hung.

	15
	 26/4/1995
	 10 
	 3;7,4
	 2; 6,22
	 Zsolt
	 Hung.

	16
	 3/5/1995
	 60
	 3;7,11
	 2; 6,29
	 Judit
	 Hung.

	17
	 31/5/1995
	 30
	 3;8,9
	 2; 7,25
	 Judit
	 Hung.

	18
	 25/6/1995
	 40
	 3;9,3
	 2; 8,21
	 Judit
	 Hung.

	19
	 27/6/1995
	 25
	 3;9,5
	 2; 8,23
	 Judit
	 Hung.

	20
	 15/7/1995
	 20
	 3;9,23
	 2; 9,11
	 Judit
	 Hung.

	21
	 26/7/1995
	 45
	 3;10,4
	 2; 9,22
	 Judit
	 Hung.

	22
	 15/12/1995
	 45
	 4; 2,23
	 3; 2,21
	 Borika,Bori
	 Hung.

	23
	 25/12/1995
	 15
	 4; 3,3
	 3; 2,21
	 mother
	 Eng.

	24
	 25/12/1995
	 30
	 4; 3,3
	 3; 2,21
	 
	 Hung.

	25
	 10/6/1996
	 10
	 4; 8,19
	 3; 8,6
	 Judit
	 Hung.

	26
	 20/6/1996
	 50
	 4; 8.29
	 3; 8,16
	 
	 Hung.

	27
	 20/9/1996
	 120
	 4;11,29
	3;11,16
	 Hajni, Anna
	 Hung.

	28
	 1/12/1996
	 120
	 5; 2,9
	 4; 1,27
	 Hajni, Anna
	 Hung.

	29
	 20/4/1997
	 120
	 5; 6,29
	 4; 6,16
	 Hajni, Anna
	 Hung.

	30
	 20/4/1997
	 30
	 5; 6,29
	 4; 6,16
	 Hajni, Anna
	 Hung.


Researchers using these data should cite Navracsics (1999) The Acquisition of Hungarian by Trilingual Children. Unpublished PhD dissertation. Veszprém-Pécs. 

13. Perez-Bazan

Maria Jesus Perez-Bazan

Romance Languages

University of Michigan

Ingendorfer Str. 59

Pulheim, Germany 50250

mperezba@umich.edu
No documentation yet.

14. Serra / Sole

Miquel Serra

Departament de Psicologia Basica

Universitat de Barcelona

Adolf Florensa s/n

Barcelona, 08028 Spain

mserra@psi.ub.es

The Serra–Solé longitudinal study includes 10 children. Five are monolingual Catalan, four are bilingual Catalan-Spanish, and one is monolingual Spanish. The Spanish-speaking child (#10) is included in the Spanish directory. The other children, including the four bi​linguals, are in the Catalan directory. The children were videotaped monthly from 1 to 4 years of age, from 1986 to 1989. They were videotaped at their homes in spontaneous in​teraction with a familiar adult, usually the mother, in sessions of 30 to 45 minutes. All the children belong to middle-class families. The research project is entitled “Language acqui​sition in Catalan and Spanish children” and is directed by Miquel Serra (Universitat de Bar​celona) and Rosa Solé (Universitat Autonoma de Barcelona). It has received support from the Spanish research council (Grants DGICYT PB84/0455; PB89/0317; PB91/0851; PB94/ 0886). The research assistants of the project have been: Montserrat Cortes, Connie Schultz, Elisabet Serrat, Vicens Torrens, and Melina Aparici. Cristina Vila and Montse Capdevila collaborated at various stages of the project.

b. Catalan-Spanish Bilinguals

	Participant
	Name
	# Files
	Age
	Sex

	02
	Antoni
	23
	1;4.1-3;0.24
	M

	06
	Marti
	24
	0;10.14-4;0.13
	M

	07
	Josep Andreu
	24
	0;10,1-4;0.3
	M

	12
	Caterina
	18
	1;1.17-4;3.21
	F


15. Ticio

Maria Emma Ticio

Department of Languages

Syracuse University

Syracuse, NY

mticioqu@syr.edu
315 443-5488

This database follows the development of a child (Diego) exposed to US English and Peninsular Spanish from birth in Houston, TX.  Diego was born 01-JUN-2005.  The database will consist of more than 37 transcripts covering the age range from 1;6 to 2;4 (approx. biweekly sessions of at least 20 minutes each per language context). Each session displays the spontaneous production of the child, who appears always with an adult speaker who addresses him exclusively in one of the two languages.
16. Van Oosten

Antje van Oosten

University of Utrecht

Utrecht, Netherlands

monkeybusiness@ilse.nl
This is a study of picture descriptions by 20 children in the age range of 4-13 years.  Half of the children were Italian-Dutch bilinguals and the other 10 were monolinguals. The study is reported in an MA thesis at the University of Utrecht entitled “Lo sviluppo dell’acquizione del soggetto nei bambini bilingui ital-olandesi.” Funding was obtained through a scholarship of the Royal Dutch Institute in Rome. 

This research is based on the assumption that bilingual children do develop two separate linguistic systems from very early on (Genesee 1989, among others). However, Müller & Hulk (2001)’s study on object omission in a series of Germanic-Romance language pairs provides evidence for cross-linguistic influence in the case of simultaneous acquisition of two languages. According to Müller & Hulk, cross-linguistic influence occurs when language A allows for more than one structural analysis (from the perspective of the child), language B contains positive evidence for one of these analyses, and the analysis that both languages share is compatible with a universal pragmatic strategy. Further they argue that phenomena of cross-linguistic influence occur at the interface between syntax and pragmatics. The mapping of universal pragmatic strategies into language specific rules is a hard task for the bilingual child who has to cope with two different language systems. Müller & Hulk’s hypothesis is that when bilingual children are confronted with two possible analyses, they choose the option that is favored by both languages.

This research seeks to determine if Müller & Hulk (2001)’s hypothesis works also for other linguistic phenomena that occur at the interface between syntax and pragmatics, such as, for instance, subject acquisition. In the case of subject acquisition there is the possibility in early Dutch to drop the subject when it contains old information. Also in adult Italian there is this option, due to the same pragmatic rule. However, in early Dutch the omission of the subject is constrained by the position of the specifier of the root, while there is no such constraint in the Italian case. In adult Italian there is just one structural analysis when it comes to omit the subject: when the subject contains old information it has to be omitted, wherever the element may be located inside the phrase structure. If this analysis is correct, we predict that Italian grammar may influence Dutch grammar, for the reason that the bilingual child will choose the analysis that is favored by both languages. Italian/ Dutch bilinguals should produce more null subjects than their monolingual peers as bilinguals would over generalize the pragmatic rule that is common to both languages. In this study, bilingual children did produce significantly more null subjects in their Dutch corpus than their monolingual Dutch peers did. Müller & Hulk (2001) predict this influence to arise before the C-system is completed. However, the subjects of my research had completed the acquisition of their C-system, as we can see from their use of embedded structures and WH-phrases. 

Method

For this research I used a storybook made out of pictures only. There are four different stories, all made out of about ten pictures. The children were asked to tell the story by looking at the pictures. The book was made in such a way that each two following pictures were showed at once. This to create a situation in which the child would be confronted with a situation in which it had to deal with the pragmatic rules considering subject omission. When on the first picture, for example, the rabbit was introduced for the first time (building a tower from bricks), on the second picture the same rabbit was shown again (now he finished the tower). In this specific situation the pragmatic rule of the Italian language would lead to the omission of the subject (the rabbit) in the second time it was mentioned. The child would say something like: “A rabbit is building a tower, and now (he) has finished.” In the Dutch case the child could use a weak pronoun for the second time the subject was mentioned, in order to express the fact that this subject did contain old information. The front page of every story does contain all the characters, to be sure that the children did distinguish them well. This could have influenced, though, there judgment on what was old information. Every recording session there were three persons only: two children (subjects) and me. One child did tell the story to the other child and to me, while the other child was only listening. For the second child I did use another story. I collected the data of 10 bilingual children (Dutch/ Italian) and 10 monolingual children (4 Italian children and 6 Dutch children), all in the age range from 4;3.1 to 13:4.5. The monolingual children of the control group were recorded in their own homes (the Italian monolingual children) or at their school (the Dutch monolingual children). The recordings were made using a Minidisc recorder and transcribed by the researcher.

Warnings

Although the transcription is not phonetic, there is an attempt to capture some of the features of the Roman dialect spoken by the children. All the children’s names are replaced by pseudonyms. It is possible to see if the child is a boy or a girl though. For the Italian pseudonyms counts that if a name ends with an ‘o’, this name is masculine. For the Dutch children, the following names are masculine: Sipke, Tiuri and Piak.  

Biographical data

The bilingual children and the monolingual Italian children are all living in Rome (with a few exceptions for the monolingual Italian children) and they do produce some specific dialectal features in their production. This can be found in the use of some specific words or different syntactic structures. The example that occurs the most throughout the data is the following: in standard Italian the ‘correct’ form for the sentence ‘there are rabbits’ is ‘Ci sono conigli’, whereas in Rome they will use the form ‘Ci stanno conigli’. They use another verb (to stand instead of to be). The Dutch monolingual children are all living in Bilthoven and speak standard Dutch. 

	Dutch (bilingual)
	
	

	Child
	Age
	MLU
	Standard Deviation

	Angelica
	5;2.0
	3.390
	2.023

	Durindana
	8;9.24
	7.304
	4.999

	Rinaldo
	6;9.6
	3.778
	2.331

	Orlando
	7;1.20
	4.581
	4.910

	Ariosto
	4;3.1
	4.590
	3.506

	Astolfo
	6;8.5
	3.000
	1.642

	Bradamante
	6;4.20
	10.875
	8.007

	Isabella
	9;4.4
	6.394
	5.471

	Marfissa
	12;4.19
	17.300
	9.100

	Ruggiero
	13;4.5
	11.733
	8.111


	Italian (bilingual)
	
	

	Child
	Age
	MLU
	Standard Deviation

	Angelica 
	5;2.0
	3.617
	2.864

	Durindana
	8;9.24
	9.621
	4.701

	Rinaldo
	6;9.6
	5.067
	2.235

	Orlando
	7;1.20
	7.217
	5.389

	Ariosto
	4;3.1
	4.000
	3.790

	Astolfo
	6;8.5
	3.071
	1.731

	Bradamante
	6;4.20
	8.364
	5.148

	Isabella
	9;4.4
	7.389
	5.438

	Marfissa
	12;4.19
	11.353
	4.764

	Ruggiero
	13;4.5
	8.000
	2.944


	Monolingual
	
	
	

	Italian
	Age
	MLU
	Standard Deviation

	Francesco
	4;8.26
	5.200
	3.559

	Laura
	6;0.9
	6.190
	2.839

	Mario
	7;6.24
	10.622
	5.562

	Tosca
	7;0.28
	7.000
	6.018

	Dutch
	
	
	

	Sipke
	8;7.6
	7.059
	4.412

	Deesje
	8;7.11
	7.857
	3.314

	Ronja
	4;10.2
	3.565
	2.143

	Tiuri
	6;5.9
	7.238
	5.415

	Piak
	10;10.8
	7.000
	3.107

	Lavinia
	12;0.12
	9.875
	3.866


Researchers using this corpus should cite this thesis and send a copy of the article to the email address listed above.

van Oosten, A. (2005) Lo sviluppo dell’acquizione del soggetto nei bambini bilingui ital-olandesi. MA thesis: Utrecht. 

17. Vila

Elisabet Serrat Sellabona

Department of Psychology

University of Girona

Pl. Sant Domenech, 9

17071 Girona, Spain

eli@zeus.udg.es

This is a corpus of data from Maria del Mar, a Spanish-Catalan bilingual girl who was audiotaped (with some gaps) from 1981 to 1984 from 1;9 to 5;4. Maria was born 16-FEB-1980. The project has been partially supported by a grant from the Spanish government (DGICYT PB89-0624-C02-01). The head of the project was Ignasi Vila, and the work was carried out in the ICE (Institute of Educational Sciences) in the University of Barcelona. Associate researchers were Montserrat Cortés, Montserrat Moreno, Carme Muñoz, and Elisabet Serrat. The collection and transcription of the data would have not been possible without the help of: Carme Mena, Ana Novella, and Joaquim Romero.

c. Vila Files

	File
	Age
	File
	Age
	File
	Age

	M01
	1;09.14
	M16
	2;08.28
	M36
	4;05.02

	M02
	1;09.27
	M17
	2;09.09
	M37
	4;06.16

	M03
	1;10.18
	M18
	2;09.22
	M38
	4;07.08

	M04
	2;00.22
	M19
	2;10.16
	M39
	4;08.05

	M05
	2;01.15
	M20
	2;11.05
	M40
	4;08.20

	M06
	2;02.04
	M22
	2;11.27
	M41
	4;09.09

	M07
	2;02.26
	M23
	3;00.08
	M42
	4;09.23

	M08
	2;03.28
	M24
	3;01.02
	M43
	4;10.18

	M09
	2;04.04
	
	
	M44
	4;11.04

	M10
	2;04.19
	
	
	M45
	4;11.19

	M11
	2;04.26
	M31
	4;00.15
	M46
	5;00.01

	M12
	2;06.15
	M32
	4;01.15
	M47
	5;00.19

	M13
	2;07.03
	M33
	4;03.03
	M48
	5;02.15

	M14
	2;07.17
	M34
	4;03.26
	M49
	5;03.14

	M15
	2;08.01
	M35
	4;04.06
	M50
	5;04.16


18. Watkins

Charles Watkins

Université de Paris XIII

Avenue Jean-Baptiste Climent

93430 Villetaneuse France

watkins_charles@wanadoo.fr

This corpus was collated and scripted for a doctoral thesis in English Linguistics at the Université de Paris XIII entitled “The acquisition of deixis in English by children brought up in a bilingual environment.” The focus of the reasearch is theoretical linguistics rather than psycholinguistics. The corpus is made up of scripted conversations in a naturalistic setting (often family videos not initially intended for research purposes) involving seven participants from three families over a range of ages between 1;9 to 7;2. The participants are all simultaneously bilingual, being exposed to both French and English from birth. The corpus contains some 1400 child utterances in 72 CHAT files, each file corre​sponding to an uninterrupted sequence of dialogue. 

19. Yip-Matthews 

Prof. Virginia Yip

Dept. of Modern Languages & Intercultural Studies

Chinese University of Hong Kong

Shatin, N.T. Hong Kong

vyip@humanum.arts.cuhk.edu.hk

Stephen Matthews

University of Hong Kong

Huang Yue-Yuan

Hong Kong Baptist University

This corpus investigates the language acquisition of five children exposed to both Can​tonese and English regularly from birth. The corpus currently contains files from Alicia, Timmy, Sophie, Kathryn, and Llywelyn. Investigation of Alicia's bilingual development was undertaken as part of the project “Multimedia Perspectives On Bilingual Development” funded by the Research Grants Council of the Hong Kong Special Administrative Region, China (ref. no. CUHK4014/02H) awarded to Virginia Yip (Chinese University of Hong Kong and Stephen Matthews (University of Hong Kong) and the project “Language Differentiation in Bilingual Acquisition” funded by a CUHK Direct Grant (2003-2004). We gratefully acknowledge the support and help of Chen Ee San, Michelle Li and Uta Lam: a dedicated team who became part of the family and friends of the children. Brian MacWhinney's support saw through every technical aspect of the construction of the first fully video-linked set of transcripts in the Hong Kong Bilingual Child Language Corpus. We are indebted to him for his expert advice and innovative ideas to make the multimedia corpus a reality. 

Alicia
Born in Hong Kong on 28 May 2000, Alicia is the third of three siblings, the younger sister (mui4mui2) of Timmy (7 years older) and Sophie (4 years older). The family background is described under the entries for Timmy and Sophie. Apart from parental input following the one parent—one language pattern, interaction with her brother and sister took place in both Cantonese and English. While there is the possibility of non-target English input from the siblings, by this time they were both attending an English primary school and speaking increasingly standard British English. Alicia began attending a local Chinese kindergarten in the morning at 2;03, and an English-speaking kindergarten in the afternoon from 3;03. The kindergartens were each monolingual in the respective language, apart from basic English lessons at the Chinese kindergarten.

Regular recording of Alicia began in September 2001 at age 1;03 and still continued at the time of release of her data when she was 4;04. Video and audio recordings were made regularly for approximately half an hour in each language. Unlike the Timmy and Sophie corpora which feature interaction with two research assistants, in Alicia’s corpus she interacts in English with her father and in Cantonese with a research assistant who speaks Cantonese natively. This practice eliminates non-native input, and also facilitates the investigation of questions involving parental input. As in the cases of Timmy and Sophie, a language diary was kept throughout the recording period.

The corpus as in the current release covers transcripts from age 1;03.10 up to 3;00.24, on an approximately biweekly basis. Alicia lived in Hong Kong continuously throughout this period of recording, apart from brief visits to Singapore (three-day visits at 1;03.02, 2;04.27, and 4;02.03) and Hawaii (two-week visits at 3;02.17 and 4;02.20). Her caretakers were her maternal grandmother who spoke Chiu Chow (a Southern Min dialect) as her native tongue and Cantonese when addressing the children; a Filipino domestic helper, Belma, who spoke fluent English and some Cantonese, from birth to 2;11 and from age 2;10 onwards an Indonesian helper, Siti, who spoke fluent Cantonese and some English. 

In her pattern of language development Alicia resembles Sophie, with Cantonese developing faster than English during the recording period and extensive transfer from Cantonese to English. This is the result of less than balanced input, with relatives other than her father speaking predominantly Cantonese. In personality she is more like Timmy, being reserved and shy of strangers. As can be observed in the recordings, she often needs time to ‘warm up’. On the other hand, when necessary she will stand up for herself vociferously: when a friend boasted of being able to speak English, she exclaimed ngo5 dou1 zi1dou6 gong2 Ing1man4 ge3 ‘I know how to speak English too’ (2;11.28), where in place of the target verb sik1 ‘know (how)’ she uses the verb zi1dou6 ‘know (a fact)’, no doubt under English influence. 

The 80 transcripts are coded following the same system used for the other children in the corpus.

	File no. 
	File name (Acyymmdd)
	File no.
	File name (Aeyymmdd)
	Age of CHI

	1.
	Ac010907
	41.
	Ae010907
	1;03.10

	2.
	Ac010921
	42.
	Ae010921
	1;03.24

	3.
	Ac011005
	43.
	Ae011005
	1;04.07

	4.
	Ac011019
	44.
	Ae011019
	1;04.21

	5.
	Ac011102
	45.
	Ae011102
	1;05.05

	6.
	AM011119
	
	
	1;05.22

	7.
	Ac011211
	46.
	Ae011211
	1;06.13

	8.
	Ac011226
	47.
	Ae011226
	1;06.28

	9.
	Ac020112
	48.
	Ae020112
	1;07.15

	10.
	*Ac020127
	49.
	Ae020127
	1;07.30

	11.
	Ac020210
	50.
	Ae020210
	1;08.13

	12.
	AM020214
	
	
	1;08.17

	13.
	AM020303
	
	
	1;09.03

	14.
	Ac020310
	51.
	Ae020310
	1;09.10

	15.
	Ac020413
	52.
	Ae020413
	1;10.16

	16.
	Ac020426
	53.
	Ae020426
	1;10.29

	17.
	Ac020503
	54.
	Ae020503
	1;11.05

	18.
	Ac020524
	55.
	Ae020524
	1;11.26

	19.
	Ac020610
	56.
	Ae020610
	2;00.13

	20.
	Ac020623
	57.
	Ae020623
	2;00.26

	21.
	Ac020628
	58.
	Ae020628
	2;01.00

	22.
	Ac020713
	59.
	*Ae020713
	2;01.15

	23.
	Ac020809
	60.
	Ae020809
	2;02.12

	24.
	Ac020816
	61.
	Ae020816
	2;02.19

	25.
	Ac020830
	62.
	Ae020830
	2;03.02

	26.
	Ac020913
	63.
	Ae020913
	2;03.16

	27.
	Ac021011
	64.
	Ae021011
	2;04.13

	28.
	Ac021022
	65.
	Ae021022
	2;04.24

	29.
	Ac021101
	66.
	Ae021101
	2;05.04

	30.
	Ac021115
	67.
	Ae021115
	2;05.18

	31.
	Ac021130
	68.
	Ae021130
	2;06.02

	32.
	Ac021207
	69.
	Ae021207
	2;06.09

	33.
	Ac030107
	70.
	Ae030107
	2;07.10

	34.
	Ac030125
	71.
	Ae030125
	2;07.28

	35.
	Ac030222
	72.
	Ae030222
	2;08.25

	36.
	Ac030315
	73.
	Ae030315
	2;09.15

	37.
	Ac030322
	74.
	Ae030322
	2;09.22

	38.
	Ac030412
	75.
	Ae030412
	2;10.15

	39.
	Ac030426
	76.
	Ae030426
	2;10.29

	40.
	Ac030503
	77.
	Ae030503
	2;11.05

	41.
	Ac030517
	78.
	Ae030517
	2;11.19

	42.
	Ac030607
	79.
	Ae030607
	3:00.10

	43.
	Ac030621
	80.
	Ae030621
	3;00.24


Timmy

The regular audio recording of Timmy took place between November 1994 and De​cember 1996. The subject is the first-born of three siblings, born in Hong Kong on 21 May 1993. His first sister was born when he was 2;09.07 and second sister was born when 7;0.07. His mother is a native speaker of Hong Kong Cantonese and his father of British English. Both are professors of linguistics at universities in Hong Kong.

Cantonese is the native language of some 90% of the population of Hong Kong. Al​though widely considered a dialect of Chinese, Cantonese is not mutually intelligible with Mandarin. It differs substantially from other forms of Chinese  in grammar, as well as pho​nology and lexicon. There are six tones in Hong Kong Cantonese. The romanization used is the JyutPing system developed by the Linguistic Society of Hong Kong. IPA and Yale romanization equivalents are given in Matthews and Yip (1994:400-401).

Timmy’s exposure to Cantonese and English began from birth. His father took sabbat​ical leave in the USA when he was three months old, during which time English tapes were played to Timmy. The primary caretakers in this period were Timmy’s maternal grand​mother, his mother and a Mandarin-speaking domestic helper. His parents took him to Los Angeles from age seven months to one year. He then spent the summer of 1994 in Canada, the UK and briefly in France. By the time regular audio recording started at 1;05.20, the live-in domestic helper was a Filipino woman who spoke fluent English. A trip to Australia was made at 3;01.17 and he visited his paternal relatives in England for three weeks at 3;02.28.

The parents followed the one parent—one language principle when addressing the child. The language between the parents is mainly Cantonese with a great deal of English mixed in, as is characteristic of the speech of Hong Kong middle class families. Despite the one parent – one language principle, the quantity of input from the two languages is by no means balanced: on the whole, Timmy had more Cantonese than English input in his first three years. The language of the community is Cantonese and the extended family (mater​nal grandmother and relatives) also speak Cantonese (and in some cases Chiu Chow). Reg​ular input in English came solely from the father and the family's Filipino domestic helper, while English-speaking relatives visited only occasionally. In a number of recording ses​sions he showed a preference for using Cantonese, even when the research assistants tried to induce him to speak English.

In addition to Cantonese, Chiu Chow (or Chaozhou) was spoken by the child’s grand​mother and some relatives. The ancestral language of a sizeable minority in Hong Kong, Chiu Chow is spoken in eastern Guangdong province and belongs to the southern Min di​alect group. Although diverging from Cantonese in many respects, it shares the broad ty​pological characteristics that contrast with English. The child showed some passive knowledge of Chiu Chow but never produced more than occasional words.

The recording continued on a weekly basis until Timmy was 3;06.25, except when he was away from home on a trip. Transcriptions are initially available on an approximately biweekly basis, as a number of tapes still await transcription. Unless otherwise stated, most of the files contain transcription of one side of the tape, i.e. about thirty minutes of recorded interaction between the child and other participants. Certain recordings are unusable due to various reasons such as technical failure of the recording instruments or failure to elicit the less preferred language on a few occasions. The subject was reserved and sensitive as a child, which is reflected in some of his transcripts as he at times became taciturn.

The files are classified as (I) mixed (File nos. 1-13), (II) Cantonese (File nos. 14- 47) and (III) English (File nos. 48-85). The early mixed files involve natural interaction be​tween the child, investigators and members of the family, without conscious prompting of either language. In these mixed files, a great deal of code-switching occurs during the course of conversation both on the part of the child and adult speakers. Subsequently, we tried to elicit one language at a time, e.g. in the first half hour of recording, English was spoken by one research assistant (RA) in order to elicit English, while the other RA used Cantonese in the second half hour to elicit Cantonese. The RAs who interacted with Timmy were all native speakers of Cantonese except Linda Peng Ling Ling, who is a native speaker of Mandarin and used primarily English in the later recording sessions. All the RAs speak English as their second language.

In practice, this one person -- one language strategy did not always work as intended for elicitation purposes. As a result one or more adults present at the recording may be speaking both English and Cantonese to the child who in turn code-mixes from time to time. Hence some files, especially the early ones under the category Cantonese, for exam​ple, actually contain a considerable amount of English and language mixing. As the child’s languages develop, the division into Cantonese and English files can be made more easily. Spontaneous speech data were recorded at the child’s home where the routines included ac​tivities such as role-playing, playing with toys and reading story books.The parents also kept a diary to supplement the audio-recording data. This enabled the researchers to address a wider range of phenomena, as certain structures (such as relative clauses) scarcely appear in the longitudinal corpus data (see Yip & Matthews 2000).To facilitate comparison with monolingual Cantonese and English data, the data collection and corpus creation were modeled on previous works: Cancorp created by Lee et. al. (1996) which contains eight monolingual Cantonese speaking children’s data from 1;5 – 3;8, and various English-speaking corpora (see MacWhinney 2000). 

Sophie

Born on 28 February 1996, Sophie is the younger sister of Timmy, the first bilingual subject to be included in the Hong Kong bilingual corpus, born two years and nine months earlier (a younger sister was born when she was 4;03). Sophie's mother is a native speaker of Hong Kong Cantonese and her father of British English, and her exposure to Cantonese and English started from birth. The one parent-one language principle was adopted in prin​ciple, especially when addressing the child, but code-mixing occurred when the parents conversed with each other, which formed part of the child’s input. Apart from parental in​put, interaction with her brother took place in both Cantonese and English. She was regu​larly video-taped and audio-taped by two research assistants in each recording session, one responsible for each language, from 28 August 1997 to 28 February 2000 (1;06 - 4;00) on a weekly basis. In each recording session one research assistant interacted with the child for approximately half an hour in English and the other for half an hour in Cantonese.

The corpus as initially released covers transcriptions of her data from age 1;06 up to 3;00.09, on an approximately biweekly basis. Pictures chronicling Sophie and Timmy at different stages from infancy to primary school can be viewed at  http://www.cuhk.edu.hk/ ils/home/bilingual.htm

Sophie lived in Hong Kong continuously throughout the period of recording. She did not take her first trip abroad (to Australia) until 4;04. Her caretakers were her maternal grandmother who spoke Cantonese and ChiuChow and a Filipino domestic help​er, Belma, who spoke English and some Cantonese. She started attending a local Chinese kindergarten at 2;6 in the morning and in addition, attended an English-speaking kindergar​ten in the afternoon from 3;02. She continued to attend both schools until 5;01. The kinder​gartens were each monolingual in the respective language.

While the circumstances are similar overall to those prevailing in Timmy's case, Soph​ie’s different personality and character lead to differences in the data. While her brother was reserved and passive, she was typically lively and talkative in recording sessions, even becoming argumentative as she grew older. In addition, being cared for primarily by her grandmother and remaining in Hong Kong exclusively during her preschool years means that the predominance of Cantonese input is even greater in her case than in Timmy's. This is reflected in the fact that while recordings eliciting both languages are available from age 1;06.00, these early recordings are dominated by Cantonese with occasional English words, and she only began to produce English sentences after age 2. While in many respects her development recapitulates that described for Timmy (such as wh in situ, null objects and prenominal relative clauses: see Yip & Matthews 2000), her English also shows some forms of transfer which are not evident in Timmy, such as extension of the verb give to per​missive and even passive usages.

Since her grandmother speaks Chaoyang (Chaozhou) dialect as well as Cantonese, Sophie developed some passive knowledge of this dialect. She learnt that producing occa​sional phrases in Chaozhou was a source of amusement, but did not produce full sentences. There is also the possibility of syntactic influence from Chaozhou, for example in the or​dering of double objects.

The parents kept a diary of Sophie’s utterances to supplement the audio and video-re​cording data. The diary continued beyond age 4, when regular recording ceased, in order to follow up some of the features.

The format of the English and Cantonese data is as described for Timmy in the first in​stallment of the Hong Kong corpus: the grammatical category labels for the English corpus are based on the MOR grammars for English in the CHILDES Windows Tools, while the Cantonese data were tagged using a program developed by Lawrence Cheung on the basis of the grammatical categories used in the Hong Kong Cantonese child language corpus (Cancorp) created by Lee et. al. (1996), which contains eight monolingual Cantonese speaking children’s data from 1;5 – 3;8. There are three tiers with the main tier showing Cantonese in the JyutPing romanization, and Cantonese characters and grammatical cate​gories shown on separate tiers. The thirty-three grammatical categories used for tagging the corpus are listed below in Table 1. Details of the Morpheme tier (%mor) and Cantonese tier (%can) as well as instructions for downloading and viewing the Cantonese characters can be found in the readme file accompanying the data for Timmy.

Together with this corpus, a total of three sample audio-linked transcripts and two vid​eo-linked transcripts are available for access. The three audio-linked transcripts feature Cantonese and English as well as some Cantonese-English code-switching. Two of the au​dio-linked transcripts have video-linked counterparts. The shorter of these transcripts has a video-linked counterpart, with a sound track that is less clear than in the audio-linked one. In the shorter video excerpt (3:00) sound quality may be improved by adjusting the balance to turn down the right channel. The video-linked files feature each language respectively as the base language as well as code-switching in the longer one (4:13).

For this release, there is a total of 80 files, half in Cantonese and half in English and there are two files for the same date since they were recorded on the same day. Though there seems to be a perfect symmetry in terms of the files in each language, it should be noted that in the early English files before Sophie turned 2, she did not yet speak English fluently despite the investigators’ elicitation in English. The file name is made up of Soph​ie’s initial S, followed by the initial that stands for the language, either c for Cantonese or e for English, followed by the year, month and date of recording.e.g. Sc970828 refers to the Cantonese file containing the recording made in the year 1997, August 28 and Se970828 refers to the English file for the recording made on the same date. Thus each of the 80 files has a unique file name.

Kathryn

The Hong Kong Bilingual Child Language Corpus: Longitudinal data for Kathryn

(3;06.18-4;06.07)

The corpus of Kathryn’s bilingual development constitutes the third installment of the Hong Kong Bilingual Child Language Corpus. Kathryn was born in Hong Kong on January 23, 1992. Her siblings are James (four years and eight months older) and Alasdair (one year and nine months older), who also feature in the recordings occasionally. Her father, a neuro-surgeon at a university hospital, is a native speaker of Cantonese and her mother of British English. The mother, a housewife at the time of study, was the principal caregiver. The family employed a Filipina domestic helper for a brief period until Kathryn was around age 3, and subsequently a part-time Cantonese cleaner who also spoke fluent English.

Kathryn attended the Cantonese section of an international Kindergarten from 2;07. According to her mother’s observations this set her subsequent pattern of language use: with her friends mostly Cantonese-speaking. In April 2003 Kathryn is now eleven years old and she was reported to use more Cantonese as the language of social interaction, while English is the language for academic settings.

Audio recording was conducted by two research assistants in each recording session, one responsible for each language, from 15 November 1994 (2;09.23) to 30 July 1996 (4;06.07) on a bi-weekly basis. The data initially released total 26 files (13 in each language) on a monthly basis from 3;06.18 -- 4;06.07. In each recording session one research assistant interacted with the child for approximately half an hour in English and the other for half an hour in Cantonese.

Of the five Cantonese-English bilingual children studied to date, Kathryn shows the most balanced pattern of development, with relatively little evidence of language dominance or concomitant transfer compared to the siblings, Timmy and Sophie who show dominance in Cantonese over English.

A perhaps unintentionally funny remark:

Ngo5 de1di4 hai6 zing2 tau4 gaa3    (3;11;27) file Kc960119

My  daddy  is  do  head PRT    

‘My daddy fixes heads.’

In Cantonese this would normally denote a hairdresser, but here describes her father’s work as a neurosurgeon. Photographs of Kathryn from infancy to primary school can be viewed at http://www.cuhk.edu.hk/ils/home/kathryn.htm

All the transcripts released in this corpus are linked to the audio files. One can read the transcript while listening to the interaction between the child and the research assistants.

Investigation of Kathryn's bilingual development was undertaken as part of

the project "The Development of Bilingual Competence in Hong Kong Children" funded by the Research Grants Council (RGC ref. no. HKU 336/94H) and subsequently funded by the project "A Cantonese-English Bilingual Child Language Corpus" (RGC ref. no. CUHK4002/97H) and the current project "Multimedia Perspectives on Bilingual Development". (CUHK 4014/02H) The recording of Kathryn could not have been so successful and enjoyable without the generous support of her parents and siblings. We are especially indebted to Kathryn’s mother Gillian for all the help she rendered over the years of our investigation. We also gratefully acknowledge the support and help of the colleagues and students who have been friends and supporters of our work over the years. Among them, special thanks are due to Winnie Chan, Linda Peng Ling Ling, Bella Leung, Lawrence Cheung,   Gene Chu, Betty Chan, Chen Ee San, Michelle Li, Emily Ma, Uta Lam, Richard Wong and Angel Chan: a dedicated team who became part of the family and friends of the children. We thank Mary MacWhinney for digitizing a substantial portion of Kathryn’s tapes for us in Spring 2001. Brian MacWhinney's impressive technical know-how and practical tips have greatly facilitated the completion of the corpus and production of the entire audio-linked corpus. His input during and after his sabbatical in Hong Kong in 2000-2001 has made all the difference to every aspect of the corpus.

Inventory of Kathryn’s files

	File no. 
	File name (Kcyymmdd)
	File no.
	File name (Keyymmdd)
	Age of CHI

	1
	Kc950810
	14
	Ke950810
	3;06.18

	2
	Kc950905
	15
	Ke950905
	3;07.13

	3
	Kc951020
	16
	Ke951020
	3;08.27

	4
	Kc951117
	17
	Ke951117
	3;09.25

	5
	Kc951220
	18
	Ke951220
	3;10.27

	6
	Kc960119
	19
	Ke960119
	3;11.27

	7
	Kc960207
	20
	Ke960207
	4;00.15

	8
	Kc960304
	21
	Ke960304
	4;01.09

	9
	Kc960409
	22
	Ke960409
	4;02.17

	10
	Kc960508
	23
	Ke960508
	4;03.15

	11
	Kc960621
	24
	Ke960621
	4;04.29

	12
	Kc960703
	25
	Ke960703
	4;05.10

	13
	Kc960730
	26
	Ke960730
	4;06.07


Llywelyn

The corpus of Llywelyn’s bilingual development constitutes the forth installment of the Hong Kong Bilingual Child Language Corpus. Llywelyn was born on 21 June 1993, the second of two children. His English name is of Welsh origin, while his Chinese name Wai Lung means “great dragon”. His father is a native speaker of British English and a professional linguist. He is on frequent conference trips due to professional reasons and was occasionally absent from home during Llywelyn's early years, including six months' sabbatical leave in Australia (Jan 95-July 95), one absence of a month (14 July-12 August 95) and one of 3 weeks (Jan 96-29 Jan 96). His mother is a native Cantonese speaker and an accountant by profession. The family employed two Filipino domestic helpers. Another important role in Llywelyn’s language ecology was played by his brother Kenny, three years and eight months older, who was very advanced in terms of language and cognitive development. A gifted student, he excelled at a prestigious Chinese-medium school. His metalinguistic awareness was also notable: he coined words like jyu2sh [a blend of Cantonese jyu2+English fish], and even invented his own private language, ‘sill-ish’. Kenny also features in some of the recordings, sometimes commenting on his little brother's language, as in the following exchange from Le960328 (2;09.07):

*BRO:
Llywelyn , what's this ? 

*CHI:
it's racing+car . 

*BRO:
very good . 

Llywelyn's English shows some of the same features observed in previous children in the corpus, such as null objects (Yip & Matthews 2000; Yip, to appear), while his early Cantonese shows some phonological influence from English.

Audio recording was conducted by two research assistants in each recording session, one responsible for each language, from 21 December 1994 (1;06) to 19 December 1996 (3;05.28) on a bi-weekly basis. In each recording session one research assistant interacted with the child for approximately half an hour in English and the other for half an hour in Cantonese.

Investigation of Llywelyn’s bilingual development was undertaken as part of the project "The Development of Bilingual Competence in Hong Kong Children" funded by the Research Grants Council (RGC ref. no. HKU 336/94H) and subsequently funded by the project "A Cantonese-English Bilingual Child Language Corpus" (RGC ref. no. CUHK4002/97H) and the current project "Multimedia Perspectives on Bilingual Development". (CUHK 4014/02H) The recording of Llywelyn could not have been so successful and enjoyable without the generous support of his family. We are especially indebted to Llywelyn’s parents Gregory and Zelinda for their support over the years of our investigation. We also gratefully acknowledge the support and help of the colleagues and students who have contributed to our work over the years. Among them, special thanks are due to Winnie Chan, Linda Peng Ling Ling, Bella Leung, Lawrence Cheung, Gene Chu, Betty Chan, Chen Ee San, Michelle Li, Uta Lam, Richard Wong and Angel Chan: a dedicated team who became part of the family and friends of the children. We thank Brian MacWhinney for his continued support in facilitating the completion of the corpus and production of the entire audio-linked corpus. 

Inventory of Llywelyn's Files

	File no. 
	File name (Leyymmdd)
	File no.
	File name (Lcyymmdd)
	Age of CHI

	1.
	Le950703
	18.
	Lc950703
	2;00.12

	2.
	Le950803
	19.
	Lc950803
	2;01.13

	3.
	Le950824
	20.
	Lc950824
	2;02.03

	4.
	Le950919
	21.
	Lc950919
	2;02.29

	5.
	Le951005
	22.
	Lc951005
	2;03.14

	6.
	Le951102
	23.
	Lc951102
	2;04.12

	7.
	Le951201
	24.
	Lc951201
	2;05.10

	8.
	Le960110
	25.
	Lc960110
	2;06.20

	9.
	Le960125
	26.
	Lc960125
	2;07.04

	10.
	Le960208
	27.
	Lc960208
	2;07.18

	11.
	Le960229
	28.
	Lc960229
	2;08.08

	12.
	Le960328
	29.
	Lc960328
	2;09.07

	13.
	Le960425
	30.
	Lc960425
	2;10.04

	14.
	Le960619
	31.
	Lc960619
	2;11.29

	15.
	Le960718
	32.
	Lc960718
	3;00.27

	16.
	Le960725
	33.
	Lc960725
	3;01.04

	17.
	Le961104
	34.
	Lc961104
	3;04.14


Charlotte

The corpus of Charlotte’s bilingual development constitutes the fifth installment of the Hong Kong Bilingual Child Language Corpus. Charlotte was born on 23 August 1996, the second of two children. Charlotte’s elder sister Claire is 2 years and 9 months older. The siblings are very close to each other and often appear together in the taping session. Claire is referred to as gaa1gaa1 ‘big sister’ or (when speaking English) gaa1gaa4 with falling intonation, a coinage based on the Cantonese kinship term gaa1ze1 ‘elder sister.’ Pictures of Charlotte from 1:06 to 3:05 can be viewed in Charlotte’s gallery at http://www.cuhk.edu.hk/ils/home/Charlotte.htm
Charlotte’s mother, a teacher, is a native speaker of Cantonese. Her father is a professor from the UK, who was on sabbatical leave in New Zealand when Charlotte was born. At four and a half months she moved to Hong Kong where she was cared for by a Philipina domestic helper, first Margie and then (from age 2 onwards) Erlina. 

Throughout the period of study, Charlotte was more dominant in English, making an interesting contrast with Cantonese-dominant children such as Timmy (Yip and Matthews 2000) and Sophie (Matthews and Yip 2003).

Charlotte was observed during the period when she was 1;05.10 - 3;06.14. For this release, there is a total of 38 files, half in Cantonese and half in English. The data initially released cover the period from 1;08;28 to 3;00;03. Audio and video recording was conducted by two research assistants in each recording session, one responsible for each language, from 12 February 1998 to 2 March 2000 on a bi-weekly basis. In each recording session one research assistant interacted with the child for approximately half an hour in English and the other for half an hour in Cantonese.
There are two files for the same date since they were recorded on the same day. The file name is made up of Charlotte's initial c, followed by the initial that stands for the language, either c for Cantonese or e for English, followed by the year, month and date of recording, e.g. cc980521 refers to the Cantonese file containing the recording made in the year 1998, May 21 and ce980521 refers to the Cantonese file for the recording made on the same date. Thus each of the 38 files has a unique file name.

Investigation of Charlotte's bilingual development was undertaken as part of the project "A Cantonese-English Bilingual Child Language Corpus" (RGC ref. no. CUHK4002/97H) and the current project "Multimedia Perspectives on Bilingual Development". (CUHK 4014/02H) The recording of Charlotte could not have been so successful and enjoyable without the generous support of his family. We are especially indebted to Charlotte’s parents Polly and Paul for their support over the years of our investigation. We also gratefully acknowledge the support and help of the colleagues and students who have contributed to our work over the years. Among them, special thanks are due to Linda Peng Ling Ling, Bella Leung, Lawrence Cheung, Gene Chu, Betty Chan, Chen Ee San, Michelle Li, Uta Lam, Richard Wong Angel Chan, Thomas Tsang and Joan Huang: a dedicated team who became part of the family and friends of the children. We thank Brian MacWhinney for his continued support in facilitating the completion of the corpus and production of the entire audio-linked corpus. 

Inventory of Charlotte's Files

	File no. 
	File name (ccyymmdd)
	File no.
	File name (ceyymmdd)
	Age of CHI

	1.
	cc980521
	20.
	ce980521
	1;08.28

	2.
	cc980604
	21.
	ce980604
	1;09.12

	3.
	cc980702
	22.
	ce980702
	1;10.09

	4.
	cc980728
	23.
	ce980728
	1;11.05

	5.
	cc980917
	24.
	ce980917
	2;00.25

	6.
	cc981015
	25.
	ce981015
	2;01.22

	7.
	cc981029
	26.
	ce981029
	2;02.06

	8.
	cc981110
	27.
	ce981110
	2;02.18

	9.
	cc981210
	28.
	ce981210
	2;03.17

	10.
	cc990112
	29.
	ce990112
	2;04.20

	11.
	cc990211
	30.
	ce990211
	2;05.19

	12.
	cc990311
	31.
	ce990311
	2;06.16

	13.
	cc990415
	32.
	ce990415
	2;07.23

	14.
	cc990429
	33.
	ce990429
	2;08.06

	15.
	cc990527
	34.
	ce990527
	2;09.04

	16.
	cc990611
	35.
	ce990611
	2;09.19

	17.
	cc990708
	36.
	ce990708
	2;10.15

	18.
	cc990722
	37.
	ce990722
	2;10.29

	19.
	cc990826
	38.
	ce990826
	3;00.03


Janet

Janet was born on May 06, 2000. Her mother is a native speaker of Cantonese and her father a native speaker of British English. They were both school teachers. Janet was exposed to the two languages from birth. The Janet corpus covers the age from 2;09.16 to 3;11.11. Due to the imbalance of input, her Cantonese was very much ahead of English. There was little production of English words before 2;09 though our recording started at an earlier age. She exemplifies a case of childhood bilingualism with an extended silent period before the weaker language was active in production. It was not until 2;09 that she began to produce more English.

Investigation of Janet’s bilingual development was undertaken as part of

the project “Childhood Bilingualism and Second Language Acquisition in Hong Kong Children” funded by the Research Grants Council of the Hong Kong Special Administrative Region, China (ref. no. CUHK4692/05H). We thank Janet for her participation and gratefully acknowledge the support and help of her parents, our team members especially Angel Chan, Andrew Chau, Uta Lam and Michelle Li. Brian MacWhinney’s painstaking efforts and incredible support saw through every technical aspect of the construction of this fully video-linked set of transcripts in the Hong Kong Bilingual Child Language Corpus. We are indebted to him for his expert advice and innovative ideas to make the multimedia corpus a reality. 

	Number of Transcripts:
	44 cha files (video linked)

	Number of video files:
	44 mov files

	Number audio files:
	44 wav files

	Total number of files submitted:
	132 files


	File no. 
	File name (Jcyymmdd)
	Fil no.
	File name (Jeyymmdd)
	Age of CHI

	1.
	JC030322
	23.
	JE030322
	2;09.16

	2.
	JC030405
	24.
	JE030405
	2;10.30

	3.
	JC030503
	25.
	JE030503
	2;11.27

	4.
	JC030517
	26.
	JE030517
	3;00.11

	5.
	JC030524
	27.
	JE030524
	3;00.18

	6.
	JC030607
	28.
	JE030607
	3;01.01

	7.
	JC030628
	29.
	JE030628
	3;01.17

	8.
	JC030712
	30.
	JE030712
	3;02.06

	9.
	JC030719
	31.
	JE030719
	3;02.14

	10.
	JC030802
	32.
	JE030802
	3;02.27

	11.
	JC030830
	33.
	JE030830
	3;03.24

	12.
	JC030927
	34.
	JE030927
	3.04.21

	13.
	JC031018
	35.
	JE031018
	3;05.12

	14.
	JC031108
	36.
	JE031108
	3;06.02

	15.
	JC031122
	37.
	JE031122
	3;06.16

	16.
	JC031213
	38.
	JE031213
	3;07.07

	17.
	JC031227
	39.
	JE031227
	3;07.21

	18.
	JC040110
	40.
	JE040110
	3;08.04

	19.
	JC040131
	41.
	JE040131
	3;08.25

	20.
	JC040214
	42.
	JE040214
	3;09.08

	21.
	JC040403
	43.
	JE040403
	3;10.28

	22.
	JC040417
	44.
	JE040417
	3;11.11


Publications based on the Hong Kong Bilingual Child Language Corpus:

Matthews, S. & V. Yip. 2003. Relative clauses in early bilingual development: transfer and universals. In Giacalone, A. (ed.) Typology and Second Language Acquisition, pp.39-81. Berlin and New York: Mouton de Gruyter.

Yip, V. (To appear). "Early bilingual development in the Chinese context." In Li P., L-H .Tan, E. Bates & Tzeng, O. (eds.) Handbook of East Asian Psycholinguistics (Vol.1). Cambridge: Cambridge University Press.

Yip, V. and Matthews, S. "Syntactic transfer in a bilingual child." Bilingualism: Language and Cognition 3.3, 193-208.

Yip, V. (To appear). "Early syntactic development in Cantonese-English bilingual children." Contemporary Linguistics 

Yip, V. & S. Matthews. To appear. Dual input and learnability: null objects in Cantonese English bilingual children. Proceedings of 4th International 

Symposium on Bilingualism. 
Grammatical categories

The grammatical category labels for the English corpus are based on the MOR gram​mars for English in the CHILDES Windows Tools while those for the Cantonese corpus are based on those of Cancorp with thirty-three categories distinguished, as shown in Table 1 (see MacWhinney 2000:364-365). These are as used in Cancorp apart from the following modifications:

1. the category 'particle' (prt) rather than 'clitic' is used for the postverbal modal dak1 and postverbal dou3 introducing an extent complement;

2.  the category 'localizer' (loc) is used for locative expressions such as dou6 as in zoeng1 toi2 dou6 '(lit.) the table there' as well as for expressions such as haa6bin6 'down there' which are tagged as locative noun phrases (nnloc) in Cancorp.

3. the category 'onomatopoeic expression' (onoma) is introduced in our Cantonese cor​pus for sounds such as wo1wo1 'barking of dogs' and baang4 'crashing/shooting noise’. The category 'ditransitive verb' (vd) is applied only to verbs which allow two NP objects such as bei2 ‘give’, excluding other three-place predicates such as baai2 ‘put’.
Grammatical categories for the Cantonese corpus

	1. adj
	adjective
	sau3 leng faai hou2teng1
	thin, pretty, fast, good to listen to

	2. advf
	focus adverb
	dou1 sin1 jau6 zung6
	also, first, again, still

	3. advi
	adverb of intensity
	gam3 hou2 taai3, zeoi3
	so, very, too, most

	4. advm
	adverb of manner
	gwaai1gwaai1dei2 maan6maan2
	obediently, slowly

	5. advs
	sentential adverb
	jan1wai so2ji5 bat1jyu4
	because, therefore, how about

	6. asp
	aspectual marker
	zo2 gwo3 gan2 hoi1 haa5
	PFV, EXP, PROG, HAB, DEL

	7. aux
	auxiliary/modal verb
	jing1goi1 wui52| m4hou2
	should, would, don't

	8. cl
	classifier
	bun2  go3 |gaa3 tiu4
	CL

	9. com
	comparative morpheme
	leng3 di1 
	more beautiful, prettier than her

	10. conj
	connective
	ding6hai6 tung4maai4 waak6ze2
	or, and, or

	11. corr
	correlative
	jat1lou6 jat1lou6 jyut6 V jyut6
	while, the more…the more

	12. det
	determiner
	li1 go2 dai6
	this, that, number

	13. dir
	directional verb
	lei4/lai4 heoi3 ceot1 jap6 soeng5 lok6
	come, go, out, in, go up, go down

	14. ex
	expressive utterance
	ai1jaa3 m4goi|
	oops, well, please/thanks

	15. gen
	genitive marker
	Timmy ge3 pang4jau5 
	Timmy's friends

	16. ins
	emphatic inserted marker
	gam3 gwai2 lyun6
	what a mess!

	17. loc
	localizer
	zoeng1 toi2 dou6 soeng6min6 
	on the table, up there

	18. nn
	noun
	ce1 wun6geoi6 sing1sing1  kau3fu2
	car, toy, star, uncle

	19. nnpr
	pronoun
	Ngo5 lei5 keoi5 ngo5dei6 
	I/me, you, s/he, we/us, you(pl), they/them

	20. nnpp
	proper noun
	ciu1jan4 je4sou1 jing1gwok3
	Superman, Jesus, Britain

	21. neg
	negative morpheme
	m4| mai6 mou5
	not, not, not have

	22. onoma
	onomatopoeic expression
	wou1wou1 baang4 gok6go6
	ONOMA

	23. prt
	(postverbal) particle
	dak1 dou3 saai3 maai4 jyun4
	can, until, all, as well, finish

	24. prep
	preposition
	hai2 bei2
	at, for

	25. q
	quantifier
	jat1 sap6saam1 mui5
	one, thirteen, each

	26. rfl
	reflexive pronoun
	zi6gei2
	self

	27. sfp
	sentence-final particle
	aa3 laa1 gaa3 ho2
	SFP

	28. vd
	ditransitive verb
	bei2 sung3x
	give, give (as a gift)

	29. verg
	ergative (unaccusative) verb
	dit3 tyun5
	Fall, break

	30. vf
	function verb
	hai6 jau5
	be, have

	31. vi
	intransitive verb
	siu3 jau1sik1 kei4tou2
	smile, rest, pray

	32. vt
	transitive verb
	sik6 gong2 zi1dou3
	eat, say, know

	33. wh
	wh phrases
	bin1go3 mat1je5
	who, what, where, why


Morpheme tier %mor 

The %mor tier was generated using a tagging program developed by Lawrence Cheung. Since Cantonese has many homophonous morphemes, it was necessary to carry out disam​biguation with respect to word class. The disambiguation and checking were performed by Gene Chu and Simon Huang for both Cantonese and English files. 

Cantonese Tier %can

The child’s Cantonese was first transcribed using romanized Cantonese instead of Chi​nese characters. The %can tier was generated at a later stage to provide readers who can read Chinese characters with quicker access to the speakers' utterances. Fonts for Can​tonese characters are available at the Hong Kong SAR government website, http:// www.5c.org/ as well as through Microsoft.

The same characters are used for allophonic representations of a morpheme. Due to on​going sound changes, there is variation especially between n/l and ng/Ø (Matthews and Yip 1994: 29-30). For example, the first person pronoun is represented as ngo5 in the corpus but is often pronounced o5. The second person pronoun is represented as lei5 although the prescribed form is nei5. For the demonstrative there are several variant forms: li1/ni1/ji1/ nei1/lei1 ‘this’. The experiential aspect marker may appear as gwo3 or go3. Other alterna​tive forms result from contraction, for example mat1je5 'what' becomes me1 and hou2 m4 hou2 'is it okay?' becomes hou2 mou2.

Sound-linked files

As an initial demonstration of how transcripts can be read and heard simultaneously us​ing CLAN, a total of three sample audio files (two English, one Cantonese) linked to ex​cerpts of transcripts are provided. Subject to sufficient funding, it is hoped to make further audio files available at a later date, as well as to provide English glosses for the Cantonese transcripts.
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